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The aims of this study was to develop the draft of textbook for teaching used in Junior High
Schools in Gorontalo Province to improve the quality of students’ National Examination Grades.
This research was designed to (1) to describe the syllabus of learning at Junior High Schools in
Gorontalo Province, (2) to describe the topics of Bahasa learning materials, and (3) to develop a
draft text book for Bahasa subject for Junior High Schools in the province of Gorontalo. The
developmental design method R2D2 was employed in this research with using three steps, namely;
definition, design and development. The implementation was carried out in two stages of namely,
development stage and effectiveness test stage. The development stage was composed of designing
and developing the syllabus and the teaching materials/resources. The effectiveness test was carried
out by a group of relevant experts. Therefore, the sources of data in this research were practitioners
(teachers) and expert teams (lecturers) of Bahasa’s curriculum and text book. The data were analyzed
using the domain analysis. The data from the practitioners and experts team of developed product
were qualitative data. The domain analysis consists of the format, content, material organization,
and language aspect. The product of this research were: (1) the syllabus of Bahasa’s learning for
grade VII of junior high school based on the 2013 curriculum,, (2) topics of learning materials on
Bahasa’s subject based on the developed syllabus, and (3) a high qualified and practical draft of
Bahasa text book for grade VII of Junior High School in the Province of Gorontalo.
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Background

Text book plays important role for teachers and students in the teaching and learning
process. For teachers, text book is a source of information that can be used as
guideline for the learning process. Meanwhile, the text book for students useful as
learning source to improve their knowledge and skill; therefore, the predetermined
learning objectives can be achieved. Fast development of science and knowledge
can only be made possible by the availability of textbook. The importance of text
book was also stressed by Hernowo (2005: 27) in which, he suggested that textbook
be used as basis for learning. Textbook is an important medium to provide massive
organized indirect experience for learners. Students could learn directly from
experience, but this could not cover all the experiences needed. Therefore, textbook
as medium to provide indirect experience that learners could not get from direct
experience is also needed (Tarigan, 1990).

In addition to that, Ibrahim (1983) revealed that textbook importance could be
seen from three different perspective, students, teachers, and learning process. For
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students, textbook play roles in (1) helping the students to learn systematically,
enhance, and facilitate students in their learning. Through textbook, students can
learn on their own phase, repeat or review, and facilitate them in making notes for
the next usage, (2) stimulating their creativity. Textbook gives chance for students
to refresh their memory that could stimulate creativity within the students, (3)
developing their scientific, social, and emotional quotients in students. Through
textbook, students can accomplish the tasks and trainings given to them. Those
tasks and trainings can later improve their knowledge, attitude, and skill.

For teachers, textbook play roles in (1) directing the implementation of learning.
Through textbook, teachers can determine the principles of learning, the approach
that can be used, the method and technique used, (2) providing source and direction
for learning materials. Through textbook, it is easier for teachers to find the learning
sources, and (3) as the basis to evaluate the learning implementation. In addition to
that, textbook for learning process plays the roles in (1) facilitating the selection
and delivery of learning process, (2) helping to smoothen the learning process, (3)
helping the classroom management process, (4) easing students to follow the
learning materials, and (5) using it to train students to learn independently.

On the other hand, textbook has some practical advantages, that is able to
solve the limitation of space and time, even culture (Soepena, 1997:31) in delivering
the information. This practicality is a reason for why in modern community;
textbook has a wider spectrum of usage. One of the spectrums for this textbook
usage is within the learning process.

It is inevitable that the role of textbook as learning source within the learning
process is very crucial and has not been replaced by other learning sources
(Widhiyanto, 1997:98). At least there are two parties that have high interest on the
textbook, teachers and students. Orstein (1997:98) stated that textbook as source
of learning has several important roles, namely (1) textbook can be used by teachers
to generally plan the learning process, to present it in unique and interesting ways,
and as the basis for teaching and learning process in the classroom, (2) it contains the
information summary that can be used anytime, (3) textbook is flexible and students
can use it to learn independently at home, (4) it can be used as reference for other
students, (5) it help teachers to develop ideas, manners, and the sequence for learning
materials’ presentation, and other learning activities in the class, (6) facilitates students
to understand the materials and topics through illustrations such as, pictures, graphics,
maps, and other illustrations that support the learning process, and (7) it strengthens
the learning process through practices or comprehensive questions.

Students’ learning achievement during their study at Junior High School can
be assed through their achievement in the national examination (henceforth called
NE). According to Indonesian National Statistic, Gorontalo Province was one of
the province with highest number of failed students during the NE in 2012, where
the number of students who failed the NE was 4.45% (Kompas.com, 21 May 2012).
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Based on the subjects that contributed to this failure at NE for junior high school,
Bahasa exam contribution to this failure was 38.43% (Kompas, 2012). In last year
National Examination, none of the students achieved perfect score in Bahasa’s
subject. Ironically, 70% of the students that did not pass the exam due to their
insufficient grade in Bahasa was from public schools (Kompas, 2012).

Based on that description, it could be assumed that the National Examination
grade of Junior High School in Gorontalo Province was considered low. By looking
at the roles of textbook within the learning process as mentioned above that textbook
has great and direct contribution on the low of national exam quality of students in
that subject.

In relation to that, this research intended to develop a textbook based on the
study on the quality of textbook available for students in grade IX of junior high
schools in Gorontalo province as a preliminary research step.

Methodology

This research is using a qualitative descriptive research approach. The researcher
role in conducting the research was as the main instruments for the data collection.
In conducting the research, the researcher has developed a checklist instruments
of textbook indicators. Data collection method in this research was documentary,
in which, the researcher documented and gathering all the available textbook of
subject from grade VII textbook, syllabus, and lesson plans that the teachers used
in teaching and learning process. The research analyzed the components of textbook
based on the ten criteria made by Greene and Petty, and validated her analysis
through practitioners test and experts test. These practitioners and experts were
experts of textbooks and curriculum analysis.

The data was analyzed interactively using cycle process (Sutopo, 2002). During
the data collection, the researcher made some data reduction and data display.
Upon the conclusion of data collection, the researcher made temporary conclusion
and verification. The researcher moves along in research cycle of researcher, data,
and technique of analyzing the data. The data was analyzed using the content
analysis (Furchan, 1982). Based on this technique analysis, the researcher analyzed
the component of textbook for students of grade VII at Senior Highs schools based
on the 10 criteria made by Greene and Petty. The validity of the data was tested
trough data triangulation. It means that the researcher’s analysis on the quality of
the textbook was reevaluated by the expert of textbook. Triangulation was also
done through discussion and interview with students and teachers as textbook user.

Result and Discussion

The description on the development of textbook for Junior High Schools students’
of grade VII was preceded by the description on the result of practitioners and
expert tests on the syllabus of subject, the topics for the learning material, and the
development of the design of the textbook.
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The result from the practitioners test and the experts test on the syllabus

The description on the practitioners test and experts test based on the sequence of
the components of the syllabus were as follow:

1) Identity of Syllabus

Syllabus identity consists of identity of the subject, school identity consisted of
name of school and grade. The result on the test of syllabus identity component
can be seen in the following table.

TABLE 1: RESULT ON TEST OF SYLLABUS IDENTITY COMPONENT

No. Examiner Test Result

1. Teacher 1 Syllabus identity needs to be complemented with theme
2. Teacher 2 Syllabus identity needs to be complemented with theme
3. Expert 1 Syllabus identity needs to be filled out as stipulated in the curriculum to

make it clearer
4. Expert 2 Syllabus identity needs to be completely filled

Table 1 above shown that each unit of the syllabus and all items in the
component of syllabus need to be completely filled as mandated by the curriculum
because this developed syllabus would be a model to be implemented during the
learning subject at grade VII of junior high school based on the 2013 curriculum.

2) Standard Competence (SC) and Basic Competence (BC)

Standard competence is a categorical description of competence in attitude aspects,
and skill aspects that needs to be mastered by the learners in certain level of
education, school, grade, and subject. Meanwhile, the basic competence is a specific
ability that consists of knowledge, attitude, and skill that related to the content of
the subject. The result on the standard competence and the basic competence test
could be seen in Table 2 as follow:

TABLE 2: RESULT OF TEST FOR STANDARD COMPETENCE AND BASIC
COMPETENCE COMPONENT

No. Examiner Test Result

1. Teacher 1 It is appropriate
2. Teacher 2 It is appropriate
3. Expert 1 In designing the basic competence it is sufficient to put the sub-basic

competence that would be taught by selection one of five sub-basic
competence

4. Expert 2 Competences that related to standard competence no 3 and 4 within the
syllabus need to be clearly formulated and the sentence needs to be
simplified, therefore, the component 3 and 4 in the syllabus can be
easily understand and the implementation during the learning process
would be easier.
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Data from this table 2 showed that competence components especially standard
competence 3 and 4 within the syllabus needed to be reformulated to ensure that
the syllabus would be easily understood and implemented within the learning
process. Components 3 and 4 of the standard competence are the combination of
several basic competence and have similar language elements, but with different
texts.

3) Content

The content consists of facts, concepts, principles, and relevant procedures, and
written in sequence of competency indicators. The result from the content test can
be seen in the following table 3

TABLE 3: RESULT OF CONTENT COMPONENT TEST

No. Examiner Test result

1. Teacher 1 It is appropriate
2. Teacher 2 It is appropriate
3. Expert 1 The content is appropriate with the standard competence 3 and 4
4. Expert 2 It is appropriate with the expected competence in the curriculum

From table 3 it can be seen that the component of learning content within the
syllabus is appropriate with the standard competence 3 and 4 within the curriculum.
Therefore, the detailed content of this learning material can be implemented in the
learning material writing process.

4) Learning process

Learning process is an activity conducted by the teachers and learners to achieve
the set competencies. The test result on the learning component can be seen in
table 4 below.

TABLE 4: TEST RESULT OF THE LEARNING COMPONENT

No. Examiner Test result

1. Teacher 1 It is appropriate
2. Teacher 2 It is appropriate
3. Expert 1 Variation of scientific approach is needed so the learning process

would not be boring
4. Expert 2 Please match the material characteristics with the basic competence.

From the table 4 above, it showed that the learning process within the syllabus
needs a variation of scientific learning approach so it would draw more interests
from students.
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5) Assessment

Assessment is a process of collecting and processing information to determine the
students’ learning achievement. The result of the test for this assessment component
can be seen in table 5 below.

TABLE 5: TEST RESULT FOR ASSESSMENT COMPONENT

No. Examiner Test result

1. Teacher 1 It is appropriate

2. Teacher 2 It is appropriate

3. Expert 1 It is appropriate with the authentic assessment form

4. Expert 2 Conformity between instrument and evaluation procedure is needed

From table 5 above, it can be concluded that the assessment for students’
learning achievement component within the syllabus need to be made compatible
with the authentic assessment form therefore the conformity between the assessment
procedure and the form of instrument used can be met.

6) Time Allocation

Time allocation is number of allocated time for learning in the curriculum for one
semester or one year. The test result for this time allocation component can be
seen in table 6 as follow:

TABLE 6: TEST RESULT FOR TIME ALLOCATION COMPONENT

No. Examiner Test result

1. Teacher 1 It is appropriate

2. Teacher 2 It is appropriate

3. Expert 1 It is appropriate

4. Expert 2 It is appropriate

By looking at the table 6 above, it can be concluded that the time
allocation component in the syllabus, its appropriateness needs to be
reconsidered. During the tryout of the syllabus, the allocated time was not sufficient
due to the number of learning stages that students need to do were reasonably
many.

7) Learning Sources

Learning sources in this term can be books, printed and electronic media,
environment or other relevant source of learning. The test result for this learning
sources component can be seen in the following table 7.
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TABLE 7: TEST RESULT OF LEARNING SOURCES COMPONENT

No. Examiner Test Result

1. Teacher 1 It is appropriate
2. Teacher r 2 It is appropriate
4. Expert 1 It is appropriate
5. Expert 2 It is appropriate

From the table 7 above it can be said that the learning sources component in
the syllabus was appropriate with the learning needs. The component of learning
sources within this developed syllabus product can be useful for the learning process
at grade VII of junior high school.

Based on the practitioners test and the experts tests, some revision were made
to the components of syllabus. The revision was made based on the comments,
and advise given by these practitioners and experts. The revision was also made
for some mistyping, size and kinds of letters, consistency in the usage of words
and terms, physical and graphical appearance of the syllabus, and the lay out of the
syllabus.

The next development step is a field test of the syllabus. The syllabus was
tested in two groups, small group test and big group test. The syllabus field test
was done in collaboration with the teachers and students by implementing the
syllabus in the learning process. This test was done to gain input from teachers and
students to improve the developed syllabus.

In general, the syllabus test was concluded as follow. First, that in general the
developed product of syllabus test turned out as expected. The syllabus could be
well implemented within the learning. This was due to teachers were involved in
designing the syllabus.

Second, that there were some drawbacks found in the syllabus. Those
drawbacks were mistyping, inappropriate usage of words and terms, unclear
sentences, and mismatch sequence of topic in the syllabus. The unclear sentence
usually found in the learning component, thus, confused the teachers to implement
the learning process. The mistake in the topic sequence was due to the overlapping
of material with the similar attitudes.

Third, there were things that teachers need to pay attention to in teaching the
learning with scientific approach. Teachers had to appropriately prepare the students
mental. Teachers needed to inform the students that their active participation during
the learning process is a requirement. Students were required to develop the
knowledge and skill context since the beginning of each material sequence. Students
were also required to actively interact with the material, with their fellow students,
and with the strategy to gain their scientific knowledge.

Fourth, a relatively much amount of time was needed when teaching using the
scientific approach. Scientific approach needs sequence of process, from observation
to publication which takes more time compared to the conventional approach.
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The syllabus revision were made each time the field test for this developed
syllabus was concluded. The revision were made through reflection and discussion
involving teachers and students. Based on the field test and the syllabus reflection,
some mistyping, inappropriate usage of words and terms, sequence of basic
competence, mismatch sequence of material, mistakes in learning activities,
indicators, and evaluation in syllabus were made. The output of these revisions
was a set of syllabus that was appropriate and suitable to be implemented and was
separately presented from this research report.

Topics of Learning Material for Grade VII of Junior High Schools

The learning materials for grade VII of Junior high schools was divided into 5
units. Unit one was an observation result text, unit two was descriptive response,
unit three was exposition text, unit four was explanation, and unit five was short
story. The following were the description of each units:

Unit 1 Observation Result Text

The topic of learning materials for this unit consists of the following sub-topics:
A. Observation report text

1. Definition of observation report text

2. Types of observation report text

3. Features of observation report text

4. structure/format of observation report text

5. Language used in observation report text

6. Differences of observation report text and other texts

7. Downside of observation report text

B. Writing Observation Report Text

1. Systematical arrangement of observation report text

2. Steps to write observation report text

C. Study and Review of Observation Report text (structure and the language rules)

D. Summarizing an observation report text

Unit 2 Learning Material on Descriptive Feedback

Topics for descriptive feedback were developed in the following sub-topics:
A. Descriptive Feedback Text

1. definition of Descriptive Feedback text

2. Types of Descriptive Feedback text

3. Features of descriptive feedback text
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4. structure/format of descriptive feedback text

5. The language used in descriptive feedback text

6. Differences between descriptive feedback text and other texts

7. The drawback of descriptive feedback text

B. Writing Descriptive Feedback Text

1. Systematical Arrangement of Descriptive Feedback Text

2. Steps in Writing Descriptive Feedback Text

C. Discussion and Review on the Descriptive Feedback Text (the language and
grammar aspects)

D. Summarizing a Descriptive Feedback Text

Unit 3 Learning material on Exposition Text

Topics in exposition text developed in the following sub-topics:
A. Exposition Text

1. Definition of Exposition Text

2. Types of Exposition Text

3. Features of Exposition Text

4. Structure/Format of Exposition Text

5. Language used in Exposition Text

6. Differences between Exposition text and other texts

7. The Drawbacks of Exposition Text

B. Development of Exposition Text

1. Systematical Arrangement of Exposition Text

2. Steps in writing exposition text

C. Discussion and Review on Exposition Text (Structure and language grammar)

D. Summarizing exposition text

Unit 4 Learning Material of Explanation Text

Topics discussed under the explanation text developed into the following sub-
topics:
A. Explanation Text

1. Definition of Explanation Text

2. Types of Explanation texts

3. Feature of Explanation Text

4. Structure/Format of Explanation Text
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5. Language Used in Explanation Text

6. Differences between explanation text and other texts

7. Drawbacks of Explanation Text

B. Writing Skill and Text Explanation

1. Systematical arrangement of Text Explanation

2. Steps in writing an Text Explanation

C. Discussion and Review on Text Explanation (structure and language aspects)

D. Summarizing of the Text Explanation

Unit 5 Learning Material of Short Story Text

Topics for short story text were developed into the following sub-topics:
A. Short Story Text

1. Definition of Short Story Text

2. Types of Short Story Text

3. Features of Short Story Text

4. Structure/Format of Short Story Text

5. Language Used in Short Story

6. Differences between the Short Story Text and other texts

7. Drawback of Short Story Text

B. Writing Short Story Text

1. Systematical Arrangement of Short Story Text

2. Steps in Writing Short Story Text

C. Discussion and Review on Short Story Text (structure and language aspects)

D. How to Summarize a Short Story Text

Topics and sub-topics of learning materials as mentioned above was created
based on the syllabus, and then developed into a design of textbook.

Design of Practical and Highly Qualified Textbook for Grade VII of Junior
High

The development of this textbook design was very important due to the textbook
writing generally preceded by the development of design framework. The
development of a textbook should be guided by the designs of textbook that was
previously made. Therefore, a design of textbook should be complete and detail to
accommodate the writing process. The following is the picture of the textbook
design
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The figure above showed that the content/presentation of the textbook material
for grade VII of Junior High Schools consisted of ten units namely: (a) basic
competence, (b) theme, (c) sub-theme, (d) description of the learning material, (e)
learning guideline, (f) learning process, (g) students’ activity, (h) assignment, (i)
assessment, (j) enrichment and remedial.

Conclusion

The learning process cannot be separated from textbook. Textbook is one of the
source for learning preparation and source of learning evaluation. The presence of
a textbook is as an interpreter and developer of learning contents from the
curriculum. In order for a learning process in a classroom run smoothly and actively,
students and teachers need to select an appropriate and highly qualified textbook
to stimulate students to have high motivation and learning. These interest and
motivation to learn would only be available when the textbook provide contents

Figure 1: The Design of the Textbook for Learning for Grade VII of Junior High Schools
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that were parts of real life experience. Therefore, a textbook used in learning process
should provide interesting and resourceful content.

The output of this research could be used by teachers as reference to write
their own textbook that they would use during the learning process. The output of
this research could also be used by textbook authors as reference in writing learning
materials.

In relation to that, there were some important roles of textbook within the
learning process, such as (1)reflection of modern perspective on learning, (2)
providing learning source and learning materials that was resourceful, easy to read
with many variation that suits the students’ needs and interests, (3) provide a source
of learning that were arranged appropriately and in sequence on language skills,
(4) as a manual guideline to motivate students to learn, (5) provide practical exercises
and assignments, and (6) provide tools and facility for efficient evaluation and
remedial. If these important roles of textbook had been well implemented, the
quality of the process and the output of learning would improve.

It was predicted that the syllabus, teaching material, and textbook that currently
available and used within the learning process were too complicated to use, thus,
confused the teachers and students to implement it within the real learning activities
in the classroom. In relation to that, this development of an textbook for grade
seven of junior highs school is expected to improve the quality of learning and
improve the grades of the students’ in national examination as stipulated by the
curriculum. In which, through the development of this textbook, students as focus
of learning, and that learning should be interactive and fun would be achieved.
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