CHAPTER 3 
PRINCIPLES OF ENGLISH INSTRUCTIONAL DESIGN

(Drs. Djoko Srijono,M.Hum.)
3.1. Introduction
         In order to teach English effectively and successfully, an English teacher should design English lesson plans. English teaching-learning process will be effective if all components of English lesson plans have internal relevance. Besides, English instruction will be successful if the teachers and students are proactive and the situation or condition of teaching and learning is conducive. 

 
3.2. Current Curriculum Implemented in Indonesia
Curriculum is “a plan for learning” (Taba in Morrison, 1993: 83). This definition focuses more on the process of designing or planning and resulting curriculum products such as units of instructions. In line with Taba’s definition, Oliva (in Morrison, 1993:83) defines curriculum as a plan or program for all the experiences which the learner encounters under the direction of school.

The recent curriculum of the secondary school level in Indonesia is the school Level-based curriculum or in Indonesian it is popularly known as Kurikulum Tingkat Satuan Pendidikan (KTSP). The essence of the curriculum is that the curriculum is developed and implemented by each school unit.  KTSP is developed based on the condition of each school, the school characteristics, socio-cultural environment, and the learner characteristics. Mulyasa (2008:21) states that KTSP is one of curriculum reforms in which each unit/level of education has an autonomy to develop its own curriculum in accordance with its own potencies, social needs, environment, strength, weakness, opportunity, and threats in the efforts of developing the quality, efficiency, and propagation of education. It is hoped that principals, teachers, school committee and education board are more familiar, accustomed, and closer to the curriculum designed by themselves.

The “2013 curriculum”, a means of integrating values systems, knowledge, and skills, has orientation on developing the learners’ competencies, the changing of teaching-learning methodology towards teaching-learning process which gives priorities on the learning experiences through observing, inquiring, associating, and communicating so as to enhance the values of competitiveness and build prime characters (Kemendikbud, 2012: 10). To achieve all of these, the teaching methodology involves not only exploration, elaboration, confirmation, but also observation, inquiry, analysis, reasoning, description, inference, evaluation, and “creation” (Kemendikbud, 2012: 25).

          The (English) teaching-learning materials of the “2013 curriculum” should be relevant to competencies needed by the learners and job markets. Essential teaching-learning materials have to contain the “core” materials which are suitable with the learner’s backgrounds and needs. The (English) teaching-learning process is conducted as student-centered learning and contextual learning (Kemendikbud, 2012: 25).

    .

3.3. Designing English Syllabus

         The points of departure in syllabus design are the analysis of English language, the learners, and belief about language learning. English can be analyzed into its components ( sounds, phonemes, morphemes, words, phrases, clauses, sentences, paragraphs, and discourses), language macro skills  (listening, speaking, reading, and   writing skill) and micro skills, language functions such as introducing, greeting, informing, asking directions, giving advice, etc., language notions (e.g. time, equality, cause, existence, ownership, duration, size, etc.), language aspects ( structure, pronunciation, and vocabulary),  language use (mother tongue or first language, second language, and foreign language), and language varieties (standard, non-standard, formal, informal, spoken, written language, casual style, intimate style, frozen style, etc.), 

         Information about learners is crucial to be taken into consideration, in order that the teaching materials given can be meaningful and relevant. The important points which should be paid attention by syllabus designers are kinds of learners: whether they are young/children or adult learners, their academic and experience background, their motivation in learning English (intrinsic or extrinsic motivation, instrumental or integrative motivation), their demographic background which concerns the location and its environment where they live and study; their socioeconomic background whether they belong to the have, borguise, or low class; and their family background (how many brothers and sisters they have, the learner is the only child, or the oldest or the youngest etc.). Their language learning strategies and learning styles are also determining factors for designing syllabus. Other important aspect is the type language learner (concrete, analytical, communicative, authority-oriented, autonomous learner).

         The last important aspect for syllabus design is the belief about language learning. Hutchinson and Waters (1998: 40-43) consider language learning as habit formation, rule-governed activity, and problem solving task. Behaviorists argue that language learning is a mechanical process of habit formation and proceeds by means of the frequent reinforcement of stimulus-response sequence. Chomsky asserts that human mind was able to cope with an infinite range of possible situations and thinking must be rule-governed behavior and language learning is a process in individual experiences are used by the mind in novel situations to predict what is likely to happen. Cognitivists consider learning language as problem-solving tasks. They argue that language learning is a process in which the learners actively try to make sense of data and it takes place when the learners manage to impose some sort of meaningful interpretation.   

In designing syllabus for English teaching, it has to focus on learners’ needs (learning/academic needs and target/job needs), potencies, and environment. The teaching-learning materials must also be relevant, various, integrated, sustainable, and holistic. The syllabus designed should also consider the balance between local, national, and even global needs or interests (Muslich, 2008: 11).This is in line with what is proposed by Rajan (2003:3) that good instructional materials don not teach, but encourage students to learn. They work like MAGIC (Motivating and Meaningful, Authentic and Appropriate, Graphic and Graded, Interesting, Interactive, and Integrated, Contextual and Creative). Motivating means that materials should be able to motivate the language learners to learn English. Meaningful has the notion that the materials are full of meaning and have sense. Authentic means that the materials can provide the use of English in real-world like. Appropriate materials are the ones that are suitable with the learners’ needs and learners’ levels. Graphic means that, if it is possible, the English instructional materials are presented in the forms of graphic so that they are more interesting and easily understood by English learners. Graded means that the materials should be arranged systematically so that they are learnable (psychological consideration).  Interesting teaching materials are those which can make the learners interested in learning them. This can be done by, for example, making attractive and colorful cover, if they are printed material, designing interesting lay out.  Interactive means that instructional materials can generate interaction between the learners and the teacher and among learners whether individually or in group. Integrated means that the materials can develop the four language skills and cover building blocks of English language, language aspects (vocabulary, pronunciation, and structure), language functions, language notions, and language use. Contextual materials are those which are suitable with learners’ environment, potency, and characteristics. Contextual materials should also be suitable with the current situation when the students learn English and the students’ learning styles. 

According to Tomlinson (1998: 17), styles in language learning which need to be catered in language learning materials include:
(1) visual (e.g. the language learner prefers to written English or the printed materials)
(2) Auditory (e.g. the language learner prefers to hear the English language: non-printed materials, especially cassettes and CD-ROMs).
(3) kinesthetic  (e.g. the language learner prefers to do something physically, such as following instructions, playing drama, role playing)
(4) studial (e.g. the language learner likes to pay attention to the linguistic features of the language and wants  to be correct, supply language data, texts, discourses to be analyzed),

(5) Experiential (e.g. the language learners use the language as means of communication rather than learning its formal correct grammar).
(6) analytic (e.g. the language learner prefers to focus on discrete bits of the  language and learn them one by one), 

(7) global (e.g. the language learner is happy to respond to the whole chunks of language at time and  pick up whatever he/she can)
(8) Dependent (e.g. the language learner prefers to learn from a teacher and from a book).
(9) Independent (e.g. the learner is happy to learn from their own experience and use autonomous learning strategies–supply self-access materials).  

              Furthermore, Tomlinson (1998: 7-21) argues that good English instructional materials should be able to (1) achieve impact through novelty, variety, attractive presentation, and appealing content. (2) help learners to feel at ease, namely materials with lots of white space, texts and illustrations that the learners can relate to  their own culture, and ‘voice’ which is active, relaxed,  and supportive. (3) develop learners’ self-confidence; when they are relaxed and self-confident, they can learn better and faster. (4) be perceived by English learners as relevant and useful (read: English for Specific Purposes Materials). (5) require and facilitate learner self-investment, because language learners profit most if they invest interest, effort, and attention in the learning activity. This facilitates the learners’ self-discovery. (6) make language learners ready to acquire the points being taught. (7) expose the learners to language in authentic use through the advice they give, the instructions for their activities, and the spoken and written texts they include. (8) provide the learners with opportunities to use the target language to achieve communicative purposes. Communicative purposes or interaction can be achieved through information or opinion gap activities, post-listening and post-reading activities, creative writing and creative speaking activities, and formal instruction given in the target language. (9) take into account that learners differ in language learning style and learning strategy. (10) maximize learning potentials by encouraging intellectual, aesthetic, and emotional involvement which stimulates both right and left brain activities through mechanical drills, rule learning, simple transformation activities.

        Hutchinson and Waters (1994:107) also state that good English materials do not teach, but encourage learners to learn. Good English instructional materials, therefore, should contain interesting texts, enjoyable activities which engage the learners’ thinking capacities, and opportunities for learners to use their existing knowledge and skills, and content which both learner and teacher can cope with.   

  In a narrow scope, learning situation is another important aspect that must be taken into consideration. According to Cunningsworth (1995:136), every teaching-learning situation is unique due to some factors such as: (1) the dynamics of the classroom, (2) the personalities involved, (3) the constraints imposed by the syllabus, (4) the availability of resources, and (5) the expectation and motivation of the learners.

In order to be able to reach what is specified in competence standard, specifically basic competence and indicators, developing English syllabus is a vital importance. According to Depdiknas (2008: 14), the components of a syllabus are competence standard, basic competence or sub-competence, indicator, main materials, instructional activities, evaluation, time allocation, and learning sources. One important and supporting thing that cannot be forgotten is teaching media/teaching aids. In other words, syllabus deals the questions: what competence must be reached by the learners, how to reach the competence, and how to know whether or not the learners have reached the competence.  

 
3.4. Principle of Designing English Syllabus
Muslich (2008: 105) states that the principles of designing syllabus in KTSP are (1) scientific, (2) relevant, (3) systematic, (4) consistent, (5) adequate, (6) recent and contextual, (7) holistic, and (8) flexible. Syllabus is scientific which means that all materials and teaching-learning activities are true and scientific. Relevant syllabus concerns with the scope, learnability, teachability, selection, and gradation of the materials. The materials are suitable with the learners’ development level physically, socially, emotionally, and spiritually.

Syllabus has some characteristics. It is systematic which means that its components are interrelated functionally to reach the competence. Being systematic also means that there exists a consistent relation of competence standard, basic competence, indicators, teaching-learning materials, learning experiences, teaching-learning media, and evaluation system. Syllabus is adequate when its components are sufficient to reach the basic competence. Being recent and contextual imply that the components of the syllabus follow the recent development of science, technology, arts, and events in the real world. Syllabus is holistic when it covers the three domains of competence; cognitive, affective, and psychomotor domain. Flexibility means that all components of the syllabus can accommodate the learners coming from different backgrounds     (socio-economically, geographically, and demographically) and the dynamics of school and society. Concerning the flexibility of syllabus, it is important for the English syllabus designer to be aware that learners have their own learning styles, learning strategies, and learner types.  
3.5. Principle of English Learning
The learning principles in KTSP are derived from UNESCO. UNESCO formulates four pillars of learning; learning to know, learning to do, learning to live together, and learning to be. In a narrow sense, learning to know is related to language acquisition, mastery, and use. In broad sense, learning to know is an endeavor to gain, deepen, use or apply new science and technology. This can be done by reading the printed materials, learning by heart, problem solving, discussing with others, assessing internet, and so on. Learning to do is learning to master and develop language skills and competencies in order to function optimally in job places or markets. Learning to live together is learning to cooperate, interact, and communicate with various (group of) people. In global era, human beings not only interact with various ethnics who have their own education, culture, religion, custom, tradition and expertise, but also live and cooperate together. In this concern, it is very important for having cross cultural understanding or intercultural communication to avoid cultural shocks. The complexity and the fast development of life call for learning to be. Human beings need to develop their whole aspects of personality regarding their physical, social, moral, intellectual, emotional, and spiritual aspect. The global life calls for human beings to be excellent and superior.

Related to English language learning, Hutchinson and Waters (1994: 128-130) outline some basic principles of language learning; 

(1) Language learning is a developmental process. 

Language learners use their existing knowledge to make new information comprehensible. The learners’ existing state of knowledge is a vital element in the success or failure of language learning and hence good teachers should establish and exploit what the learners already know,

(2)  Language learning is an active process. 
It is not enough for language learners just to have the necessary language knowledge; to make things meaningful they need to use they knowledge.
(3)   Language learning is a decision-making process. 
Language learners are decision-makers for deciding what language knowledge they learn, how it relates to their existing knowledge, which information is/is not relevant, which information is important/unimportant, etc. 
(4)  Language learning is not just a matter of linguistic knowledge.
Teaching-learning language should match the learners’ conceptual/cognitive capacities and the learners’ linguistic level.

(5)  Language learning is not the learners’ first experience with language.

Language learners know what communication is and how it is used. Learners’ knowledge of communication should actively be exploited in language learning, for example by having them to predict contents or topics before reading and listening.

(6)  Language learning is an emotional experience. 

This concerns with the development of positive emotions as opposed to the negative ones, for example: (a) using pair or group work to build on social relationship, (b) giving learners time to think, (c) putting less emphasis on the product and more on the process, (d) valuing attitude as much as aptitude and ability, (e) making interest, fun, and variety primary considerations in materials and teaching-learning methodology. 

3.6. Steps in Designing/Planning English Lesson
Professional English teachers need satisfaction in conducting their profession. One of the important determining factors to achieve this is designing/planning English lesson before carrying out teaching activities. The success or failure of their teaching-learning activities is influenced by their lesson plan.

Lesson plan/course design or in Indonesian widely known as Rencana Pelaksanaan Pembelaran (RPP) is an instructional plan describing learning objectives, teaching-learning materials, teaching-learning methods and techniques, teaching-leaning media, learning sources, and some means of assessments. Brown (1994: 396-398) proposes the essential elements of a lesson plan such as goals, objectives, materials and equipments, procedures, evaluation, and extra-class work. Goal is an overall purpose to be accomplished by the end of the class period. Objective is the explicit statement of what the learners can gain from the lesson.

Good planning tactics always indicate the importance of materials and the equipment that can support or facilitate the teachers and the learners in teaching and learning the materials. Procedure includes: (a) an opening statement as a “warm up”, (b) a set of activities and techniques that are appropriate for whole class work, small group and pair work, teacher talk and student talk, and (c) closure. Evaluation is set to determine whether or not the objectives have been accomplished. In addition, extra-class work functions to deepen the learners’ language knowledge and enhance the learners’ language skills.

To be able to design an English lesson well, English teachers are required to: (1) study and understand thoroughly competence standard and basic competence, (2) formulate the indicators that must be fulfilled by the learners, (3) formulate learning objectives, (4) select and grade good teaching-learning materials, (5) determine teaching-learning methodology, (6) choose appropriate teaching technique and media, (7) conduct test and evaluation, (8) determine time allocation, and (9) inform the learning sources to the learners.

In studying and understanding competence standard and basic competence, English teachers should be aware that there is a relation between them, and there is correlation among them with other lessons (Muslich, 2008: 106). Indicator is an indication of the basic competence achievement by the learners. Learning objective is the most specific, measurable level of learning. Indicator and learning objective can be measured in relation to cognitive, affective, and psychomotor domain. The type of learning is categorized by the level of complexity, and its domain levels. 
Some details of the levels in cognitive domain are presented by Gibbs (1989) compiled by Bunyi (1995: 137) in the form of a list of action verbs which state learning objective. 

(1)    Knowledge  : state, define, list, name, write, recall, repeat, recognize, label,
reproduce, recite, outline, arrange, match, memorize, order, relate.
(2)    Comprehension : identify, justify, select, indicate, recognize, report, restate, review,
 sort, translate, illustrate, represent, formulate, explain, contrast, classify, interpret, paraphrase, summarize, describe, discuss, express. 
(3)  Application: predict, demonstrate, instruct, compute, calculate, perform, prepare, practice, apply, choose, schedule, sketch, employ, use.
(4)  Analysis: analyze, differenced, separate, compare, contrast, solve, appraise, categorize, criticize, discriminate, distinguish, deduce. 
(5)   Synthesis : combine, compose, construct, restate, argue, organize, relate, generalize, conclude, propose, plan, prepare, set up, synthesize, and design.
(6)    Evaluation : estimate, predict, score, judge, value, determine, support, defend, criticize, select.  
 
Winecoff  (cited Krathwohl, et al., 1974) classifies affective domain into five levels: (1) reception (awareness, willingness to receive, selected attention) (2) response (acquiescence, satisfaction), (3) value (acceptance of value, preference for a value, commitment to a value), (4) organization of value (conceptualizing value, organizing value systems), and (5) characterization of value. Action verbs which are commonly used in formulating objectives of  affective domain include cooperate, disagree, dispute, shows concern, like, dislike, show interest in, join, phrase, share, participate in, engage, consider, priorities, offer, care about, believe, affirm.
According to Harrow (1971) quoted by Winecoff (1989: 74), psychomotoric domain has six levels: (1) reflect movement, (2) basic/fundamental movement, (3) perceptual abilities, (4) physical abilities, (5) skilled movement, and (6) non-discursive communication. Psychomotoric learning, according Scholl of Education in Mississippi University (2001: 1), is categorized into five skills: 

(1) Imitation, repeating action that has been demonstrated/explained and imitation can be in the form of trial and error action that can be responded accurately.
(2) Manipulation, imitating skill which is full of self-confidence and proficiency.
(3) Precision, gaining skill, proficiency, and accurate performance spending efficient energy.  
(4) Articulation, gaining developed skill that can be adapted to certain situation and condition.

(5) Naturalization, conducting experiments, creating new action, manipulating materials beyond comprehension, competence, and skill developed.   

         
          The following are action verbs that can be used to state psychomotoric learning objectives:

 

	Imitation
	Manipulation
	Precision
	Articulation
	Naturalization

	begin
	Acquire
	achieve
	adapt
	Arrange

	assemble
	Assemble
	accomplish
	alter
	Combine

	attempt
	Complete
	advance
	change
	Compose

	carry out
	Conduct
	automate
	excel
	Construct

	copy
	Do
	exceed
	rearrange
	Create

	calibrate
	Execute
	excel
	reorganize
	Design

	construct
	Improve
	master
	revise
	Refine

	dissect
	Maintain
	reach
	surpass
	Originate

	duplicate
	Make
	refine
	transcend
	Transcend

	flow
	Manipulate
	succeed
	 
	 

	move
	Pace
	transcend
	 
	 

	practice
	Perform
	 
	 
	 

	proceed
	Produce
	 
	 
	 

	repeat
	Progress
	 
	 
	 

	reproduce
	Use
	 
	 
	 

	respond
	 
	 
	 
	 

	organize
	 
	 
	 
	 

	sketch
	 
	 
	 
	 

	start
	 
	 
	 
	 

	Try
	 
	 
	 
	 

	volunteer
	 
	 
	 
	 


  

 

In selecting good materials, the English teacher should also consider both external and internal factors. The external factors deal with the learning objective, learners’ level (beginner, intermediate, or advance learners), intensive or non-intensive course, type of school (general or vocational school), and the learners’ language background. The internal factors concern with the type of language (dialect, register, style, and medium), language form (which, and how many), didactic criteria (teachability), and psychological criteria (learnability).

In grading course content, some principles can be applied.
1.                  from the most interesting to the least interesting.
2.                  from the easiest to the most difficult.
3.                  from the most similar to L1 to the most different to L1.
4.                  from the most general/basic to the most detail.
5.                  from the simplest to the most complex.
6.                  from the most explicit to the most implicit items, etc.

 Teaching-learning methodology is concerned with adopting appropriate approach/strategy/methods, techniques, and media for teaching and learning English. It is also concerned with the planning of learning activities, learning experience, and learning tasks (Richards, 1997: 11). It should be kept in mind that English teaching-learning process should be conducted to master both expressive and receptive skills. In the teaching of genres both in Junior and Senior High School in Indonesia, the teaching-learning cycles are Building Knowledge of Field (BKOF), Modeling of Text (MOT), Joint Construction of Text (JCOT), and Independent Construction of Text (ICOT) (Hammond, et al., 1992: 19-22).

Hammond, et al. state that BKOF is the point at which overall knowledge of the social and cultural contexts of the topic is built and developed. At this stage, discussion of socio-cultural similarities and differences occur so that understanding of the purpose of various genres can be developed. MOT involves introducing the learners a model of the genre they will be reading or writing. This also involves preparing the learner for reading and writing by focusing on the genre, discussing the social function of the genre and the purpose intended by the reader or writer, and analyzing characteristics, schematic structure, and grammatical patterns.

The aim of JCOT is for the teacher to work with the learners to construct a similar text. The teacher provides guidance and explicit support through questions and elicitations. ICOT occurs only after group or pair construction has shown that the learners have gained control of the field, and if it is necessary to recycle some of the tasks and activities, for example further modeling of text construction or analysis of grammatical patterns.

Testing and evaluation are based the indicators that have been formulated. This can be done by tests and non-tests orally and/or written form, observing the learners’ performance, attitudes, scoring the learners’ tasks, product, portfolios, and the learners’ self-evaluation. Evaluation is a series of systematic and continual activities to describe, analyze, and interpret the data about teaching-learning process and achievement of the learners which provides meaningful information for making decisions (Muslich, 2008: 107). 

            Time allocation is based on the effective time for learning and time for learning in a week by considering the number of basic competence, the scope, learnability and teachability of the materials. Time allocation stated in the syllabus is the estimation of time needed by the learners to master basic competence.

            Learning sources can be references, readers, real objects used in English teaching-learning process, live talk of the native speakers (if possible), cassettes, videos, CD-ROMs, dictionaries, grammar books, workbooks, newspapers, magazines, food packages, stories, advertisements, poems, etc. (Tomlinson, 1998: 2). In short, language learning sources refer to anything which is used by the teacher or learner to facilitate language learning. 

           The following is the most common format of lesson plan for  English teaching, though variations will be found.
 

LESSON PLAN
 
              Education Level      : ……………
              Lesson                     :…………….
              Grade/ Semester      :…………….
              Time Allotment        :…………….
              Genre                      : …………….
 

 

A.    Standard Competency :………………
B.     Basic Competency      :………………
C.     Indicators:

1.      Cognitive:……….
2.      Affective:………..
3.      Psychomotor:…………
D.    Learning Objective    :………………
E.     Teaching-learning Technique:……………….
F.      Teaching-learning Material:………….
G.    Teaching-learning Aids/ Media:……………
H.    Teaching-learning Activities:

1.      Opening

2.      Core Teaching-learning Activities:

a.       Exploration (BKOF, MOT)

b.      Elaboration/Learning Cell (JCOT) 

c.       Confirmation (ICOT)

3.      Closing

I.       Teaching–learning Sources

J.       Evaluation:

1.      Test Items

2.      Key Answers

3.      Scoring Rubric

 

                                                                      Surakarta,  ………………..2011  

             Approved by

Headmaster of SMP/SMA……..                               English Teacher

 

 

………………………………                                ………………………………

 

 
3.7. Summary
          Designing English lesson plan is an important task for English teachers. This determines the effective and successful English teaching-learning process. In doing the task, they need to study and have thorough understanding of good English instructional materials, the components and principles of designing English syllabus, the principles of teaching and learning English, and the learners’ types, learning strategies and learning styles.

 

 

3.8. Exercise
1.      What is the essence of School Level-based Curriculum?

2.      Display the advantages of School Level-based Curriculum.

3.      What aspects should be considered in designing English Syllabus?

4.      Explain the notion of good instructional materials.

5.      Why should English teaching materials be contextual and creative?

6.      What factors can make learning situation unique?

7.      What are the components of English syllabus?

8.      Mention and explain the principles of designing English syllabus.

9.      Relate the four pillars of learning derived from UNESCO and learning English.

10.  Why is RPP important for English teachers?
11.  What should English teachers do to be able to design a good RPP?

12.  Explain the notion of teaching-learning methodology in KTSP.
13.  Why are learning sources important for learners?

14.   Give 10 examples of English learning sources.

15.  Relate the exploration, elaboration, confirmation as inquiry-based teaching and learning of English and the procedures of teaching-learning genre. 

 
 
Key 

1.      School Level-based Curriculum is the operational curriculum designed and implemented by each school unit/level.

2.    The advantages of this curriculum are   (a) giving autonomy to each unit/level of education, 

(b) by implementing this curriculum, the principals, teachers, school  committee, and  education  

boards are more familiar, accustomed, and closer to the curriculum designed by themselves.

3.   The aspects that should be considered in designing English syllabus are (a)    analysis of the language (its components. skill and micro skills, aspects, functions, notions, use, varieties, etc.),

(b)  information about the learners (their kinds, motivation, academic and experience, socioeconomic and demographic background, learning strategies, and learning styles). (c) beliefs about language learning (language learning as habit formation, as ruled-governed activity, as problem solving tasks)
4. Good materials don’t teach but encourage learners to learn English. Such as   materials work like MAGIC (Motivating and Meaningful, Authentic and Appropriate, Graphic and Graded, Interesting, interactive, and Integrated, Contextual and Creative).
5. They should be contextual because the English materials should be suitable with the learners’ potency, environment, and characteristics, and they must be suitable with the current situation. They should be creative because these materials should be able to open the learners’ new horizon, inspirations, ideas, etc.

6. Factors that make learning situation unique are:
         (a) the dynamic of the classroom 

         (b) the personalities involved 

         (c) the constraints imposed by the syllabus

         (d) the availability of resources 

         (e) the expectation and motivation of the learner.

 7. The components of English syllabus are competency standard, basic competency,

       indicators, learning objectives, main materials, instructional activities, evaluation,

       time allocation, learning sources.  
8. The principles of deigning English syllabus are:   

       (a) scientific: all materials and teaching activities are true and scientific,

       (b) relevant: the materials are suitable with the learners’ development levels

            physically, socially, emotionally, and spiritually 

       (c) systematic: the components of the syllabus are related each other functionally

           to reach the competency

       (d) consistent: consistent relation among competency standard, basic competency,

            indicators, learning objectives, instructional materials, instructional activities,

            teaching media, and evaluation system 

       (e) adequate: the components of the syllabus are adequate the basic competency

       (f) recent and contextual: the components of the syllabus consider the recent
           development of science, technology, arts, and events in the real world

       (g) holistic: the syllabus covers cognitive, affective, and psychomotoric domain 

       (h) flexible: all syllabus components can accommodate the learners coming from their
            own backgrounds socioeconomically, geographically, demographically, and the

           dynamics of school and society.
9. The relation between the four pillars of learning derived from UNESCO and English

     learning 

(a) learning to  know is related to language acquisition, language mastery, and  language use 

(b) learning to do is related to learning to master and develop the four language skills and 
     competencies in order to function optimally in job paces and market

 (c) learning to live together is learning to cooperate, interact with various (group of) people 

(d) learning to be is learning to develop the whole aspects of personality to be excellent

     and superior.   

10. For English teacher RPP is important because it determines the success or failure of

      English teaching-learning process. 

11. To be able to design good RPP English teachers need to study and understand

      thoroughly competency standard and basic competency, formulate the indicators

      and learning objectives, select and grade good teaching materials, determine

      teaching-learning methodology, choose appropriate teaching techniques and media,

      conducts tests and evaluation, determine time allocation, and inform the learning

      sources to the learners/

12. Teaching methodology is concerned with adopting appropriate approach/strategy/methods, techniques, and media for teaching-learning English, and  also planning learning activities, learning tasks, and learning experiences.

13. Because they can facilitate their language learning.

14. Ten examples of learning sources are references, readers, real things, live talk of native

      speakers, cassettes, videos, CD-ROMs, dictionaries, grammar books, workbooks.

15. Exploration deals with Building Knowledge of Field (BKOF) and Modeling of Text

(MOT) Elaboration concerns with Join Construction of Text (JCOT) Confirmation is similar to Individual Construction of Text (ICOT) 
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