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Ulie yoal of this research is to understand EFL (English as Foreign Language)
lochers, faculty members and students” perspectives toward the integration of
lechnology into the English Education Curriculum. As one of the four pillars
] 1 ING's development program, the development of ICT in teaching and
learning process has gained a significant attention from the institution; thus,
Minonglh this research, the integration of technology in English education
orvienlum and instruction is be designed. The design then is offered as one
consideration to implemented in English education programt of UNG. The
lusle design of technology implementation is be based on studies in CALL
(Computer-Assisted Language Learning). Studies in this field have developed
slgnificantly in determining the effect of the technology use in language
lerming, thus it is considered significant to be included in English Education
Cirviculum, The long target of this research is the integration of one subject in
I'nalish education curriculum that is specifically targeting the mastery of
techiology literacy to enable the students to become English teachers who
iiderstand teclnology and able to use it in their teaching and learning
process. This is important considering that the students nowadays are born in

lechnology era.

ey Words: Technology, English as a Foreign Language, EEL
Curriculum
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2. Todesign a model of technology integration in language leati | _-____a —mn_._==_oa< into EFL curriculum

implemented as one subject in English education curriculum

Department of UNG, poylannl and Selwood (1998) assert in their study that teach

I have a false idea aboul the integration of computer use

Wi, Most of them thought that integration was quite easy becan
Wijiter has always been in the classroom, and they only needed
{he use of the computer throughout the day. This approach refle
il view of the meaning of integration of computers in the curriculu
W Hivding [hat teachers have false ideas about the computer integrati
i, their study also found that teachers implement compu
Ion telnted to some curriculum topics, only with the primary object
il computer skills and not for actual academic learning.

Jgrating CALL (Computer Assisted Language Learning) in langus
liion s not aimed at just developing students with computer sk
e objective of integrating CALL in the curriculum of langu:
Wi I “associated with self-contained, programmed applications suck
Wls, tools, simulations, instructional games, tests, and so on” (Kern ¢
B linuier, 2000, p. 1). Therefore, most importantly, the pedagogical ast
\ e ncquisition through the use of technology is the main object

3. Literature review

Technology exists everywhere, touching almost every parl of
our communities, and our homes. Unfortunately, most schoul

behind when it comes to integrating technology into the i
context. Many people are just starting to explore the real |
technology offers for teaching and learning. If it properly used, el
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highly technological wzoimmm,m based economy (Edutopia Staff, po. 1
Learning through projects while equipped with technology ey
allows students to be intellectually challenged while providing theiy
realistic picture of what the modern office looks like. Through
students acquire and refine their analysis and problem-solving sllly
work individually and in teams to find, process, and synthesize inle
they've found online. The numerous resources in the online iting CALL in language curriculur.
provide each classroom with more interesting, diverse, and nE.,.E._: ¥ dsnential for EEL and ESL teachers fo coneider wng
materials. The Web connects students to experts in the real w flyely 1o enbance fangge Temunin; By SSAGEIL 10 nto- SlmEe!
provides numerous opportunities for expressing understandin gt . .. yut, Lhe availability of the technology devices is the first challenge
images, sound, and text. As an added benefit, with technology 52- | .“.____;_ CALLy e el i, JEISASPITAIL S BOUNAE B
project-learning approach, students are more likely to stay engaged o Wals before deciding to build a CALL lab (O’Connor & Gatton, 2

task, reducing behavioral problems in the classroom (Edutopia Staff, silol, 2000). Kessler (2006) emphasizes the importance of condud
_ Wiilnary steps to evaluating the needs and then implementing the oo

Lillve CALL solution. He points out that in order to build a CALL lab
{1 conduct a needs analysis; develop a better understanding of CA
elilier wpace, budget, and staffing; select appropriate hardware
Hwaie, and finally, consult online sources for useful informatior
iined appropriate and a CALL lab can be provided, then it car
ilately integrated into the language curriculum and instruction.

Technology also changes the way teachers teach, offering e
effective ways to reach different types of learners and (o assesy Al |
understanding through multiple means. It also enhances the relatlol
between teacher and student. When technology is effectively integrale
subject areas, teachers grow into roles of adviser, content experl, and ¢
“Technology helps make teaching and learning more meaningful and |
(Edutopia staff, 2008, para, 6),

u .
y E___: it comes to the attempt to integrate technology into

i, the first obstacles are mainly physical such as lack of hardw
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face obstacles from the bureaucracy. A centralized and inflexi
fliim often becomes a barrier for teachers who are enthusiastic abc
,_ hiting, the use of technology in their teaching. In the countries wh
| um is highly centralized, teachers have limited opportunities
1 their own curriculum to suit the students’ needs. The governm
wen 0 pre-set curriculum, which they must follow and coy
Wilinately, this condition is made worse with the extremely limii
el and lack of staff training that is needed to fulfill the governmu
Wiiiids, In an EFL context, the result is that even tinding software a
.“.é:: ns that fit the existing curriculum can be difficult tasks.

software, which includes operating systems, applications, and
specific software, such as packages for developing language skillj}
resources for infrastructure, such as furniture, cabling, room arrang
and sustainable maintenance and upgrading of systems; and no acts
Internet connection, or slow and unstable Internet connection
geographic location. It is a reality that even in this era of wirelesy li
connection, many schools around the world, especially those in d
countries, still have no access to the Internet. The condition of the #
building makes it difficult to build an infrastructure to m:%

integration of technology into the instructional activities.
Alother obstacle that affects teachers’ perceptions of the integration

Wilopy to EFL instructions is the lack of institutional support (Yilc
1, lbachers who are eager to incorporate technology in their teach:

liw will have to deal with uncommitted administrators or colleagues
{lvlenl lechnical support. In some cases teachers are frequently manda
liwolved in administrative work that often prevents them from hav.

¥ lme (o explore and improve their knowledge on the use of compu
hardware and software are available for teachers to use. Yildiz (200%) Wwlogy. Low appreciation from the administrators of teachers” attempis

that to be successful in incorporating computer technology into :.E_H, | it i more creative approach in teaching also affects teachers’ willingn

Aiorporate  technology in  the classroom context (Yildiz, 20

5. Problems of integrating technology into EFL curriculum

The problem of integrating computer technology into z,a
education and language learning program curriculum is not merely pl
Educational factors also appear to be the problem even when ?u
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ustiprrely, many tesciien lack the mathation o gan tis S iilatrators are sometimes reluctant to encourage teachers to explore n
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Aiplementation of the pre-set curriculum. In addition to this quands
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implement computer technology in their classroom activities: @
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and intrinsic factors such as the teachers’ beliefs about the benefiiy , R
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The participants of this research consist of 7 Middle school EFL te __
8 High School EFL teachers. This research also involved about @
English Department faculty members who attended a Departments’
for curriculum workshop on 12-14 June 2014. The data for this rese 1
gained from Focus Group Discussion. The data are gained to kno
teachers perspectives towards the integration of technology _
curriculum in Teacher Education Program.

The availability of technology equipment is one of the require [
integrating technology in EFL curriculum. When asked to overview

school’s computer facilities, all participants mentioned that their scho

language laboratory, but minus computers, because computers wi C
only for administration purposes. The computers provided in school &
utilized for EFL instructions. Teachers are rarely used computer in (#

and learning process because the limited access to school’s compute;

school, one computer in language laboratory is shared with subjeelh’

than English, they can only use it once in a month, in this case the ()
prepare to use their own laptop. One participant mentioned that
though the computers are provided in his school but it was not §u
with a stable electricity supply.

The participant’s familiarity with technology is explored by askiiy
with the kind of software they use in their teaching process and whelli#

use the Internet in the teaching and learning process. All participaniy’
that the software that they mostly used is power point and other Mig

office. They often use video and games downloaded from the Internel, |
the limited access to the Internet in schools, the teachers said that they ai
using the Internet in the classroom. The Internet is used when _.__._aw it
access outside school to prepare for their teaching materials. One pa

mentioned that he encouraged his students to use their smart phones

them with online dictionary. The teacher also said that he used soclil §
especially face book to help him teaching. He further explained thal I
face book because almost a hundred percent of his students own o [
account. On the other hand, two other participants argued that ey
never used the Internet in the classroom because the internel acee

ar

provided in school while the use of cellphone is banned in schol
Another participant said that even the cellphone network fs not ayall

]

Wi o) § i A

-

Integrating technology into EFL curricu

i

Ahleprating technology into EFL curriculum requires analyzing the le
(i logy literacy of the students. In this research the participant
il i discuss their students’ technological literacy. What surprising us
Putlicipants argued that most of their students have a minimum leve
al literacy due to the limited access of technological facilities
i 4 lool and in the students’ homes. Students’ technological literacy
ilepends on their access to technology. However, these students
able to send email, use social media, and browsing the Internet,
Ahelr smart phone for online dictionary or google translate. Only «
. | said that her students have never seen or touch a computer,
bly was clearly seen when her students are introduced to use
I

| Al i In-service teacher, the participants are encouraged to reflect th

lechnological literacy compared to their students’. Almost

...;_:a:___,_ admitted that their technological literacy are somewhat loy
helr students. We asked each of them to tell us their experience. (
i lpant said that he was inspired to use face book in his teaching beca
W sludents have face book account, and they teach him how to estab
e hiok group for their class. Another participant said that he has «

Wil who is excelled in computer programming whom he seek for h
‘._._._ all sludents in this research know how to use one dictionary, wl
B (enchers, the participants of this research, are still using man
iy,

. Wi s digital natives, it is not a surprising that these students

il their teachers. When asked their feeling about this fact,

Aywin wald that they are very proud of their students, but most of

i wished that they have more or at least the same level as tl
i knowledge of technology. They believe the importance
Wiletlng, technology can help them ease their teaching and learn
Sl 11 can help them motivate their students to learn English. It can
A Hhent increase their proficiency in English and in teaching English

b abillily of accessing teaching materials online, keeping up with the la
iment of curriculum, and helping them with the hustle of grad
._. aunenning students” works,

Lhe participants deplore the fact that it s a little bit late for them to le
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use technology in teaching English, because it was not ol and smartphone. This means that teachers are no longer the mair

undergraduate level; thus, integrating the technology subjed L kiiowledge, instead, teacher is a filter by helping students to find

curriculum in Undergraduate Program for English Education Prog o i il adequate sources based on the curriculum under focus.

is significant. Wl are not necessarily forced to be a technology savvy, but they

Integrating technology in EFL curriculum can be done by des Ve o certain level of technology literacy in order to be able to teact
L3

course to be taught in English Education Department. The particl| Bl natives, and Higher education institution plays an important rol

asked to mention what should be taught in the course by d@ i he model of technology integration into EFL curriculum ir

syllabus. The following lists are mentioned by the participants: silucation program to prepare teachers to teach in 21* century.

3

. ,__=_=

: How to teach text types using media M
How to design a lesson plan with the integration of technolug

11 (1995), The effects of first and second order barriers to change on the degre
milire of computer usage of secondary mathematic teachers: A case study

: Using smart phone in EFL teaching

S
5
6. Netiquette
%
8 How to use a multimedia Power point
@

I w:_. ihed doctoral dissertation, Purdue University, West Lafayette, IN.

g How to access and evaluate teaching materials online

10. How to use some EEL related software i i, 11, & Selwood, L D. (1998). Conceptions or misconceptions’

it How to detect students’ plagiarism | Sty leachers” perceptions and use of computers in the classroom

12. How to range a level of difficulties for students’ 4 b fon wd information technologies, 3, 87-99.

: P Blall, (2008). Why integrate technology info the curriculum?: The reasons ar
i W Retrieved  from  http://www.edutopia.org/technology-integration:
Bhaduction.
L0, & Drowne, C. (2004). New perspectives on CALL for second languag

s, New Jersey: Lawrence Erlbaum Associates.

assignments, and tests v
13, How to automatically assess students” assignment

These lists will be used to design the technology course thal

integrated in EFL curriculum in Teachers Education Program n_m_.,
Education Department of Universitas Negeri Gorontalo. dhliner, V. (2006). When the technology course is required. In Levy, M. &
| ubibard, 1D (Bds.), Teacher education in CALL (pp. 117-133). Philadelphia
bt Denjamins,
' W & Warschauer, M. (2000). Introduction: Theory and practice of network
Basnil lnngpuage teaching. In Warschauer, M. & Kern, R. (Eds.), Network-base:
Sy teaching: Concepts and practice. (pp. 1-19). Cambridge: Cambridgy
Hiiversity Press.

7. Recommendation and Implication

The integration of technology in the teaching and learning [
essential to support the digital natives. The classroom needs to prog

environment and atmosphere that will allow students to create and b e L (2005), Computer assisted language learning within masters programs fo
their knowledge, share and collaborate with their peers who are not ke pichers of Luglish to speakers of other languages. Retrieved from OhioLINk
their in-class group, but also from around the world (Warschauer, 2008 Beitionlc Theses and Dissertations Center.

Thus, if in the teaching and learning process, teachers can :_J._.w..._. I Lo (2000), Assessing, CALL teacher training: What are we doing and wha
Wild we do better? In Hubbard, P & Levy, M. (Eds.), Teacher education i

CALL (pp. 23442), Amsterdam, Philadelphia: John Benjamins,

the students with content, fact, formulas, theories, stories, and nlofe

then, the role of teachers 1s obsolete, because students nowadays §
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