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Abstract

This study investigated the rhetorical structure of the “About Us” page on North
American universities’ engineering website based on move analysis developed by
Swales (1990). Promotional genres tend to promote products for potential audiences
as communicative purposes. The university “About Us” page is considered as one
type of promotional genres (Bhatia, 2004). It ams at attracting future students who
are interested in studying engineering by providing a variety of information and
therefore promotes its professional image. The samples of the “About Us” page were
collected from the top 20 engineering websites in North American universities listed
on the QS Top University’s World University Ranking 2013 by Engineering and
Technology. Two coders, the researcher and a graduate student, hand-coded the
“About Us” pages and identified a seven-move structure. They are Self-promotion,
Mission statement, Status quo of college, Vision statement, Source of consultation,
Invitation, and Giving extra details of college.

Keywords: (move analysis, North America, "About Us', promotional genres,
engineering Website)
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I ntroduction

Globalization and internationalization have led higher educational institutions (HEIS)
to strengthen their marketing and recruiting strategies in order to stay internationally
competitive for potential students (Yang, 2013). In countries such as Canada, the
USA, Australia and the UK where English is the major language, the higher education
(HE) market is already instituted as a global phenomenon (Yang, 2013). A common
way for HEIs to promote themselves is by marketization strategies in hopes to reach a
larger international HE market (Hemsley-Brown, 2006). Therefore, HE is now seen as
a product — tailor-made, commercially publicized and sold to students, their
prospective customers (Fairclough, 1993). This transition has transformed the way
language is used in both public and academic settings (Y ang, 2013). Additionally, it
means that language researchers must also be concerned about how marketization and
promotional culture can impact HE discourse(Xiong, 2012).

‘Promotional’ or ‘consumer’ culture, as pointed out by (Wernick, 1991) and
(Featherstone, 1991), is the primary trait of contemporary culture. This culture could
be realized in discursive practices as sticky with an obvious communicative function,
i.e. to promote (Yang, 2013). This is because of the salience of promotion
increasingly as a communicative function (Yang, 2013). Moreover, multi-functioned
genre-mixing, for example, combining the purposes of information, persuasion and
promotion can occur appropriately without misinterpreting the communication role
(Yang, 2013). Therefore, it is now common to see advertising elements in academic
settings. An area of discourse that has become the most versatile and rapidly
devel oping among promotional genresis promotional language (Bhatia, 2005).

This study investigated the rhetorical structure of the “About Us” page on North
American universities’ engineering website based on move analysis developed by
Swales (1990) They usualy use this page to give briefly introduction to the future
students to promote their own college. They offer their advantages and outstanding

performances to capture future students’ attention.

Literaturereview

Move analysis

Swales (1990) defined move analysis as a functional unit in a content for an
identifiable purpose, and it is commonly used to find the textua regularities in
particular genres of writing and also to explain the functions that certain parts of the
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content realizes in the relationship to the whole task (Connor, Davis, & De Rycker,
1995). Move types that occur more frequently than others in a genre can be classified
as conventional, while moves that occur not as frequently can be classified as optional.
Moves may include various elements, and are realized when these elements come
together in some combination. According to Dudley-Evans and St. John (1998), a
‘move’ is a unit that connects the writer’s purpose and the extent that the writer
desires to communicate; a ‘step’ is a text unit that is lower in level than the move that
gives an elaborate view on the choices the writer has to start the moves in the
introduction . In short, moves serve as semantic and functional units of texts, and they
have their own specific communicative purposes.

Promotional genre

The university prospectus is a corporate genre in academic institutions (Fairclough,
1993). Respectively, apart from offering information on the heart of the business of
the educationa institution, (i.e. the academic programs), the prospectus contains
information on other features of the El. Through critical discourse analysis of
prospectuses from a collection of British Els, Fairclough states that these Els began
publicizing their programs due to an increase in pressure to function similar to other
businesses that are competing to sell their merchandise to consumers. The university
prospectus is becoming a ‘genre of client advertising colonizing professional and
social service structure of discourse on a large scope, producing many hybrid
promotional genre partially > (Fairclough, 1993).

Promotional leaflets (Osman, 2005) are published and circulated in academic
ingtitutions in Malaysia, especially before a new academic year starts, to advertise
their academic programs to potential students. These leaflets are colorful and
interesting, and no longer plain or boring information sheets. This research agrees
with Askehave and Swales (2001) that corporate brochures operate as promotional
brochures beyond projecting the image of the corporate and offering information.
Therefore, the purpose of this article attempted to examine and explain the strategies
that understand the promotional functionsin thiskind of brochure in Els.

Additionally, Osman (2008) investigated the rhetorical structure of university
brochures. Osman used Bhatia’s (1993) genre analytical framework lead by
sociolinguistic perspectives to study the communication strategies in university
brochures. She aso agrees with Askehave and Swales (2001) point that a more
communicative function of the brochure is to promote the self aside from the
axiomatic functions of offering information and projecting pictures. Furthermore,
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Osman (2008) stated that there is alack of research examining the promotional genres
of Els and requests for more of such studies. She identified ten moves in university
brochures, 1) Identifying the service; 2) Attracting reader attention; 3) Targeting the
market; 4) Establishing credentials; 5) Location the service; 6) Describing the service;
7) Justifying the service; 8) Indicating the value of service; 9) Endorsing the value of
service; 10) Soliciting response. Between brochures and “About Us” page has
overlapping communicative purpose. The function of these moves makes it as a

promotional genre; however, in “About Us” page as well.

In this study, “About Us” section of college of Engineering belongs to promotional
genre. The goal for “About Us” section promoted by colleges themselves, and they
used text in “About Us” to attract future students to choose their university in the
future. However, in promotional genres, few researchers investigate “About Us”
section in website of college of Engineering and Technology in North America. The
research questions in this study are:

1) What isthe rhetorical structure of the “About Us” page of college of Engineering
website?

2) How is the rhetorical structure of the “About Us” page of college of Engineering
website patterned in terms of move types?

M ethodology

Date collection

The data collected 20 “About Us” pages in College of Engineering websites in North
America Universities. The 20 pages were selected from QS World University
Rankings by Faculty 2013 - Engineering and Technology. Colleges use different ways
to display their “About Us” page using prose, lists (e.g., Harvard University:
http://www.seas.harvard.edu/about-seas), links (e.g., University of Forida
http://www.eng.ufl.edu/about ), or the Dean’s message (e.g., Princeton University:
http: //www.princeton.edu/engineering/about/deans-note/ ). But we only selected
prose as the form — al detailsin one web page — to analyze “About Us”. However, the
other forms (i.e., lists, links and Dean’s message) did not offer enough descriptions;
hence, we excluded them. Furthermore, each college may chose a different name for

their “About Us” page, such as “Introduction”, “Overview”, “About” or “About Us”.

These page names are all recognized as “About Us” in this paper.


http://www.seas.harvard.edu/about-seas
http://www.eng.ufl.edu/about
http://www.princeton.edu/engineering/about/deans-note/
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Data Analysis Procedure

This study was examined by move analysis, and used functional approach to analyze
cals for cognitive judgment. In addition, it identified the rhetorical structures and
investigated communicative purpose of each move.

In this study, a structural move analysis was coded by two coders, including the author.
The other coder was a graduate student in the same department with the author.
Before coding, the author trained the other coder to understand the coding definition;
therefore, allowing two coders to be able to obtain better agreement. Two coders
hand-coded twenty “About US” pages separately, and identified the moves and steps.
The two coders had three meetings to negotiate to get higher agreement. We used
percent agreement to calculate the inter-rater reliability. The result of the inter-rater
reliability is 82.3%.

Rasmeenin (2006) divided the frequency of moves into three parts, obligatory,
conventional, or optional. He also classified the percentage for each move type:
Obligatory move, 100%; Conventional move, 66-99%; and Optional move, below 66
%. Nodoushan (2012) also used Rasmeenin’s rational to identify the frequency of
move in the book review genre. Furthermore, Kanoksilapatham (2005) identified the
rhetorical  move in biochemistry research articles, and he also determined the
frequencies of each move. However, he only applied two classifications, conventional
move, 60% and optional, below 60%.

In these studies | reviewed, | did not find any particular standard rational built in the
past. In addition, in their rational, the range of each move frequency seemed a little
broad; therefore, we made an adjustment to specify the frequency of move percentage
and use more appropriate frequency to investigate our data in this study. Hence, |
adjusted the frequency range based on the normal distribution curve. It may avoid
human bias and the result will be more reliable.

The definition of these three classifications were used

Obligatory move: 97.8% to 100%
Higher-Conventional move: 84.2% to 97.7%
Lower-Conventional move: 50% to 84.1%
Optional move: less than 50%
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Table 1 displays that Framework for the analysis of move of the “About US” page in
the College of Engineering website in North America Universities.

Move/ Step

Definition

Move 1: Self-promotion

Step 1. Short background/ history of
college
Step 2. Show distinctive feature of college

Move 2: Mission statement

Step 1. Show the purpose of college

Step 2. lllustrate the ability they will train
to the future student

Step 3. Give specific goals

Move 3. Status quo of college
Stepl. Fact & Figure
(E.g. Members, ranking, equipment and
programs)

Move 4: Vision statement

Step 1. Show the professional skills of
college
Step 2. Show the contribution of college to
industry
Step 3. Give more testimony
Move 5: Source of consultation

Move 6: Giving extra details of college

Move 7: Invitation

Using impressive advantages to catch

future student’s attention

Giving brief introduction of college

Showing extraordinary features of the
college to future students to impress them
to choose their college.

Giving purpose of the college and gives
specific goals

Understanding what exactly the college
does and offers

Assuring future students the education and
skills they will acquire at college

Providing clear details about what future
students will learn.

Understanding the situation of the college
Providing more detailed information about
the college

Showing the attitude and skills of the
college

Showing the college is qualified to train
their students

Showing cooperation with other industries

Identifying the college as competent
Showing strong human resources of the
college

Giving links to link information about the
college

Inviting students to join their college
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Results and Discussion

This study serves to bridge the gap discussed above by examining the contexts and the
rhetorical features of the genre of “About Us”. “About Us” shares something in
common with other promotional genres such as brochures (Hu & Soong, 2007),
corporate advertising (Osman, 2008) and academic posts(Xiong, 2012).

This study identified a seven move structure. Move 1 is high-conventional. Move 2 to
Move 4 are low-conventional. Move 5 to Move 7 are optiona. To facilitate
understanding and discussion of the results in the subsequent sections, the following
examples and frequency of occurrence (Table 2) for each move and step are
described:
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Table 2 The Frequency of Move & Step

Move/ Step

Frequency of occurrence Numbers

(%) of
occurrence
Move 1. Self-promotion 90% N=18
Step 1. Short background/ history — 58%
of college
Step 2. Show distinctive 42%
feature of
college
Move 2. Mission statement 70% N=14
Step 1. Show the purpose of 38%
college
Step 2. lllustrate the abilitiesthey  38%
will tran to future
students
Step 3. Give specific goals 25%
Move 3. Status quo of college 60% N=12
Move 4. Vision statement 50% N=10
Step 1. Show the professiona 43%
skills of college
Step 2. Show the contribution of 38%
college to Industry
Step 3. Give more testimony 19%
Move 5. Sour ce of consultation 20% N=4
Move 6. Give extra details of college 30% N=6
Move 7. I nvitation 20% N=4

Note: N=20
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Move 1. Self-promotion shows their advantages and impressive history to attract the
attention of future students. In this study the frequency of occurrence in Move 1lis
90%. Move Classification identified is higher-conventional .

Step 1 Short background/ history of college gives brief introduction of college.

Move 1, Step 1: Short background/ history of college

“Berkeley Engineering is a community that is dedicated to creating
tomorrow's leaders and supporting today's pioneers. Sudents and
researchers from around the world are drawn to Berkeley by its outstanding
reputation, its internationally recognized faculty and itsstrong tradition of

impact in research and teaching.”

Step 2 Show distinctive feature of college shows extraordinary features of the
college to future students to impress them to choose their college.

Move 1, Step 2: Show distinctive feature of college

“The faculty, students and alumni of Stanford Engineering have established
thousands of companies and laid the technological and business foundations
for Slicon Valley.”

“Earlier Berkeley engineers brought water to California's great agricultural
lands, pioneered the microelectronics that seeded Slicon Valley and helped
build the unbuildable in structures like Hoover Dam and the Golden Gate
Bridge. Today, Berkeley engineers in every field remain at the center of

technological innovation worldwide.”

The results indicated that the frequency of occurrence in Move 1 is 90% which is the
highest frequency in “About Us”; hence, the move classification identified is
higher-conventional. As mentioned before, Bhatia (1993) pointed out the
communicative purpose of promoting a product or service to a potential customer.
The texts in Move 1Sdf-promotion aims to promote the college as a product to
persuade future students to join them, and to be part of them. In this move, two
important features were found. Colleges provide 1) a short background/history of
college and 2) distinctive features of college. The frequency of Step 1 (58%) seems a
little higher than Step 2 (42%). Colleges usually give a short background to readersto


http://coe.berkeley.edu/faculty/
http://coe.berkeley.edu/about/history-and-traditions
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introduce themselves, and alow readers to know who they are in advance. Therefore,
colleges will add more distinctive features to attract future students to notice their
other achievements. In this way, colleges are given an opportunity to promote
themselves and impress their readers. In Move 1, they use a lot of self-promotion
skills to show how outstanding they are. Move 1 mostly appears in the first paragraph
to capture the readers’ attentions. Therefore, Move 1 Self-promotion is a key move in
this study to make “About Us” as a genre.

Move 2. Mission Statement shows the purpose of the college and gives specific
gods. In this study the frequency of occurrence in Move 2 is 70%. Move
Classification identified is low-conventional.

Move 2, Stepl Show the purpose of college gives their purpose to allow future
students to understand what exactly the college does and offers.

“Our mission is to seek solutions to important global problems and educate
leaders who will make the world a better place by using the power of
engineering principles, techniques and systems”

“Our students have dozens of opportunities for hands-on, interdisciplinary
technological research that give them an opportunity to work alongside
renowned faculty on meaningful projects with real human benefits.”

Move 2, Step 2 Illustrate the abilities they will train to future students assures
future students the education and skills they will acquire at college.

“We believe it is essential to educate engineers who possess not only deep
technical excellence, but the creativity, cultural awareness and
entrepreneurial skills that come from exposure to the liberal arts, business,
medicine and other disciplines that are an integral part of the Sanford
experience.”

“Our engineering students, immersed in this atmosphere of discovery, learn

from and work with faculty members who are pioneering new knowledge at

the forefront of engineering sciences.”

10



The Asian Conference on Language Learning 2015

Move 2, Step 3 Give specific goals provide clear details about what future students
will learn.

“Our key goals are to: Conduct curiosity-driven and problem-driven
research that generates new knowledge and produces discoveries that

provide the foundations for future engineered systems”

Move 2 Mission statement aims to draw the purpose and specific goal of the college.
A mission statement provides information about what type of organization it is and
what it does (Falsey, 1989). Most colleges have a mission statement on their website
to allow future students or other guests to know more about the institution and the
atmosphere it holds. There are three features in Move 2. Step 1 shows the purpose of
college; Step 2 illustrates the abilities they will train to future students and; Step 3
gives specific goals. Step 1 and Step 2 happened equally (38%) in “About Us” page.
The reason might be because these two are the major factors in the mission statement,
so most colleges mentioned them quite often. On the contrary, Step 3 occurred less
frequently (25%) in Move 2. It may be because colleges think that Step 1 and Step 2
are sufficient in providing the information they want to convey. Therefore, they might
think giving more specific goals is unnecessary. The frequency of occurrence in Move
2 is 70% and the classification identified is low-conventional. Even though the
frequency percentage was not as high as obligatory, the mission statement still occurs

quite frequently. Therefore, Move 2 still has an important position in “About Us”

page.

Move 3. Status quo of college allows future students to understand the situation of
the college.

Move 3, Step 1 Facts & Figures provides more detailed information about the
college to future students, such as student numbers, ranking, equipment, programs and
other relative information. In this study the frequency of occurrencein Move 3 is 60%.
Move Classification identified is conventional .
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Move 3, Step 1 Facts & Figures

L “About 5,000 students”

®  “More than 250 faculty members”

®  “Three No. I department rankings, and all departments in the top 6”

® “More than 80 labs, centers and affiliate programs involving students in

research’”

Move 4: Vision statement shows the attitude and skills of the college to allow future
students to realize the future goals that the college plans to achieve. In this study the
frequency of occurrence in Move 4 is 50%. Move Classification identified is
conventional.

Move 4, Step 1 Show the professional skills of college shows that the college is
qualified to train their students.

“Adding to the capabilities of specialized laboratory and research facilities across the
Engineering Quad, the College of Engineering has recently opened Duffield Hall, one
of the country’s most sophisticated research and teaching facilities for nanoscience
and nano”

Move 4, Step 2 Show the contribution of college to industry shows cooperation
with other industries, and the college provides more resources to students that are
outside of the school.

“Our close collaboration with other schools on campus and with
industry strengthens our academic programs. Our successes in
education and research have not only trained generations of leaders
and created new knowledge but also have helped revolutionize

technology, medicine, business and many other fields.”
Move 4, Step 3 Give moretestimony identifies their college as competent.
“The school's history is one of pioneering innovations in research,

transferring discoveries to the broader community, and educating

tomorrow's leaders and entrepreneurs.”
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Both Move 3 and Move 4 are identified as low-conventional. Move 3 Satus quo of
college allows future students to understand the situation of the college. There is one
important feature in thismove, fact & figure, and it includes student numbers, ranking,
equipment, programs, faculty and other information related to the college. Thisis one
of the ways to promote the colleges as well. Colleges provide real facts about the
college, and it alows people to know how big the scope of the college is. Future
students or people outside of the school will consider whether this is the college they
will choose in the future. Move 3 happens quite frequently in “About Us”, and the
frequency of occurrence in Move 3 is 60% and the classification identified is
low-conventional .

Move 4 Vision statement shows the attitude and skills of the college to alow future
students to realize the future goals that the college plans to achieve. There are three
features that alow colleges to connect with future students. 1) Show the professional
skills of the college 2) Show the contribution of the college to industries 3) Give more
testimony to identify the college is competent. Step 1 in Move 4 occurred quite often
(43%). Colleges usually show readers what professional skills they have, allowing
readers to understand what skill they will learn, and if these skills are what they want.
Step 2 might not happen often (38%), but this is also a factor to make Move 4 as a
move. Last, Step 3 occurred less frequently (19%) in Move 4. The reason being that
Step 3 might be unnecessary; it might just be like a supplement to show more
performances in their college. In this study the frequency of occurrence in Move 4 is
50% which happens quite frequently as well, and the classification identified is low-
conventional.

Move 5. Source of consultation shows strong human resources of the college
allowing future students to have access to more faculty sources to help in the future or
if they have any questions before entering college. In this study the frequency of
occurrencein Move 5 is 20%. Move Classification identified is optional .

“Meset the leadership: Dean Shankar Sastry and the College's associate

deans, department chairs and organized research unit directors.”
Current and Past Department Chairs

® Professor Frank Chang (2010-present)
Professor Ali H. Sayed (2005-2010)
® Professor Yahya Rahmat-Samii (2000-2005)
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Move 6: Giving extra details of college gives links to link information about the
college, and alow future students to have a deeper understanding of the college. In
this study the frequency of occurrence in Move 6 is 30%. Move Classification
identified is optional. The realization of Move 6 isillustrated in examples .

“To find out more about Purdue Engineering, check out the rest of this Web site. You
can also contact us, or please come for a visit to see what Purdue and you can do

’

together.’

“The pages of this website will allow you to explore several aspects of our Faculty,
from our achievements and news headlines, to some of our groundbreaking research”

Move 7: Invitation is to invite students to join their college. In this study the
frequency of occurrence in Move 7 is 20%. Move Classification identified is optional.
Therealization of Move 7 isillustrated in examples.

“Weinvite you to explore Cornell Engineering, both online and in person.”
“Welcome to the Faculty of Applied Science & Engineering.”

The classifications of Move 5 to Move 7 identified are optional. Move 5 Source of
consultation aims to show strong human resources of the college, alowing future
students to have more faculty sources to seek help in the future or before entering the
college. However, not every college offers their source of consultation on the website.
If future students want to gain more information, they might need to link to other links
to find what they need. In this study the frequency of occurrence in Move 5 is 20%.
Move 6 Giving extra details of college provides links to link information about the
college, and allows future students have a deeper understanding. In this study the
frequency of occurrence in Move 6 is 30%. Move 7 Invitation is to invite students to
join their college. In this study the frequency of occurrencein Move 7 is 20%.
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Conclusion

The purpose of the present study was to examine the rhetorical structure of “About Us”
page and the author treated move as obligatory, high-conventional, low-conventional
and optional based on normal distribution. It was found that the seven moves have
their own communicative purpose, especially Move 1 Sdaf-promotion, which is
high-conventional, and Mission statement, Status quo of college and Vision statement
are low-conventional. Move 1 to Move 4 play an important role in “About Us” page.
The rest of the Moves: Source of consultation, Invitation, and Giving extra details of
college are optional in the “About Us” page.

The limitation in this present study is that the sample could be more equal. The topic
was decided in North America; however, the samples from Canada only included
three samples, so we could add more samples from Canada and expand our samplesin
the future. Furthermore, this study is small scale, so it cannot represent the whole
sample. Further research is needed to expand the sample size and also to compare the
differences in rhetorical structures of “About Us” page in different countries. Lastly,
this study can analyze lexico-grammaticality to investigate the kind of syntactical
functions that often appear in “About Us” page. The limitations offered above can be
improved in future studies.
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Abstract

The purposes of the study were to examine the first year students’ multiple
intelligences preference in studying English, explore the difference in students’
multiple intelligences preference in learning English of each gender and investigate
the difference in students’ multiple intelligences preference in learning English of
each magjor. The sample of this study was 100 first year students, the Faculty of
Liberal Arts, RMUTSV selected by purposive sampling. The instrument of this study
was a multiple intelligences ability questionnaire. The statistics used were mean and
S.D. The result showed that the first year students demonstrated strong preference in
learning English through musical intelligence and spatial intelligence, X = 3.49, S.D.
= 0.92 followed by naturalist intelligence, X= 3.40, S.D. = 0.96. The highest mean
score of multiple intelligences in learning English for male students was musical
intelligence, X= 4.07, SD. = 0.93 while the highest mean score of multiple
intelligence in learning English for female students was spatial intelligence, X= 3.48,
S.D. = 0.91. For English for Internationa Communication major, the highest mean
score  of students’” multiple intelligences in learning English was naturalist
intelligence, X = 3.97, SD. = 0.81. For Home Economics major, the highest mean
score of students’ multiple intelligences in learning English was interpersonal
intelligence, X= 3.50, S.D. = 0.93. For Tourism major, the highest score of students’
multiple intelligences was musical intelligence, X= 3.67, S.D. = 0.89, for Hospitality
major, the highest mean score of students’ multiple intelligences in learning English
was spatial intelligence, X=3.50, S.D. = 0.94.

Keyword: Multiple Intelligences, Multiple Intelligence preference, learning English
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Introduction

English is the main language that people used around the world. It is the vehicle for
communication for people in many areas involving education, business, trade,
science, technology and tourism. Therefore, in order to develop the country, it is
necessary to improve our people’ English proficiency. In Thailand, students are
supported to study English from childhood and they have studied English as a second
language for many decades, however, they still have a low level of English
proficiency. The problems come from many causes including teaching and learning
style. Teachers did not adjust their teaching to students’ ability and intelligence.

According to Gardner, we can improve education by emphasizing on students’
multiple intelligence. Students have their own intelligence which can be different
from others. Howard Gardner states that human beings have nine different kinds of
intelligence reflecting different ways of interacting with others in the society. For
Gardner, intelligence is the ability that people can do to create an excellent product or
provide the valued service in a culture; the ability that people can solve problemsin
life; the potential involving using new knowledge for finding or creating solutions for
problems (Gardner, 1983). At first, Gardner classifies the multiple intelligences in to
seven main intelligences, Linguistic, Logical Mathematic, Spatial, Bodily-
Kinesthetic, Musical, interpersonal, intrapersonal and later he added Naturalistic
intelligence into the multiple intelligences (Solmundardottir, 2008 as cited in Fasko ,
2001).

Some people understand some things more than others. Our intelligence to understand
the world is complex and different. Gardner’s multiple intelligences theory can be
employed for curriculum development, planning instruction, selection of course
activities, and related assessment strategies. Instructions that are designed to improve
students’ strength and confidence can help them develop their weak point. (Faculty
Development and Instructional Design Center, n. d.). Teele (as cited in Gogebakan
(2003) stated that students should be encouraged to find out principles by themselves
and it is the teacher who should try and do this. The duty of the teacher is to provide
infformation to be learned in appropriate format, considering the learner’s
understanding and curriculum should be organized in order to help student build upon
what they have aready studied. When using multiple intelligences the teacher should
focus on encouraging student to access to learning not assessing on how smart they
are. Multiple intelligences affect the students’ learning styles. Integrating learning
styles and multiple intelligences can enhance communicative abilities, motivation and
students’ attitude ( Brunia, 2007). Wood (as cited in Brunia, 2007) stated one study
found that people with different learning styles collect information in different ways.

From the reason above, it is important for those who involve in education not to
overlook students’ multiple intelligence and study this issue seriously in order to
adjust their teaching to students’ abilities. It is necessary to have a variety of activities
and approaches, and the curriculum should meet the need of each student.

Therefore, the purposes of the study were to examine the first year students’ multiple
intelligences preference in studying English, explore the difference in students’
multiple intelligences preference in learning English of each gender and investigate
the difference in students’ multiple intelligences preference in learning English of
each major
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English Language Teaching and Learning in Thailand

English is very important in Thailand like many other countries. Many areas include
business, education, and science and technology demand high proficiency in English.
English is used as a mean for communication in 2015 when Asean Economic
community occurs. Thailand is a country with using Tha as an officia language due
to the fact that Thailand has never been colonized and one language can make the
unity in the nation. However, English is the most first foreign language that students
have to study. Even thought, Thai students have studies English for many decades,
Thai students have a low level of English proficiency when compare with many
countries in Asia like Malaysia, Philippines and Singapore. According to the speech
of the Minister of the Ministry of University Affairs on March, 6" 2000, the average
TOEFL scores of Thais was similar to Mongolians but higher than Japanese and
North Korean. According to Dr. Rom Hiranyapruek, director of Thai Software Park
mentions that English is as necessary as other infrastructures and technology.
Thailand cannot be developed much because our worker have a low English
competence. Besides, Arunsi Sastramitri, director of the Academic Training Section
of the Tourist Authority of Thailand stated that Thai students who graduated in the
tourism industry have a poor command of English which affect to tourists’ attitude
toward Thailand and it affects the tourism which is the main income of Thailand.

According to Biyame (1997, cited in Wiriyachitra 2002.), there are many reasons that
obstruct Thai students’ English proficiency. For teacher, they have heavy teaching
loads and they have to teach 45-60 students in the class. Moreover, they have
insufficient English language skill and western cultural knowledge and lack of the
technology knowledge and educational technology. For student, their difficulties are
their hindrance from Thai especialy in syntax, idiomatic usage and pronunciation,
few opportunities to use English in everyday life, unattractive lesson, being passive
and too shy to speak English.

Thailand’s new constitution established the National Education Act in 1997. This
education reform includes four main areas. school, curriculum, teacher and
administrative reform. The main focus of this reform is students’ ability to learn and
develop. It encourages students’ lifelong learning. Thai students will be provided a
twelve- year basic education. In 2005, every level and aspect of Thais education will
be controlled by an Office of Quality Assurance since 2015. A learner-centered
approach is the main concern for Thai education. Families and local communities
involve the school policy and administration. Teachers have to do the research and
also develop their teaching skill.

Multiple Intelligence Theory

The traditional theory of intelligence can be concluded that human cognition is
unitary and each person can have only a single intelligence. It uses the score from
standardized intelligence test to evaluate student for many specia programs. The test
is assumed that it can be assessed intelligence correctly. However, current research
indicates that intelligence is not a static structure which can be assessed but it is an
open, dynamic system which can be improved throughout life (Hine, n.d.).
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In 1983, Howard Gardner discovered the theory of Multiple Intelligence. He stated
that intelligence was more than solving problems and fashioning products. He lastly
stated the principle of The Multiple Intelligence Theory. First, students should be
encouraged to use their intelligences that they prefer learning. Second, Teacher should
apply al instructional activities which need different forms of intelligence. Last, the
learning evaluation should evaluate multiple forms of intelligences. The traditional
Intelligence and the contemporary intelligence can be compared as follows.

The Traditional Intelligence The contemporary Intelligence
Understanding Understanding
e Intelligence is constant. e Intelligence can be developed.
e Intelligence can be measured in e Intelligence is not estimated with
quantity. numerical values displaved in any
o There is ‘one’ intelligence in performance or problem-solving
general. process.
e Intelligence is measured by e Intelligence can be exhibited in
isolating it from real life. many ways.
® Intelligence is used to classify e Intelligence is measured in real-
students and predict their possible life situations.
success. e Intelligence is used to understand
the potential strengths of
individuals and the areas that they
will be successful

Figure 1. Comparing the Traditional Intelligence Understanding and the
contemporary Intelligence Understanding.

According to Howard Gardner, multiple intelligences can be classified into eight
intelligences.

1.1 Linguistic Intelligence includes people ability to speak, write and learn languages.
It is aso the ability to use language to achieve the goal which involves the ability
to use language to express oneself effectively and the ability to use language for
remembering information. People who have this intelligence are good at reading,
writing, playing word accurately and fluently. These people always work as
writers, poets, speakers and lawyers. (Gardner, 1999 and Teele, 2000).

1.2 Logical-Mathematical Intelligence includes the ability to analyze problems
logicaly and look into the issue scientifically. Gardner (1999) stated that the
intelligence is often relative with scientific and mathematical thinking including
the ability to inspect patterns, reason deductively and think logically. Students
with logica mathematical ability are fond of a mathematical problems, problem
solution and experiment. They learn best when getting systematic and logical
information (Teele, 2000).

1.3 Spatia Intelligence consists of the ability to recognize pictures. Students with
spatial intelligence are good at Art activities and reading chart and maps and
thinking in image and pictures (Gardner, 1999 and Teele,2000). They also are
good at visual memory and have a good sense of direction (Lines, n.d.).
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1.4 Musica Intelligence includes the ability in understanding pitch, rhythm and
timbre. The students with musical intelligence enjoy singing songs and create
music. While reading or studying, they like listening to music. Clapping hands
and snapping fingers can motivate the musical part of their brain (Gardner, 1999
and Teele, 2000). They can aso play a musical intelligence. They can get new
information effectively by listening to music.

1.5 Bodily-Kinesthetic Intelligence involves the ability to solve the problem by using
their bodies in a talented and particular way. It is the coordination between metal
ability and bodily movement. They achieve success in the class if they have a
chance to use physical movement and hands (Gardner, 1999 and Teele,2000).

1.6 Intrapersonal Intelligence consists of the ability to understand oneself and one’
feeling, emotion and motivation. It also involves using a good working model of
oneself to manage one’s life. The students with intrapersona intelligence enjoy
being aong because they can appreciate their strength and weakness and their
inner feeling. They prefer writing a journal and study in a quiet place. (Gardner,
1999 and Teele,2000) Philosophers have this intelligences (Lines,n.d.).

1.7 Interpersona Intelligence entails the ability to understand other intention,
motivation and need. It helps people to work with others effectively. Interpersonal
intelligence isimportant for salespeople, educators, religious leader and politician.
The students with interpersonal intelligence like to be with people. They can get
aong with other and they are friendly. They learn best when they live in
cooperative and collaborative surroundings. They can understand others and show
their empathy and react to their mood. They like to work and study in groups and
exchange ideawith others. ( Gardner, 1999 and Teele,2000)

1.8 Naturalist Intelligence has the skills for notice, group and classify nature. They
can hear and listen to environment sounds. They can live with nature peacefully.
They can discover the relationship between nature and people. People with this
intelligence mostly are farming, gardening, and biologist. ( Gardner, 1999 and
Teele,2000) They are good at growing plants and interacting with animals
(Lines,n.d.)

Multiple intelligence theory is very useful model which can use for developing a
systematic approach to teach students and honor their ability within a classroom. It
includes the concept that each person is smart to different degrees of expertise in each
intelligent. Some might have stronger intelligence in some way whereas less
developed in other intelligences.

The purposes of the study

1. To examine the first year students’ multiple intelligences preference in
studying English.

2. To explore the difference in students’ multiple intelligences preference in
learning English of each gender.

3. To investigate the difference in students’ multiple intelligences preference in
learning English of each major
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Methods

Variables The independent variables were students’ majors and students’ genders.
The dependent variable were the first year students’ preferable multiple intelligence in
students and students’ multiple intelligence preference in each gender and major.

Population and Sample

Population.The population of this study was the first year students from Faculty of
Libera Artsfrom Ragjamangala University of Technology Srivijaya.

Sample.The participants included 100 first year students from four majors which
were English for Internationa Communication, Hospitality, Tourism, and Home
Economics.

Resear ch I nstrument

There was a questionnaire about multiple intelligences for studying English. The
questionnaire was divided into two parts. The first part was about general information
and the second part was about multiple intelligences for studying English.

Data Analysis

The data obtained were analyzed as follows:
1. Students’ self-rating score from the questionnaire was analyzed and cal cul ated
for the mean and standard deviation and interpreted into five levels
4.21-5.00 = strongly agree 1.81-2.60 = strongly disagree
3.41- 4.20= agree 1.00-1.80 = disagree
2.61-3.40 = neutral

24



The Asian Conference on Language Learning 2015

Result

l\Iultip le intellicence

X S.D. Level
in learning English
1. Linguistic Intelligence 2.99 091 Moderate
2. Logical-Mathematical
329 091 Moderate
Intelligence

3. Spatial Intelligence 3.49 0.92 High
4_Naturalist Intelligence 3.40 0.96 Moderate
5. Bodily-Kinesthetic Intelligence 3.37 0.93 Moderate

6. Musical Intelligence 3.49 0.92 High
7. Inter personal Intelligence 3.33 0.95 Moderate
8. Intrapersonal Intelligence 3.33 1.05 Moderate
Total 3.33 0.96 Moderate

Figure 2: The first year students’ multiple intelligence

According to the figure 2, the first year students demonstrated strong preference for
musical intelligence and spatial intelligence with the highest mean score, X = 3.49,
S.D =0.92 at the high level followed by naturalist intelligence, X= 3.40, S.D. = 0.96
at the moderate level. The lowest mean score was linguistic intelligence at the low
level, X=2.99, S.D=0.91 at the moderate level.
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Multiple intelligence in Male Female
studyving English X S.D. Level X S.D. Level
1. Linguistic Intellisence 3.30 098 moderate 295 0.89 Moderate
2. Logical-Mathematical
3.70 0.88 High 3.23 0.90 Moderate
Intelligence
3. Spatial Intelligence 3.57 1.04 High 348 0.91 High
4. Naturalist Intelligence 3.63 122 High 3.37 0.20 High
5. Bodilv-Kinesthetic
348 1.13 High 3.36 0.92 Moderate
Intelligence
6. Musical Intelligence 4.07 0.93 High 3.44 0.90 High
7. Interpersonal
3.55 0.98 High 3.30 0.88 Moderate
Intelligence
& Intrapersonal
3.80 1.06 High 3.27 1.0 High
Intelligence
Total 3.04 1.05 High 330 0.94 Moderate

Figure 3. Multiple Intelligence preference in Studying English of male and female
students

Asindicated in the figure 3, there are different ways of learning English between men
and women. For men, the highest mean score of multiple intelligence in learning
English was Musica Intelligence at the high level, X = 4.07, S.D=0.93 followed by
intrapersonal intelligence a the high level, X=3.80, S.D.= 1.06 and logical-
Mathematical at the high level, X =3.70, S.D= 0.88. The lowest mean score was
Linguistic intelligence at the moderate level, X= 3.30, S.D. =0.98. However, for
women, the highest mean score of multiple intelligences in learning English was
gpatial Intelligence at the high level X = 3.48, S.D. =0.91 followed by musica
intelligence at the high level, X =3.44, S.D. = 0.90 and naturalist Intelligence at the
high level, X =3.37, S.D= 0.90. The lowest mean score was linguistic intelligence at
the moderate level, X = 2.95, S.D= 0.89.
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Multiple intelligence in learning English

Total

Program

Linguistic
Logical-
Mathematical
Spatial
Naturalist
Bodily-
Kinesthetic
Musical
Interpersonal
Intrapersonal

X 3.48 3.75 3.49 3.97 3.75 3.95 3.78 3.85 375

EIC 5.D. 0.78 0.82 0.77 0.81 0.91 0.78 0.92 0.90 0.06

Level High High High High High High High High High

X 308 328 350 339 3.39 343 3.26 327 113

Hospitality  S.D. 0.90 0.94 094 0.80 0.93 0.88 098 1.10 0.09
Level Moderate Moderat Hi gh Modarat Moderae Hj gh Moderae  Hj gh Moderate

X 2.88 3.35 3.53 3.33 3.46 3.67 3.42 3.35 337

Tourism S.D. 0.79 0.69 0.91 0.92 0.90 0.89 0.71 1.02 0.11
Level Moderate MModerate H]gh Modarate ngh ngh ngh Hi gh Moderate

X 252 276 297 2 89 288 297 3.50 2.84 292

S5.D. 0.89 0.87 0.83 ne7y 0.83 0.86 0.93 0.93 0.05
Level Low Moderate  Modarate Moderate  Mederae  Moderate H[gh Moderate  Moderate

Home
Economics

Figure 4: the mean score of the first year students’ multiple intelligence preference in
each major

As can be seen from figure 4, English for International Communication major, had the
highest mean score in multiple intelligences in learning English , X=3.75 followed by
Tourism, X= 3.37,Hospitality, = 3.33 and Home economics, X= 2.92 respectively.

For English for international Communication mgjor, the highest mean scores were
naturaist Intelligence at the high level, Xx= 3.97, S.D =0.81 followed by musical
intelligence at the high level, X= 3.95, S.D.= 0.78, intrapersonal Intelligence at the
high level, X =3.85, S.D.= 0.90. For Tourism mgjor, the highest mean score was
musical intelligence at the high level, X = 3.67, S.D. =0.89, followed by spatial
intelligence at the high level, X = 353, S. D.= 0.91 and bodily-kinesthetic
Intelligence, X = 3.46, S.D.= 0.90. For Hospitality major, the highest man score was
gpatial intelligence at the high level, X = 3.50, S.D. = 0.94, followed by musica
intelligence at the high level, X =3.43, S.D. = 0.88. For Home Economics mgor, the
highest mean score was interpersonal intelligence at the high level, X = 3.50, S.D. =
0.93 followed by spatia Intelligence at the moderate level, X =2.97, S.D.= 0.83 and
musica Intelligence at the moderate level, X=2.97 , S.D.= 0.86.
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Discussion
The result of the study can be discussed as followed.

1.The first year students’ multiple intelligence preference in studying English of the
first year students.

The first year students’ multiple intelligence preference was musical intelligence and
gpatial intelligence followed by naturalist intelligence. It found that in general the first
year students prefer using music, picture, graph, and chart in studying English. Now,
teenagers’ hobby mostly includes listening to music especially the music of their
favorite artist and their favorite kind of music. Listening to music can help them relax
and at the same time they can learn the vocabulary and how to pronounce the words.

Moreover, learning English through picture, chart, and video can help students see
the picture or understand the situation more clearly than listening to the explanation
only. Therefore, students prefer studying through both pictures and music. According
to Brunia (2005), teacher also can help students to practice writing a story or eliciting
their idea by using pictures and using music, rap or chants to improve students’

speaking and listening abilities.
2.The difference in students’ multiple intelligence preference in each gender

Results showed that students’ multiple intelligences illustrated a variety according to
their gender. The male demonstrated strong preference for musical intelligence,
followed by intrapersonal intelligence and logical- mathematical intelligence whereas
the female showed strong preference for spatia intelligence, followed by musica
intelligence and naturalist intelligence.

According to Gurian (2001), the study on brain sex found that males and females
think and develop differently based on the parts of the brain which are active when
the processing of information and the reception, the structure of their brain, the
chemicals and hormones within their brain take place.

The result found that for males, they prefer to study English through music and
rhythm. Men love singing song and play musical instrument; for example guitar and
drum. They fedl relieve when learning something with the relax atmosphere. They
remember the new vocabularies quickly through English song. Besides, men are
likely to tap the table while remembering the new words in order to recognize the
words better. Besides, males love logic and find the solution to solve the problem and
play puzzle. According to Gurian (2002), men use logic but women depend on
emotional reasoning.

On the other hand, women prefer studying English through spatia intelligence. They
like to learn English through pictures and video clips. They aso love nature and
prefer to study English among the nature; for example, studying English in the garden
and study vocabulary about plant and animal. They study English more effectively
when they do the activities outdoor among the nature.
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3. The difference in students’ multiple intelligence preference in each major.

First of all, students multiple intelligences showed variety according to their majors.
Students majoring in English as International Communication showed strong
preference for naturaist Intelligence, followed by musical Intelligence and
intrapersonal Intelligence. For students majoring in Home Economics’ dominant
preference were interpersona intelligence, spatia intelligence and musica
intelligence. For students majoring in Tourism’s dominant preference were Musical
Intelligence, spatial intelligence and bodily-kinesthetic intelligence. For students
majoring in Hospitality’s dominant preference were spatial Intelligence, and musical
intelligence.

According to GOGEBAKAN 2003, the different dominant preference may be caused
by many factors including the curricula using in class, their maturity and cognitive
development. It might be the result of the programs implemented in each major.
Multiple intelligences activities are important for English teaching in various
situations. The reason for using multiple intelligence activities in class is that the
teacher will be giving support to learners who may find the usual activities in class
difficult. The basic idea behind multiple intelligence activities is that both teacher and
students learn using different types of intelligences (Beare, n.d.). The types of
intelligence that people have represent their capabilities and their manner or method
in which they prefer to learn and way to improve their strengths and weaknesses
(Businessballs, 2009).

For English for International Communication, students have to register in severa
English courses; for example, Grammar 1, English 1 and 2, listening and speaking 1
and reading 1; therefore, they might get bored studying English in the classroom.
Students prefer studying outside the class especially among the nature such as reading
in the garden or doing the activities outside the classroom. According to Beare (n.d.)
Naturalist intelligence relates to an understanding of the world around us.

As can be seen from the table 3, the students also like to study English through music.
They self-study English via international song and learn the new vocabularies from
their favorite song. Learning via song and lyric learn not only the new words but also
the correct pronunciation. According to Alan (2014), music can help second language
learners acquire grammar and vocabulary and improve spelling and mental tasks
including learning can be boosted by listening to classica music. Lyrics always have
several useful vocabulary, up-to-date language, expressions and phrases which are
useful for the students. Students can practice their pronunciation by singing. Many of
words within a song are repetitive which is easier to remember so students can
memorize a lot of vocabulary. Students can learn English through songs anywhere;
for example, in the car, in the bathroom or the kitchen. It is not only the effective way
to learn English but aso the effective way to learn western culture. According to
businessball (2009), students who are strong musically but weak in other intelligence
will be more likely to develop their weakness through music.

For Home Economics students, they showed dominant preference for interpersonal
intelligence, the two intelligence followed by spatial intelligence and musical
intelligence. According to my teaching experience teaching students in this major, the
students have a low level of English proficiency. Therefore, they prefer learning
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English with others. They are not confident to speak English. They are aways
worried when being asked to answer in the class. They like to work as a team which
makes them relieve. They also like to do the group activities and do not want to do the
assignment alone. Interpersonal skills which related to the ability in communicating
effectively are necessary in language learning. ( Beare,n.d.)

However, Tourism students also demonstrated dominant preference for musical
intelligence. Apart from this intelligence, the two followed intelligence were spatial
intelligence and bodily-kinesthetic intelligence. Because of the nature of the student
of this mgjor, the students have to be active and they have been trained to service and
provide information to the other people. They do not like to only listen to the lecture
in classroom. They like to move and play games. They are aert so they prefer to do
the movement activities; for example, roleplay, game, communicative activities.

Last, Hospitality students also showed dominant preference for spatial intelligence.
Students who study in this major have to see the whole picture of the hotel. They will
understand thing better through the picture of the real places or things or video clips.
In the class, if the teacher shows them the video clip of the conversation, they will
learn better than listening to the conversation only because they can see how to
pronounce the word and the gesture and body language of the characters. According
to Guigon, 1998, spatia intelligence is referred to the ability to think in pictures, to
perceive the visual world correctly, and recreate it on paper on in their mind.

Comparing al four maors, Students majoring in English as International
Communication had amost of the highest mean score. It can be explained that the
students are interested in English and they self-study outside the class by several ways
and they have their own way to learn language based on their intelligence.

Improving English through Multiple Intelligence

According to Gardner (as cited in Faculty Development and Instructional Design
Center,n.d). In order to improve students’ ability in learning the teacher should adjust
their teaching style to suit with students. The teacher should design the instruction to
help students develop their strengths which can trigger their confidence to develop
their weak point. When instruction includes a range of meaningful and appropriate
methods, activities, and assessments, students’ multiple learning preferences should
be addressed. All students do not think the same and at times it may be best practice
to let students choose their assignments based on their intelligences needs. If students
are force to study English in the way that they are not interested or motivated to do,
they sometime show poor conduct. This easily affect to other students who might
typically show good behavior.

Developing people through their strengths can stimulate their development and can
also make them happy because when everyone enjoys working in their strength areas,
they grow their confidence and lift their belief. They are proud of themselves when
achieving their work, and they get the compliment from others. Intelligences are not
in themselves good or bad but they are divided to the good or bad purposes to which
people apply whatever intelligences they possess and use. It not the indication or
reflection to judge if the person is good or bad, right or wrong or their feeling such as
happy or sad. (Businessballs,2009).
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Linda Campbell (as cited in Guignon , 2011) states five approaches to curriculum
change based on Multiple Intelligence

e Lesson design. This includes focusing on lesson design. Using al or many
types of intelligences in their lessons or the teacher might ask students’
opinions on their interesting way to learn in any lessons.

e Interdisciplinary units. The school might include interdisciplinary units.

e Student projects. Students can learn to create the project that uses multiple
intelligences.

e Assessments. Allowing students to think of the way they will be assessed
their work which meeting the teacher's criteriafor quality.

e Apprenticeships. Apprenticeships can allow students to develop a valued skill
gradually, with their effort and discipline over time.

Conclusion

With an understanding of Gardner's theory of multiple intelligences, Students have a
chance to explore safely and learn in many ways. Everyone including teachers, school
administrators, and parents can understand the students better and help them design
their own learning which help students understand and appreciate their strengths, and
indicate their real-world activities which support more learning.

When both students and their parents realize about their students’ intelligence, it can
guide them on a career path and make important decisions for their future. Students
can complete their assignment better when they are aware of their intelligence. They
can support their children by finding source of motivation to help their children
accomplish their difficulties. Everyone can benefit from learning the influence of their
intelligence in learning. (Gupton, 2011).
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Abstract

The objectives of this study were (1) to study the effectiveness of using a learning
package on how to make questions in English of degree students; (2) to study the
achievement before and after using the learning package of Engineering and Business
Administration students; (3) to compare the achievement between the two groups of
degree students: the first, 4 year full time students and the second, 2 year transferred
program students and (4) to compare the difference between means of the students in
both faculties. Samples were 124 degree students selected by using purposive
sampling. Instruments were the learning package on how to make questions in
English and pre and post-test composed of 3 parts: (1) 20 of multiple choice items; (2)
20 word completion items and (3) 20 items on making questions. The samples did a
pretest, studied the learning package and did a posttest. Data was analyzed for mean,
minimum and maximum scores, standard deviation, paired t-test and independent t-
test. The findings indicated as follows: 1. The effectiveness in using the package on
how to make questions in English improved degree students’ achievement positively.
2. The mean, minimum and maximum scores of both groups were higher than before
using the package. 3. The students from Electrical Engineering 2 year transferred
program part time got the highest mean scores while those from Information
Technology System in Business 4-year students got the lowest means scores. And 4.
There was a significant difference between means before using the package of both
groups, but there was no significant difference between means after using the
package.

Keywords. Effectiveness, Learning Package, Making questions in English, Degree
students
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I ntroduction

In Thailand which English is a foreign language and the Thai language is the mother
tongue, and people don’t have an opportunity to use English in daily life, English is
taught at all levels of the educational system from primary school to university.
However, most Thai students even studying a bachelor’s degree still their English
ability is quite poor, especiadly in speaking skills. Like the degree students at
Rajamangala University of Technology Srivijaya, a university in the southern part of
Thailand, they have problems in speaking English as well. The main problem is that
they don’t know what and how to start the conversation with foreigners because they
don’t know how to make questions in English. As Nunan (1991) mentioned that
“Success is measured in terms of the ability to carry out a conversation in the (target)
language.” Hence, this study was conducted so that students can study by themselves
on how to make questions in English from the learning package which will motivate
them to be brave enough to communicate and speak English with confidence.
Moreover, Gardner and Miller (1999) stated that learners need to become more aware
of their central role in the decision-making process. They have to learn to take
responsibility for their learning and learn about the importance of reflection on their
learning to reach the goals which are relevant to their wants or needs. Therefore, the
self-access learning on ‘How to make questions in English’ was constructed to find
out whether the package would have positive effects in improving speaking skills of
degree students at this university or not.

Purposes of the Study

1. To study the effectiveness of using the learning package on how to make
questions in English of degree students.

2. To study the achievement before and after using the learning package of
Engineering and Business Administration students.

3. To compare the achievement between the two groups of degree students: the
first, 4 year full time students and the second, 2 year transferred program
students.

4. To compare the difference between the means of the students in the Faculty of
Engineering and Business Administration.

Resear ch Questions
The research was designed to answer the following research questions:

1. Is the achievement after using the learning package on how to make
guestions in English higher than before using it in both 4 year weekdays and
2 year transferred weekend program students?

2. Isthere a statistical difference between the means of the students in the Faculty
of Engineering and Business Administration?

3. Which program and department got the highest or lowest mean after self-study
with the learning package?
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Context of the Study

This study was conducted during the first semester of the academic year 2011 and
focused only on how to make questions in English of Yes-No questions and Wh-
guestions. Faculty, Program, and Department are the independent variables for this
study.

Literature Review
Speaking skill asa fundamental skill in communication

Just think of al the different conversations a person has in one day and compare that
with how much written communication is done in one day. Which do you do more of ?
In our daily lives most of us speak more than we write, yet many English teachers il
spend the majority of class time on reading and writing practice amost ignoring
speaking and listening skills. Do you think thisis agood balance? If the goal of your
language course is truly to enable your students to communicate in English, then
speaking skills should be taught and practised in the language classroom.
(http://Iwww.englishonline.org.en/teachers/workshops/teaching-speaking/teaching-
tipg...)

Concept of Speaking Skills

The population of English language learners in schools has increased. In Thailand,
English has been widely accepted as an international language and thus the Thai
government has demonstrated the urgent socio-political, commercial and educational
needs for Thai people to be able to communicate in English (Wongsothorn, 1999 cited
in Noytim, 2006).

In addition, English in Thailand has been influenced by the world of cyber or internet,
as the great majority of documents available on the Internet are in English. It reflects
contexts, cultures, and materials. Moreover, English is also in high demand in the
tourism industry which is a key income of the Thai economy (Warschauer, 2001 cited
in Noytim 2006).

In terms of speaking, it is one of four skills which are crucia in learning English, this
skill is always used in daily lives. Speaking is an interactive process of constructing, it
means to involve production and receiving and processing information (Florez, 1999
cited in Brown, 1994; Burns & Joyce, 1997). Moreover, Florez (1999) stated that its
form and meaning are dependent on the context in which it occurs, including the
participants themselves, their collective experiences, the physical environment, and
the purposes of speaking. It is often spontaneous, open-ended, and evolving.

According to, Olivares’ theoretical framework, Moreira (2006) mentioned that spoken
language and thought are not always directly correlated, and that abstract concepts,
which are not language dependent, can be transferred from the native language (L 1) to
the target language (L 2) without specific labels. That is, for a second-language learner
not every word-to-word tranglation and this is particularly true at the beginning of
new language learning. This approach to language learning thus infers that English
language learners (ELLS) use their previous knowledge to negotiate information
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acquired in L2. In terms of negotiation meaning, according to experiences, ELLS
acquire L2 from native speakers by using negotiation meaning; for instance, a learner
attempts to speak English to a native speaker by using his’her previous knowledge.
The native speaker, then, will revise the structure of sentences, which is constructed
by ELLs, in making a conversation. Eventually, ELLs can gain this knowledge from
the native speakers.

Moreover, Tasee (2009) also indicated the Bygate’s theoretical framework towards
speaking skills that speaking is a skill which deserves cautious attention as much as
literacy skills in both first and second language. It is the vehicle par excellence of
socia solidarity, social ranking, professional advancement and business and aso a
medium through which much language is learnt, which for many is conducive for
learning. Further, Bygate states that ‘knowledge’ and ‘skill’ are necessary factors for
learners in learning to speak. Both can be understood and memorized but only ‘skill’
can be imitated and practised. To be a successful speaker, ‘knowledge’ and ‘skill’
should go together. In terms of skill, two basic ways in which something can be seen
as a skill involve motor-perspective skills and interaction skills. The former deal with
perceiving, recalling, and articulating in the correct order, sounds and structure of the
language, while the latter involves making decisions about communication, such as
what to say, how to say it, or the ability to use language in order to satisfy particular
demands. There are at least two demands which can affect the nature of speech, i.e.
processing conditions and reciprocity conditions. The former refers to internal
conditions of speech or the fact that speech takes place under the pressure of time,
while the latter refers to the dimension of interpersonal interaction in conversation.

Furthermore, from the communicative point of view, speaking has many different
aspects including two major categories — accuracy, involving the correct use of
vocabulary, grammar and pronunciation practised through controlled and guided
activities; and, fluency, considered to be ‘the ability to keep going when speaking
spontaneously’ (Vilimec, 2006). Vilimec had mentioned two theories of speaking:
Bygate’s theory and Harmer’s theory. According to Bygate’s theory, in order to
achieve a communicative goal through speaking, there are two aspects to be
considered — knowledge of the language, and skill in using this knowledge. It is not
enough to possess a certain amount of knowledge, but a speaker of the language
should be able to use this knowledge in different situations. He views the skills as
comprising of two components: production skills and interaction skills, both of which
can be affected by two conditions. firstly, processing conditions, taking into
consideration the fact that ‘a speech takes place under the pressure of time’; secondly,
reciprocity connected with a mutual relationship between the interlocutors.

Production skills in certain ways limit or modify oral production; it means the use of
production skills. For that reason, speakers are forced to use devices which help them
make oral production possible or easier through ‘facilitation’, or enable them to
change words they use in order to avoid or replace the difficult ones by means of
‘compensation’, Bygate says (Vilimec, 2006).

In terms of interaction skills, both speakers and listeners, besides being good at
processing spoken words should be ‘good communicators’, which means ‘good at
saying what they want to say in a way which the listener finds understandable’. This
means being able to possess interaction skills. Interaction skills involve routines and

38



The Asian Conference on Language Learning 2015

negotiation skills. Routines present the typical patterns of conversation including
interaction and information routines. Negotiation skills serve as a means for enabling
the speaker and listener to make themselves clearly understood. This is achieved by
two aspects. management of interaction and turn-taking (Vilimec, 2006).

The other theory is derived from Harmer, he distinguishers between two aspects —
knowledge of ‘language features’, and the ability to process information on the spot, it
means ‘mental/social processing’: from Harmer’s point of view the ability to wage
oral communication, it iS necessary that the participant possess knowledge of
language features, and the ability to process information and language on the spot.
Language features involve four areas — connected speech, expressive devices, lexis
and grammar, and negotiation language. Supposing the speaker possesses these
language features, processing skills, ‘mental/social processing’, will help him/her to
achieve successful communication goals. Processing skills include features —
language processing, interacting with others, and on-the-spot information processing
(Vilimec, 2006).

Teaching Speaking

Many language learners regard speaking ability as the measure of knowing a
language. They define fluency as the ability to converse with others, much more than
the ability to read, write, or comprehend ora language. Language learners need to
recognize that speaking involves three areas of knowledge:

1. Mechanics (pronunciation, grammar, and vocabulary): Using the right words
in the right order with the correct pronunciation.

2. Functions (transaction and interaction): Knowing when clarity/information
exchange and when precise understanding is not required
(interaction/relationship building).

3. Socia and cultura rules and norms (turn-taking, rate of speech, length of
pauses between speakers, relative role of participants): Understanding how to
take into account who is speaking to whom, in what circumstances, about
what, and for what reason.

In the communicative model of language teaching, instructors help their students
develop this body of knowledge by providing authentic practice that prepares students
for real-life communication situations. They help their students develop the ability to
produce grammatically correct, logically connected sentences that are appropriate to
specific contexts, and to do so using acceptable (that is, comprehensible)
pronunciation. (http://www.nclrc.org/essential s/speaking/spindex.htm)

Strategies for Developing Speaking Skills
Effective instructors teach students speaking strategies:
1. Using minimal responses
One way to encourage language learners who lack confidence in their ability to

participate successfully in ora interaction is to build up a stock of minimal responses
that they can use in different types of exchanges since minima responses are
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predictable, often idiomatic phrases that conversation participants use to indicate
understanding, agreement, doubt, and other responses to what another speaker is
saying. Having a stock of such responses enables alearner to focus on what the other
participant is saying, without having to simultaneously plan a response.

2. Recognizing scripts

Some communication situations are associated with a predictable set of spoken
exchanges—a scrip.  Greeting, apologies, compliments, invitations and other
functions that are influenced by social and cultural norms often follow pattern of
script. Through interactive activities, instructors can give students practice in
managing and varying the language that different scripts contain.

3. Using language to talk about language

Instructors can give students strategies and phrases to use for clarification and
comprehension check. By encouraging students to use clarification phrases in class
when misunderstanding occurs, and by responding positively when they do,
instructors can create an authentic practice environment within the classroom itself.
As they develop control of various clarification strategies, students will gain
confidence in their ability to manage the various communication situations that they
may encounter outside the classroom.
(http://Iwww.nclrc.org/essential §/speaking/stratspeak.htm)

Kindsof questionsin English
In the English language there are several types of questions.
1. General questions
Also known as"Y es/No questions' because a short answer (yes or no) is expected.
Thiskind of question isformed by putting an auxiliary verb before the subject
(=inversion). Closed questions includes Y es-No, True-False, Right or Wrong
General gquestions most often start with:
Do? Did? Have? Has? | s? Are? Was? Were? Can? Could? etc.
Examples:
= Areyou from Brazil? Answer: Yes, | an/ No, | am not
= Did you meet Andy? Answer: Yes, | did/ No, | didn't
= Was she at home yesterday? Answer: Yes, shewas/ No, she wasn't
2. Special Questions or Open questions

Specia questions are those questions that ask for details. Special questions are also
called Wh-questions as most of them start with " wh" .

For example:

What? Which? When? Where? Why? Whose?
Other special questions include: How? How many? How much?
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Specia questions require inversion, like general questions.

=  Whereare you from? Answer: | am from India

=  What are you wearing on your head? Answer: I'm wearing a hat or It's a hat!
= How much money do you have? Answer: | only have $10.

= How old are you? Answer: I'm 16.

These kind of questions include Object questions and Subject questions and questions
with ‘How’

Attention:

If the subject of a special question is the question word itself, then this kind of
guestion is called subject question.

Subject questions have the word order of an affirmative sentence.

= Who will buy milk?

=  Who'sin charge here?

= What makes you think so?
= Who wants some coffee?

Wil who buy milk?

«  Iswhoihcharge-hbere?
«—What does make you think so?

3. Digunctive questions or Tag questions

Digunctive questions are also called question tags. They are mini-questions that
appear at the end of sentence:

4. Embedded questions or Indirect questions

Embedded questions are aso called indirect questions.

Such questions have affirmative word order, and are used in two situations:
a) polite questions ("question within questions’")

= Could you tell me where the bus station is?

-

b) reported speech
= Heasked meif | could help him.
«He asked me could | help him.

(http://www.eslmonster.com/article/kinds-of -questions)

The Learning Package

Anchalee Thammawitheekul (2010) mentioned that a learning package is lessons
constructed by the instructor as atool in learning activities by the students themselves.

In each learning outcome, lessons will start from the easiest to more difficult and most
difficult ones respectively. The learning package includes identifying objectives,
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contents, teaching methods and instructional media in advance. Students or learners
can learn and evaluate learning outcome by themselves following each step in the
learning package. The learning package can be used by individual, or by group. The
name of learning package varies according to patterns of application such as learning
lessons, programmed lessons, instructional program, teaching program, self-learning
lesson, etc. Anyway, they are akind of learning process.

Objectives of a L earning Package
1. Learners can do learning activities by themselves at their capacity’s levels.
Therole of teachersisto be of assistance when students face problems.

2. Learners can learn in steps from the easiest one to the most difficult one.
3. Learners can evaluate themselves and know about their development in
their learning by themsel ves.

4. Students will be proud of their successin learning.

Principles of L earning with a L earning Package

1. Learnerscan do activities and participate in certain activities.

2. Learners can evaluate themselves and know answers immediately.

3. Having stimulus for learners to be proud when they can do activities or
exercises correctly and they try to correct their mistakes.

4. Learners have learnt step by step from easy to difficult according to
individual’s potential and ability.

Characteristics of a L earning Package

Important characteristics of a learning package include designing of content and
learning outcome into ‘Frame’ and those contents will be constructed to learning unit
and sub-unit. Each unit should be related and ordered from easy to difficult.

Each frame will consist of

Explanation of contents
Pre-test

Content and learning activities
Questions

Keys or answers

Post-test

Sk wdpE

Kindsof Framein a L earning Package
There are 4 kinds of framesin alearning package as follows:

1. Set Frame is the frame like an introduction to the lesson. This frame will include
information about rationale, theory and simple questions so learners or students can
answer questions correctly. This frame will give moral support and stimulate students
to be happy in learning.
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2. Practice Frame is the frame which gives opportunity for learners to practice in
doing activities related to the set frame. The practice frame is constructed for
practicing skills such as reading, thinking , Analysis and writing skills. So more
content is added in this frame.

3. Sub-Terminal Frame is a learning frame coming before summary or termina
frame. After the learners have done many activities respectively, they have to learn
and practice more in order that they gain enough knowledge to summarize or make a
complete and correct conclusion after learning from framesin alearning package.

4. Terminal Frameisthe last frame, or asummary, so this frame will have
intensive content and be more difficult than previous frames.

Types of learning Packages
At present, alearning package used in learning activities are divided into 3 kinds:

1. Linear Programme
2. Branchine Programme
3. Learning package without frames
(http://panchal ee.wordpress.com/2009/04/17/programinstructional 1/)

Methods

This study was designed as a quasi-experimental research to study the effectivenessin
using the learning package on ‘How to make questions in English for improving
gpesking skills of degree students in the faculty of Engineering and Business
Administration at Rgjamangala University of Technology Srivijaya, Songkhla. This
study was conducted during the first semester of academic year 2011.

Population and Samples

The population was students studying at the Faculty of Engineering and Business
Administration who enrolled in the English Conversation Course in the first semester
of academic year 2011 both from 4" year- full time student program studying during
weekdays and from 2 year transferred weekend program studying during the
weekend.

Samples were 124 students studying the English Conversation Course of the
researchers’ team were purposely selected as samples for this study. 76 students were
from the Faculty of Engineering and 48 from the Faculty of Business Administration.
The detail of studentsis shownintable 1.
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Table 1 General Information of Samples

Faculty/Program Department Frequency Percent
Engineering
4 year- full time Garment Engineering 17 13.71
weekdays

Electrical Engineering 23 18.55
2 year transferred Electrical Engineering 36 29.03
weekend
Business Administration
4 year- full timeweekdays |IT Business System 27 21.77
2 year transferred |IT Business System 21 16.94
weekend
Total 124 100
Variables

Independent variables are the learning Package on How to make questions of Yes-No
and Wh-questions, program, department and faculty in which the students are
studying.

Dependent variables are achievement and mean scores before and after learning with
the learning package.

Resear ch Design

This research is Experimental Research with One — Group Pretest — Posttest Design

Pretest Independent Post-test

variable
& treatment
yl X y2
X = independent variables operated by researchers and treatment
yl = mean score of dependent variables before treatment with x variable
y2 = mean scores after treatment with x variable
I nstrument

Instruments used in this study are:

1 The Learning Package on “How to make questions in English” which
consisted of objectives, instructions, and content in the package are on Yes-No
guestions and Wh-Questions described using both English and Thai (Students’
Mother Tongue)and at the end of each content includes exercises and keys with
explanation for students to be able to study by themselves.

2. A test of 60 items constructed by the researchers and approved by
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specialists. The test which was divided into 3 parts: Part 1: 20 test items of 4 multiple
choices; Part 2: 20 test items on filling in gaps; and Part 3: 20 test items of written
tests. Thistest isused for both pre-test and post-test.

Procedure and Data Collection
The study was done in the following stages:

1. Study and review related literature and research about achievement and English
speaking and learning packages and types of questionsin English.

2. Construct self- learning package on “How to make questions in English” according
to the following stages.

2.1 Identify content of the learning package concerning how to make questions in
English.

2.2 Construct and write exercises and answer keys with explanations.

2.2 Try out the package for the first time with 3 samples in order to survey
problems in using the package.

2.3 Improve the package after the first try out, then try out a second time with the
same 3 samples in order to find the efficiency of the learning package. The efficiency
of the learning package was obtained by the value analysis of Ei/E> and the learning
package constructed by the researchers reached an efficiency of 82.2/83.1 which is
higher than the standard criteria (80/80).

2.4  Construct the test concerning how to make questions in yes-no and wh-
guestions which consisted of three parts according to the objectives of the research.
Overdl the test comprised of 60 items, 20 items for each part. The test was approved
and edited by three speciaists including a native speaker. This test was applied for pre
and post test.

3. Select subjects for this research using purposive sampling. Total number was 124
from the Faculty of Engineering and Business Administration.

4. Apply the test to the samples as a pre-test before they study the learning package by
themselves. The test lasted 40 minutes.

5. Samples were alowed 1.50 hours to self-study the learning package.

6. Administer the same test a second time as the post-test after samples had studied
the learning package by themselves. And the test lasted 40 minutes.

7. Analyze the data for minimum, maximum, mean, standard deviation, percentage,
Paired t- test and independent t-test.
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Data Analysis

Data was analyzed for frequency, percentage, minimum and maximum scores, mean,
standard deviation, Paired t- test and independent t-test.

Results
The results are shown in the following graphs and tables.

Graph 1 Minimum and Maximum Score of each part before using the learning
Package of all Samples (Pre-test)

20

15

10 ® Min
5 B Max
0 i T T T

Partl Part2 Part3

Graph 1 shows in pre-test of part 1. 20 items of multiple choices. The total score of
this part was 20. The minimum score was 2.00, while highest score at 18.00. Part 2:
20-item gap fill emphasizing on Y es-No questions. The minimum score was 0.00 and
the maximum score was 15.00. And part 3: 20 item making questions by writing, the
minimum score was 0.00 and the maximum score was 13.00.

Graph 2 Minimum and Maximum Score of each part after using the learning
Package of all Samples (Post-test)
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Graph 2 shows in post-test of part 1: 20 items of multiple choices. The total score of
this part was 20. The minimum score was 3.00, while highest score at 18.00. Part 2:
20-item gap fill emphasizing on Y es-No questions. The minimum score was 2.00 and
the maximum score was 15.00. And part 3: 20 item making questions by writing, the
minimum score was 0.00 and the maximum score was 18.00.
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Table2 Minimum, Maximum, Mean and Standard Deviation of Total Scores
before and after using the learning Package of all programs

Department/

Program N Min M ax M ean SD

Garment

E”g'”ee”;gar 2‘:{2{6 17 500 3100 1335* 653
17 9.00 36.00 17.82 7.08

weekdays

Electrical

f”g'”ee”;gar 2?{2:6 23 500  4400** 1696  8.60
23 12.00 48.00*  25.26 9.89

weekdays

Electrical

Sye%:r”ee””g Before 54 500 4100  1917** 825

weekend After 36 15.00**  45.00 25.92**  7.38

IT Bushess

?’Stem Jor if{;re 27 500 3500 1822 734
27 10.00 38.00 22.07 6.74

weekdays

IT Bushess

System

2 year Before

transferred After 21 5.00 21.00 14.23 3.79

weekend Total 21 6.00* 32.00 17.52*  5.29

scor es =60

Table 2 showsthat from the total scores which is 60 and in pre-test before samples
learn with the learning package, the minimum scores of al departments and programs
were 5.00. And the department of electrical engineering of 4 year weekdays program
got the highest or maximum scores in pre-test which was 44 and the Department of
Information Business system, 2 year transferred weekend program got 21 scores
which was the lowest among other departments and programs. Concerning the mean
in pre-test, the Department of Electrical Engineering of 2 year weekend program got
the highest mean, while the Department of Garment Engineering got the lowest mean
which was 13.35. Pertaining to the post-test, the Department of Electrical
Engineering of 2 year weekend program got the highest minimum score which was
15.00 while the Department of Information Business system, 2 year transferred
weekend program got the lowest score which was 6.00 out of 60. Regarding the
highest or maximum scores of samples after learning with the learning package, it was
found that the Department of Electrical Engineering of 4 year weekdays program got
the highest scores which was 48.00. Concerning the mean of post-test, the Department
of Electrical Engineering of 2 year weekend program got the highest mean which was
25.92, while the Department of Information Business system, 4 year weekdays
program got 17.52 scores which was the lowest mean among all departments and
programs.
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Table 3 Comparison mean before and after using the learning Package of
Business Administration and Engineering Faculties

Faculty N X X after t df P
before
Business 48 16.48 20.08 -5.71 47 .00*
Administration
Engineering 76 17.09 23.78 -8.84 74 .00*
*p<.05

Table 3 shows that mean of total scores (60) before and after learning with the
learning package of Business Administration and Engineering Faculties has a
statistically significant difference at level .05.

Table4 Comparison of pre-test mean scores between Faculty of Business
Administration and Engineering

Faculty N X t df P
Business 48 16.48 -2.71 11795 .008*
Administration

Engineering 76 17.09

*p<.05

Table 4 shows that the mean for pre-test of Business Administration students was
16.48 while that of engineering students was 17.09, and that there is a statistically
significant difference at .05 level in the achievement in doing the pre-test before self-
study of the learning package between the two Faculties.

Table5 Comparison of post-test mean scores between Faculty of Business
Administration and Engineering

Faculty N X t df P
Business 48 20.08 -.45 122 .66
Administration

Engineering 76 23.78

Table 5 shows that the mean for post-test of Business Administration students was
20.08 while that of engineering students was 23.78, and that there is no statistically
significant difference in the achievement in doing the post-test after self-study of the
learning package between both Faculties.

Conclusion
The results of this study can be summarized as follows:
1. The learning package on “How to Make Questions in English”, constructed by the

researchers had positive effect since the scores of post-test were higher than those of
the pre-test.
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2. The achievement of students studying in the program of 4 year weekdays program,
and 2 year weekend program after using the learning package was higher when
compared between pre-test and post-test.

3. Concerning scoresin pre-test from the test which was divided into 3 parts, it can be
concluded as follows:

Part 1. 20 items of multiple choice on Wh-question and questions with ‘How’. The
total score of this part was 20. The results indicated that the minimum scores of pre-
test, students of Information Technology Business System department, 4 year
weekdays program got only 2, while the students from the Department of Electrical
Engineering in 2 year weekend program got the highest score at 18.00. And this
department also got the highest mean with 11.17, whereas the students from the
Department of Garment Engineering in 4 year- full time weekdays program got the
lowest mean with 7.65.

Part 2: 20-item gap fill emphasizing on Yes-No questions. The results are as
follows:

In pre-test, the students from the Department of Garment Engineering in 4 year
weekdays program got a minimum score of 0.00 and the maximum score fell on the
Department of Electrical Engineering in 4 year weekdays program with the score of
15.00 and the highest mean of part 2 was 6.96 which came from the students in the
Department of Information Technology Business System in 4 year weekdays program.

Part 3: 20 item making questions by writing, the results are as follows:

In pre-test, the students from every Department got the minimum score of 0.00 and
the maximum score fell on the Department of Electrical Engineering in 4 year
weekdays program with a score of 13.00 and the highest mean of part 3 was 2.11
which came from the students in the Department of Electrical Engineering in 4 year
weekdays program.

4. Concerning scores in post-test from the test which was divided into 3 parts, it can
be concluded as follows:

Part 1. 20 item multiple choice on Wh-question and questions with ‘How’. The total
scores of this part was 20. The results indicated that the minimum scores of post-test,
students of Information Technology Business System department, 4 year weekdays
program scored 3, while the students from the Department of Electrical Engineering
in 4 year weekdays program got the highest scores of 18.00 which was the same score
as students from the Department of Information Technology Business System in 4
year weekdays program. And the Department of Electrical Engineering in 4 year full
time weekdays program got the highest mean of 13.22 scores, whereas the students
from the Department of Information Technology Business System in 4 year weekdays
program got the lowest mean of 10.43.

Part 2: 20-item of gap fill emphasizing on Yes-No questions. The results are as
follows:
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In post-test, the students from the Department of Garment Engineering in 4 year
weekdays program got a minimum score of 2.00 and the maximum score fell on the
Department of Electrical Engineering in 2 year transferred weekend program with the
score of 15.00 and the highest mean of part 2 was 9.17 which came from the students
in the Department of Electrical Engineering in 2 year transferred weekend program
as well, whereas the students from the Department of Garment Engineering in 4 year
full time weekdays program got the lowest mean of 5.30.

Part 3: 20- item making questions by writing. The results are as follows:

In post-test, the students from all Departments and all programs got a minimum score
of 0.00 and the maximum scores fell on the Department of Electrical Engineeringin 4
year weekdays program with the score of 18.00 and the highest mean of part 3 was
4.06 which came from the students in the Department of Electrica Engineering in 4
year full time weekdays program.

5. Thetotal scoreis 60 and in pre-test before samples learn with the learning package,
the minimum scores of all departments and programs were 5.00. And the Department
of Electrical Engineering of 4 year weekdays program got the highest or maximum
score in pre-test which was 44 and the Department of Information Business system, 4
year transferred weekdays program got 21 which was the lowest among other
departments and programs. Concerning the mean in pre-test, the Department of
Electrical Engineering of 2 year weekend program got the highest mean, while the
Department of Garment Engineering got the lowest mean which was 13.35.
Pertaining to the post-test, the Department of Electrical Engineering of 2 year
weekend program got the highest minimum score which was 15.00 while the
Department of Information Business system, 2 year transferred weekend program got
the lowest score which was 6.00 out of 60. Regarding the highest or maximum scores
of samples after learning with the learning package, it was found that the Department
of Electrical Engineering of 4 year weekdays program got the highest score which
was 48.00. Concerning the mean of post-test, the Department of Electrical
Engineering of 2 year transferred weekend program got the highest mean which was
25.92, while the Department of Information Business system, 4 year transferred
weekdays program got 17.52 scores which was the lowest mean among all
departments and program.

6. The mean of total scores (60) before and after learning with the learning
package of Business Administration and Engineering Faculties has a
statistically significant difference at level .05.

7. When comparing means of the two faculties, the mean for pre-test of Business
Administration students was 16.48 while that of engineering students was 17.09, and
that there is a statistically significant difference at .05 level in the achievement in
doing the pre-test before self-study of the learning package between the two
Faculties.

8. When comparing means of the two faculties, the mean for post-test of Business
Administration students is 20.08 while that of engineering students is 23.78, and that
there is no statistically significant difference in the achievement in doing the post-test
after self-study of the learning package between the two Faculties.
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Discussion

1. From the results, it was found that the learning package on “How to Make
guestions in English” constructed by the researchers can enable students’ higher
achievement in post-test than in pre-test after learning from the package in al
programs:. 4 year full time weekdays and 2 year transferred part time weekend. Hence
the results are respondent with the results of academics who conducted research and
found that alearning package or CAl or other instructional media hel ped more or less
in improving learning achievement of students. However the mean of post-test is till
not satisfactory since the score was 25.92 which is equivalent to 43.20 % and the
lowest mean was only 17.52 which is equivalent to only 29.2 % was less than 50.

2. Thelearning achievement between before and after using the learning package of
degree students in the Faculty of Engineering and Business Administration was
different since that of Engineering was higher and it was found that the department of
Electrical Engineering in 2 year transferred part time weekend program had more
ability in making questions in English than the students in the Faculty of Business
Administration. This may be caused by the maturity and attention. Since students
studying at the weekend already have jobs and their responsibility level is higher than
those studying on the weekdays who still just study not work.

3. From the results, they indicted that making questions in English is still a problem
for Thai students even if they have studied English for many years since they were at
school. Hence the problems in making and asking questions can make them lose
confidence and avoid communicating with native speakers or foreigners.

4. In part 3 which was a written test is the most difficult part for degree students and
secondly is part 2 which isfilling in the gap emphasizing on Yes-No questions. The
problems was students don’t understand how to use verb to “ be”” and verb to “do”.

5. The results showed that achievement is still less than 50% not only is this caused
by students not understand how to make questions in English, but some samples
didn’t answer the test in some parts and others didn’t learn and study carefully
including not doing the exercises in every part in the learning package. Anyway,
students who followed all parts in the package and paid much attention still had
higher scores in post-test than in pre-test.

Pedagogical I mplications

1. AnIntensivetraining program for preparing the students for improving speaking in
English should be done urgently for not only engineering and business administration
but for all degree students before they go into the workplace in the near future.

2. The results of this study should be reported to the administrators of the University
and the Faculty of Engineering and the Faculty of Business Administration in order
that an urgent policy is implemented to solve the problem of English speaking of
students.
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3. Asthe research results indicated that the learning package can improve knowledge
of making questions in English and will lead to improving students’ speaking skills,
hence this kind of instruction media should be constructed for other skills in English
aswell, such asfor reading, listening and writing.

Recommendationsfor Further Study

1. Research on factors influencing the problems in English speaking of Thai students
should be conducted in order to use correspondent solutions for the purpose that Thai
students will be ready to be efficient ASEAN citizensin the year 2015.

2. A survey of reasons why degree students still have alow achievement in
English speaking skill should be done.

3. Thislearning package should be applied again to study with other groups

of students in other faculties and departments in order to know similarities and
differences and to find the effectiveness of the learning package.

4. Research on verb “Be” and “Do” should be conducted.

5. Research using amount and period of time and motivation as independent variables

should be done to investigate whether these variables affect students’ achievement in
learning by alearning package.
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Abstract

The purposes of the study were to study Chinese learning styles of students and to
compare the students’ Chinese learning style classified by gender, year, and major.
The sample of the study was 45 first and second year students from English for
International Communication program and 45 first and second year students from
Hospitality program from the Faculty of Liberal Arts, Rgamangaa University of
Technology Srivijaya who enrolled in a Chinese course in the 2013 academic year
and were selected by purposive sampling. The instrument used in this study was a
learning style questionnaire adapted from the Reid theory. The result showed that 1)
the highest mean score of students’ learning style in studying Chinese was group
learning style, followed by individual learning style, auditory learning style, and
visual learning style. The lowest mean score of students’ learning style in studying
Chinese was tactile learning style, 2) there were no significant differencesin learning
styles according to gender 3) there were significant differences in learning styles in
studying Chinese according to year at .05, 4) students from different majors had
significantly different learning styles in studying Chinese at .05. English for
International Communication students’ Chinese learning style preference was
individual learning style whereas Hospitality students’ Chinese learning style
preference was group learning style.

Keyword: Learning styles, Chinese, learning style preference

|af or
The International Academic Forum
www.iafor.org

55



The Asian Conference on Language Learning 2015

I ntroduction

Higher education aims to promote learners’ cognitive and affective domains and
especially focuses on learner differences. The best learning process is from the
learners themselves whereas teachers’ duties are to provide the learning process and
the environment for them. In terms of individual difference, teachers must realize the
different needs of the learners especialy individual learning style. Bogue (1974:150)
mentioned that each particular learner has hissher own learning style; for example,
some learners can learn best by reading, self- studying under the teacher’s
recommendation while others can learn best by discussion and sharing with peers.
This is also agreed by Pitoon Sillarat (1982) who claimed that learning styles are
strongly involved with individual differences; learners have differences among
themselves: interests, abilities, thinking, feeling, needs, and their preferred learning
styles and these influences the learning styles of the learners.

Only one teaching approach may be effective and successful with some learners
whereas some may not succeed with that particular teaching style, so teachers should
have a variety of teaching styles to serve the learners’ needs. Teachers, in fact, lack
the survey process to explore learning styles of learners and this could finally affect
the learning process of learners in the classroom. Dum, Dunn & Perrin (1994:10)
cited that the consistence the learning styles and teaching styles greatly affect the
learners’ achievement than those with an inconsistence Style. Based on previous
studies both in Thailand and abroad, they indicate that the teaching and learning
process should be consistent with the learning styles of learners.

Teaching Chinese is one mission of the teaching and learning process administered by
the Faculty of Libera Arts, Rggamangaa University of Technology Srivijaya, but the
learning styles of learners studying Chinese have not been explored and surveyed yet.
Hence, the researcher, as the Chinese lecture was interested to survey the learning
styles of learners in studying Chinese. The significance of this study could benefit the
Chinese teaching and learning process in adjusting them to meet the learners’ variety
in the classroom, enhance their achievements, and to produce qualified graduates for
society.

The purposes of the study

1. To explore the learning styles of Chinese learners at Rgjamangala University
of Technology Srivijaya.
2. To compare the learning styles of Chinese learners divided by gender, year of

study and the program of study.
Hypothesis of the study

Chinese learners at Rgjamangala University of Technology Srivijaya have different
learning styles divided by gender, year of study and the program of study.
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Conceptual framework of the study

The learning styles in this study is based on Reid (1987) which are visua learning
style, auditory learning style, kinesthetic learning style, tactile learning style,
individual learning style, and group learning style.

Learning styles
Definition of learning styles

Kolb (1981:375) stated that genes, past experience, and environmental need form
individual differences and four types of learning in an Experiential Learning Theory:
concrete experience, reflective observation, and abstract conceptualization.

Dunn et all. (1981:374) defined learning styles as the integration of learners’ thought
in which way they prefer to study and an environmental, emotional, sociological, and
physical aspect have an impact of learning styles.

Types of learning styles

The learning theory of Reid (1987) has been used in this study that divided into 6
learning styles based on perception and function.

1. Visua learning style. This type of learner can learn best by seeing pictures and
language; for instance, reading books, reading maps, diagrams, pictures, video,
announcement board, and movies etc.

2. Auditory learning style. This type of learner can learn best by hearing or listening;
for example, listening to the lecture, conversation, audiotape, and discussion.

3. Kinesthetic learning style. This type of learner can learn best by moving in the
simulation or the assigned scenarios. for instance, role play activity, drama,
interview, experiential learning, and collaborative learning.

4. Tactile learning style. This type of learner can learn best by doing: for example,
creating a model, experimenting in the laboratory, and learning by touching:
notebook and word cards.

5. Individual learning style. Thistype of learner can learn best by oneself both in the
classroom and outside the classroom to achieve one’s learning goal.

6. Group learning style. This type of learner can learn best work cooperatively with
othersin both a pair and group work.

Research M ethodology

The scope of the study

1 Population and sample

The population was the 1% and 2" year undergraduate students of Rajamangala
University of Technology Srivijaya who enrolled in Chinese courses in 2013

academic year.

Purposive sampling was used in this study. The sample groups were the 1% and 2™
year undergraduate students of the Faculty of Liberal Arts, Rggamangaa University of
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Technology Srivijaya majoring in English for Internationa Communication, 45
students, and those majoring in Hotel Management, 45 students. Those enrolled in
Chinese courses in the 2013 academic year.

2. Variablesin this study
The independent variables were gender, year of study, and the program of the study.
The dependent variable was the Chinese learning styles.

3. Duration of the study
The duration of the study took two semesters: 1% and 2" semester of 2013 academic
year.

4, Resear ch instruments

The research instrument was a questionnaire surveying the students’ learning stylesin
studying Chinese a Raamangala University of Technology Srivijaya. The
guestionnaire consisted of three parts as follows;

1% part of the questionnaire surveyed the general information of the students is the
check list items.

2" part of the questionnaire surveyed the students’ learning styles in studying Chinese
with afive- rating scale defined as follows,

strongly agree
agree

Neutral

disagree

strongly disagree

R DNWk~O

39 part of the questionnaire was open- ended questions asking students to express
their opinions and suggestion in learning Chinese

Resear ch instrument construction and quality

Lo

To set the objectives in constructing the questionnaire.

To review and study literature and related studies of learning styles based on Reid
(1987).

To plan constructing the questionnaire.

To construct the students’ learning stylesin studying Chinese.

To find valid content by asking experts to evaluate the items in the questionnaire.
To revise the items according to the experts’ recommendations. To try out the
questionnaire with the 3" year undergraduate students majoring in English for
International Communication, 30 students.

To again revise and qualify the items of the questionnaire.

To prepare the completed questionnaire for data collection.

N

o AW

o N

5. Data collection
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The researcher collected the data by following the steps below.

Contact the target sample group.

Set the date, time, and venue.

Prepare the questionnaire.

Inform the sample group about the purpose and benefit of the study.

Explain to the sample group of how to complete the questionnaire.

Collect datain the second semester, academic year 2013.

Check the questionnaire after the completion and bring the data from the
guestionnaire to analyze.

NoughkwdpE

6. Data Analysis

The SPSS program is used to analyze the data for descriptive statistics- percentages,
mean, and standard deviation.

7. Findings
General information

There were 90 respondents to the questionnaire which comprised of 76 female
respondents (84.4%) and 26 male respondents (15.6).

In terms of their year of study, the respondents comprised of 45 1% year undergraduate
students (50%) and 45 2" year undergraduate students (50%).

In terms of their program of the study, the respondents comprised of 47
undergraduates majoring in English for International Communication (52.2%) and 43
undergraduates majoring in Hotel Management (47.8).

The data analysis of learning styles

The learning stylesin this study consisted of 6 types.

Level of learning styles

Learning style

X S.D. Result
visual learning style 3.59 .39 Agreed
auditory learning style 3.61 40 Agreed
kinesthetic learning style 3.58 44 Agreed
tactile learning style 3.58 44 Agreed
individual learning style 3.70 42 Agreed
group learning style 3.78 33 Agreed

Total 3.64 25 Agreed

Figure 1: The Learning styles of all students.

According to the table shown above, the respondents al agree to their learning styles
in each type. Considering each style, group learning style has the highest mean
followed by individual learning style, auditory learning style, and visual learning style
whereas kinesthetic learning style and tactile learning style have the lowest mean.
Data analysis of learning styles divided by gender, year and program of study
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Gender B
Opinion Male Female T .
X S.D. X S.D.
visual learning style 3.62 33 3.59 40 318 751
auditory learning style 3.48 .30 3.63 41 1.298 .198
kinestheticlearning style  3.54 38 3.58 46 -.355 723
tactile learning style 3.57 41 3.58 45 -.078  .938
individual learning style 37T 32 3.69 43 642 522
group learning style 3.2 .26 3.79 34 -.659 512
Total 3.62 .19 3.64 .26 -.349 .728

Figure2: Learning styles of each gender

For the male students, the highest mean score was individual learning style, followed
by group learning style. For the female students, the highest mean score was group
learning style, followed by individual learning style.

Year of study B
Opinion 1t yvear year2nd T -
2 z value
X S.D. X S.D.

visual learning style 3.60 37 3.59 41 .160 873
auditory learning style 3.49 .36 3.73 .40 -2.952  .004*
kinestheticlearning style  3.55 44 3.61 45 -.655 514
tactile learning style 3.53 41 3.62 47 -.989 326
individual learning stvle 3.65 41 3.75 43 1.148 254
group learning style 3.76 .34 3.80 :31 -.635 527
Total 3.59 27 3.68 22 -1.658 .101

Figure3: Learning styles of each year of study
For the first year students, the highest mean score was group learning style, followed

by individual learning style. For the second year students, the highest mean score was
group learning style followed by individual learning style.
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Program of study

English for
Opinion International Hole T A
. Management value
Communication =

X S.D. X S.D.
visual learning style 3.73 .36 3.44 .36 3.743  .000*
auditory learning style 3.62 .37 3.60 43 195 .846
kinestheticlearning style  3.68 .40 3.47 47 2.225 .029%*
tactile learning style 3.61 .39 3.53 .50 .819 415
individual learning style  3.82 .39 3.57 41 2.845 .006*
group learning style 3.80 33 3.76 32 531 597
Total 3.7 22 3.56 27 2.807 .006*

Figured: Learning styles of studentsin each program

For English majors, the highest mean score was individual style, then group learning
style. For Hotel Management, the highest mean score was group learning style
followed by auditory learning style.

8. Discussion
The Chinese learning styles of students at Rajamangala University of
Technology Srivijaya

The findings indicate that the undergraduate students have the greatest mean on a
group learning style. This type of learner can learn best by working in pairs and a
group. This is consistent with the findings of Rungfha Kitiyanuson (2006:57-58)
which she found that the majority of the sample tend to have a group learning style.
Teachers should facilitate this type of learning style by providing them group work or
team work. Teachers can use the Problem Base Learning and the Project Base
Learning to promote their learning style. A student- centered approach is suitable with
students having a group learning style. Teachers should adapt their role from being a
teacher into a facilitator who promote and encourage the students to learn (Office for
Educational Reform, 2002: 5-12).

The second greatest mean ranking on the learning styles is an individual learning style.
This type of learner can learn the best by themselves both in the classroom and
outside the classroom to achieve their learning goal. This finding is consistent with
the findings of Kanokporn Sriyanaluck (2008:15-16) who found have an independent
learning style. She claimed that students having an independent learning style are able
to acquire and learn best by themselves, hear and accept others’ opinion, be attentive
and confident in their study. They prefer learning by themselves rather than group
work.

Next comes auditory learning style, students with this style are able to learn best by
listening; for example, listening to the lecture, conversation, videotape recording, and
discussion. In addition, this type of learner can learn best by listening and working in
groups simultaneously through the conversation and discussion. Learning Chinese,
students also need to use listening skills to acquire the target language, so that is why

61



The Asian Conference on Language Learning 2015

some of the Chinese language learners have an auditory learning style. This concept is
consistent with the Chinese learning promotion policy that aims to realize and
promote collaboration in learning Chinese. The main targets are groups of students
and working people to be able to effectively use Chinese for communication
(Uthaiwan Chalermchai, 2005: 7-11). Moreover, it is obviousy seen that
communicative skills are essential for language learners.

Fourth, visual learning style, was found that the undergraduate students have the
fourth greatest mean ranking in this style. They prefer learning best by seeing and
reading: reading books, maps, diagrams, pictures, visual aids, announcement board,
and movies. The finding is consistent with the findings of Y anisa Booranachaithawee
(2004: 81) who surveyed the learning styles of students majoring in Linguistics,
Faculty of Humanities, Srinakharinwirot University. The maority of students use
visual, verbal and nonverbal whereas they seem to have less visua learning style
because they might learn linguistics through acting and moving rather than learning
from theory.

Lastly, some undergraduate students have an equa mean of learning styles:
kinesthetic and tactile learning style. Learners having a kinesthetic learning can learn
best by moving in ssmulations or assigned scenarios: for instance, role play activity,
drama, interview, experiential learning, and collaborative learning whereas learners
having atactile learning style are able to learn best by doing: for example, creating a
model, experimenting in the laboratory, and learning by touching: notebook and word
cards. These two types of learning style are quite similar as they required learners to
act and do in the learning process, but these learning types were the last ones that
students have. This could be the reason that they are so worried in doing and
expressing when learning the Chinese language.

Chinese learning styles of undergraduate students divided by gender, year and
program of study

Comparing the learning styles of students divided by gender, there is significantly no
difference of learning styles between male and female undergraduate students. It can
be assumed that the learning behavior of male and female undergraduate students are
quite comparable. This finding is consistent with the findings of Jongkol Poonsawat
(2003: abstract) who surveyed the learning styles of students from the Faculty of
Education, Kasertsart University. The result revealed that there was no different
learning styles of male and female students so teachers may pay less attention to the
gender factor in the teaching and learning process.

Comparing the learning styles of students divided by year of study, there is a
significant difference in learning styles between the 1% and 2" year students. 2nd
year undergraduate students have a greater mean in auditory learning style. This could
be explained by the 2" year students have much more Chinese language skill than the
1% year students, so they could listen well through conversation and discussion
activities whereas the 1% year students have less Chinese competence, so they not able
to listen and express the language well and this might influence their learning
aptitudes. Other reasons affecting the difference of learning style between the years of
study are personality traits, psychological and environmental aspect. This claim is
consistent with the findings of Rattanaporn Pinkaew et all. (2013: 162) who surveyed
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the learning styles of undergraduate students and found that there was no
difference in learning styles between years of study of the learners.

Comparing the learning styles of students divided by the program of the study, there
is asignificant difference of learning styles between students majoring in English for
International Communication and those majoring in Hotel Management. Students
majoring in English for International Communication have the greatest mean in an
individual learning style as students need to search and study by themselves in the
Chinese courses whereas those majoring in Hotel Management have the greatest mean
in a group learning style as the they need group participation and group work. This
could imply that the characteristic of the subject indirectly affects the learning styles
of learners and it is consistent with the findings of Kanokporn Sriyanrat (2008: 16-22)
who surveyed the Chinese learning styles of students and found that there was a
difference between avoidance and cooperative learning styles. This could be caused
by the Chinese content in an elective courses and a minor course are more intensive
than an elective course. Thisis consistent with the findings of Chirawan Panputtharat
(2008: 1) who surveyed the learning styles of undergraduate students in the Faculty of
Science and Technology. The results revealed that there was a significant difference
between the program of study of the learners.

0. Conclusion

The results from this study indicate that there is a variety of learning styles of students,
so teachers should provide suitable teaching and alearning process for them. Overall,
the mgjority of the sample group have a group learning style that they can learn best
by grouping or learn by team work. As a result, teachers should provide them
language learning through group work or pair work activities, but teachers need to be
aware of the other factors, year and the program of study, when conducting the
teaching in order to meet the learning effectiveness of the learners.

10.  Suggestionsfor further studies

1 A survey of other learning styles based on other theories is recommended in
order that teachers are able to know other aspects of students’ learning styles.
2. Surveys on the learning styles of students who learn other languages are

suggested, and to compare the similarity and differences between them.

3. A correlational study should be conducted between the teaching styles of
teachers and learning styles of students.

4. Surveys on the learning styles of students in another majors should be
conducted in order to find suitable ways and methods to promote their Chinese
learning.

5. Surveys on the learning styles of students who learn the Chinese language in
another universities is recommended, and the benefit of the study could enlighten
teachers in administering and providing learning to students effectively.
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Abstract

Teaching English phonics is a common practice in pronunciation instruction in
Taiwan’s elementary English language classes. However, elementary students in
Taiwan often perform poorly on suprasegmentals like intonation and sentence stress,
and the suprasegmental aspects of English are not emphasized in class and in
textbooks. Nevertheless, research findings support the teaching of suprasegmentals as
it brings benefits to students’ communicative competence. Therefore, this study
attempted to explore the effect of visual cues used in a written text on Taiwan
elementary students’ sentence stress production. The participants (11 elementary
students) were given a reading aoud task where the experimental group used a
written text with visual cues on sentence stress and the control group did not use such
atext. Therelatively low scores on the three rating items (sentence stress, fluency and
pronunciation) for most students in both groups reflected that the text might be too
difficult for the students’ level or the students lacked practice time. The results
indicated that in order for EFL elementary students, who are beginners of English, to
apply sentence stress, teachers should make sure that they are familiar with the words
and have confidence in word production first. Also, explicit teaching of sentence
stress might be needed.

Keywords: second language learning, elementary education, pronunciation,
suprasegmental
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I ntroduction

In Taiwanese elementary education, students start to learn English in grade three.
Phonics has been integrated in some elementary English textbooks and classroom
instructions to help students pronounce English words. Although Taiwan’s grade one
to nine curriculum guidelines have listed recognition of sentence intonation, word and
sentences stress and sentence rhythm as part of the listening competence indicators
and the use of appropriate intonation in sentences as part of the speaking competence
indicators, such aspects are not emphasized in textbooks and in classes in Taiwan.
Derwing and Rossitter (2003) also reported that many ESL materials in the West
focus mainly on segmentals and very little on prosodic factors. It is understandable
that phonics is more focused on in elementary classrooms in Taiwan because it is
fundamental to speaking. A sentence is built from words. If a person cannot even
pronounce words in English, they definitely will have difficulties saying sentences or
communicating in English.

Nevertheless, it is common to find that elementary students in Taiwan speak English
in chant with aflat tone. Juffs (1990) found that Chinese learners of English tended to
stress every word in speech. Native speakers of Chinese seem to have a problem in
the primary stress (sentence stress) system in English. Studies found that students’
first language can be an influential factor regarding this problem (Celce-Murcia,
Brinton, & Goodwin, 1996; Gillette, 1994; Graham, 1994; Pennington, 1994).
Mandarin, Taiwanese elementary students’ first language, is tonal and is very
different from English, which is “stress-timed and syllable-timed (for example,
WHAT’s his addRESS?)” (Gilakjani, 2012b, p. 121). Suprasegmental features such as
linking and stress will be foreign to them. This means that it will be a challenging task
for them to master these aspects of English. Unfortunately, English lessons in
elementary classrooms in Taiwan seem to be focused on correct pronunciation of
words, and suprasegmental practices are not much emphasized.

Gilakjani (2012b, p. 120) illustrated the features of English pronunciation very clearly
as shown in Figure 1. Phonics teaching, focusing on sounds, is on the segmental side.
It provides students with a foundation in English pronunciation. Nonetheless, research
found that teaching suprasegmentals (such as intonation, phrasing, stress, timing,
rhythm) brought positive effects on communication competence (e.g. Anderson-
Hsieh, Johnson, & Koehler, 1992; Anderson-Hsieh & Keohler, 1998; Derwing,
Munro, & Wiebe, 1998; Derwing & Rossiter, 2003; Fraser, 2001; Hahn, 2004;
Jenkins, 2002; Tanner & Landon, 2009). A study investigating 46 adult ESL/EFL
learners’ pronunciation needs and strategies found that learners perceived the
suprasegmental aspect of pronunciation as more important than the segmental aspect
(Kolokdaragh, 2010). Learning English is not just to be able to pronounce individual
English words correctly. It is important to carry a message across and to be able to
communicate with others.
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Fig. 1. Features of English pronunciation from Gilakjani (2012b, p. 120)

Suprasegmentals are found to be important to effective communication in English.
Tanner and Landon (2009) found that rhythm, stress and intonation of speech were
important to learners’ overall intelligibility and perceived comprehensibility.
Derwing, Munro and Wiebe (1997) reported that when prosodic features were
emphasized in class, ESL learners with fossilized pronunciation showed significant
improvement in intelligibility, comprehensibility and accent. In Derwing, Munro and
Wiebe’s other study (1998), the results suggest that global instruction focusing on
suprasegmental features such as stress, intonation and rhythm could benefit learners
in extemporaneous speech production. Derwing and Rossiter (2003) also found that
the students in the globa group showed significant improvement over time in
comprehensibility and fluency for a narrative task and an 8% decrease in negative
prosodic comments, whereas the students in the segmental group showed no
improvement and an 8% increase in negative prosodic comments. In a study of 60
nonnative speakers, Anderson-Hsieh, Johnson and Koehler (1992) found that ratings
of pronunciation comprehensibility and acceptability were highly correlated with
overall prosody score.

To improve elementary students’ communicative competence, English lessons should
put more weight on suprasegmental practice (Derwing & Rossiter, 2003). In recent
years, research has been advocating the instruction of suprasegmentalsin ESL classes
(e.g., Gauthier, Shi, & Yi, 2009; Morley, 1991; Seferoglu, 2005). Morley (1991)
proposed a change of emphasis in teaching methodologies from segmental to
suprasegmental with more focus on communicative competence than on linguistic
competence. McNerney and Mendelsohn (1992) suggested that suprasegmentals were
essential to the comprehensibility of students’ English and, therefore, the teaching of
suprasegmental s should be prioritized in short-term pronunciation courses.

It is important to note that while more emphasis should be put on suprasegmentals,

this does not mean that the teaching of segmentals should be ignored. Burns (2003)
reminded that pronunciation teaching should include both. In short, putting emphasis

69



The Asian Conference on Language Learning 2015

on suprasegmentals in English language instruction would benefit learners’ speaking

skills.
Purpose of this study

Most research done in the area of pronunciation has focused on ESL/EFL adults.
Therefore, more attention should be drawn to investigating ESL/EFL young
children’s learning of pronunciation. As mentioned above, elementary students in
Taiwan often have a problem in English stress. This study attempted to make
elementary students aware of stress in English, which is one of the suprasegmental
features essential to effective English communication (Burns, 2003). When lexical
stress is used incorrectly in speech, listeners have difficulties locating words (Field,
2005). Hahn (2004) maintained that sentence stress is crucia in effective
communication. If sentence stress is used correctly in speech, it helps listeners
understand and remember the content. Therefore, Hahn (2004) proposed to include
sentence stress in ESL classes. Furthermore, stress was selected because it can be
expressed in a more concrete way in texts by making the stressed parts bigger and
bold, which is manageable for children in the concrete operationa stage (Piaget,
1970). Gilakjani (2012a) also suggested that “[t]eachers can help students by
highlighting elements such as sounds, syllables, stress and intonation” (p. 103). The
highlight effect provides visual assistance to elementary students to know when to
stress when reading texts aloud.

In this study, the visual aids for reading aloud (VARA) system developed by the
author was used. The VARA system is used in reading texts, differentiating the
syllables and highlighting word stress and sentence stress to give students visual cues
for pronunciation.

In a pilot test, students found that the visual cues were too overwhelming. Therefore,
this study focused on just one of the suprasegmental's, sentence stress.

The aim of this study was to explore the effect of the use of the VARA system on
sentence stress production in reading aloud tasks for Taiwanese elementary students.

The context of the study

In this study, nine junior university students designed a five-day English summer
camp for an elementary school in Taiwan. They were pursuing a bachelor’s degree in
foreign language instruction at a university in southern Taiwan. This degree program
aims to prepare students to be EFL teachers. These nine student teachers did this five-
day English summer camp in July as part of their graduation project. They started
preparing four months before the English camp took place under the guidance of their
advisor. They needed to organize all the camp activities, design English lessons,
produce learning materials and teaching aids and teach in the camp.

The target elementary school is located in a remote area in central Tawan. It is a
small school with only 43 students from grade one to grade six. Formal English
classes are provided starting from grade three onwards. Before the English summer
camp took place, the target elementary school recruited 19 of their students between
grade three and grade six to join this summer camp. They were divided into two
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classes — Class A (10 students) and Class B (9 students). Each class contained mixed
grade students ranging from grade three to grade six (see Table 1). The student
teachers designed six 40-minute English lessons to teach three stories — two
simplified Greek stories, Pandora’s box and Perseus and Medusa, and one adapted
short story about Snow White and seven dwarfs. Both classes had the same lessons.
On the fifth day of the camp, each class had to participate in an English performance
event in the form of a readers’ theater. Class A performed on Pandora’s box and Class
B performed on Perseus and Medusa. To prepare for the event, three lessons
distributed on the second, third and fourth days of the camp were assigned for
students to practice their readers’ theater performances. Students in lower grades were
responsible for easier lines, and students in higher grades were responsible for more
difficult lines in their readers’ theater. The aim of the camp was to cultivate students’

confidence in speaking English.

Table 1. Distribution of studentsin Class A and Class B

Grade Number of studentsin Class A Number of studentsin Class B
Grade 3 3 2
Grade 4 5 5
Grade 5 2 1
Grade 6 0 1
Total =10 Total =9

Research Method

The 11 participants of this study were grade four to grade six students participating in
the five-day English summer camp mentioned above (there should be 14 students, but
3 were absent on that day). Students in grade three were excluded as they just started
learning English. The participants were randomly divided into the experimental group
(6 students) and the control group (5 students) (see Table 2).

Table 2. Distribution of studentsin experimenta group and control group

Grade Experimental Group Control Group
Grade 4 3 3
Grade 5 2 2
Grade 6 1 0
Total =6 Total =5

After their story-telling lesson, the experimental group was given the story script of
Pandora’s box where the VARA system was used to practice reading aloud the first
half of the script for 15 minutes, whereas the control group was given the original
story script. After the practice time, both the experimental and control groups were
given time to read the story script aoud individually, and each was audio recorded.
An excerpt of the story script with the VARA system is shown below:

“Hereisadgift for you, Pandora!”

“It’s a beautiful box. Thank you very much!”
“But you must not open this box.”
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The blinded recordings were graded on a scale of zero to ten on sentence stress as
well as pronunciation and fluency by three independent English teachers, who were
experienced EFL teachers in a university in Taiwan. Pronunciation refers to correct
pronunciation of individual words, and fluency refersto overall flow of speaking. The
story script with the VARA system and a native speaker’s recording of the script were
provided to the teachers as a reference. The scores of the experimental and control
groups were analyzed using independent t-tests on the Students’ T-Test website
(http://studentsttest.com) and a Pearson correlation coefficient on the Social Science
Statistics website (http://www.socsci stati sti cs.com/tests/pearson/Defaul t2.aspx).

Results

Inter-rater reliability Pearson coefficients (r) for the three teachers on the reading
aoud task ratings were as follows. fluency, 0.79; sentence stress, 0.78 and
pronunciation, 0.61.

In order to compare the sentence stress, pronunciation and fluency scores between the
experimental (with the VARA system in text) and control (without the VARA system
in text) groups, three separate independent sample t-tests were conducted. The means
and standard deviations are reported in Table 3. The results of all three tests (sentence
stress, pronunciation and fluency) did not show statistical significance (p>0.10) (See
Table 4). This indicated that the performance of sentence stress, pronunciation and
fluency in the reading aloud task between the experimental group and control group
was similar, and the scores (with a maximum of 10) on these three areas were
relatively low.

Table 3. The means and standard deviations of sentence stress, pronunciation and
fluency scores of the experimental and control groups

Scoring Items Experimental Group Control Group
n=6 n=5
Means SD Means SD
Sentence stress 5.89 0.58 6.60 0.93
Pronunciation 6.50 0.81 7.13 0.90
Fluency 5.94 1.14 6.07 1.55

Table 4. Significance of sentence stress, pronunciation and fluency scores between the
experimental and control groups

Scoring Items Mean Difference Sig. (2-tailed)
Sentence stress

Exp. — Con. -0.71 0.155
Pronunciation

Exp. — Con. -0.63 0.250
Fluency

Exp. — Con. -0.13 0.883

As there were no significant differences found on sentence stress, pronunciation and
fluency scores between the experimental group and the control group, follow up
correlation coefficient analyses between sentence stress and pronunciation, between
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sentence stress and fluency and between pronunciation and fluency were conducted to
find out their relationships. The Pearson correlation coefficient (r) was used. In the
experimental group, the correlation coefficient between the sentence stress and
pronunciation scores was found to be positively and strongly related (r=0.894,
p<0.05). The correlation coefficient between the sentence stress and fluency scores
and between the pronunciation and fluency scores were also positively and strongly
related (r=0.954, p<0.01; r=0.9005, p<0.05 respectively). The correlation coefficient
in the control group was similar. The scores between sentence stress and
pronunciation, between sentence stress and fluency and between pronunciation and
fluency were positively and strongly related (r=0.812, p<0.10; r=0.971, p<0.01;
r=0.925, p<0.05 respectively). This means that when the pronunciation score or the
fluency score goes up, the sentences stress score also goes up and vice versa.

Discussion and conclusion

This study investigated whether the use of the VARA system in a written text
improves elementary students’ sentence stress production in a reading aloud task.
Although the aim of this study was to look at the effect on sentence stress production,
two other scores, pronunciation (correct pronunciation of words) and fluency (the
overal flow of speech) were also collected. The results showed that sentence stress,
pronunciation and fluency scores were positively correlated, but showed no
significant differences between the experimental and control groups. The relatively
low scores on all three scoring items from both the control and experimental groups
(see Table 3) revealed that the students did not perform well in the reading aloud task
in general. It seemed that the text was difficult for the students.

In the students’ audio recordings, the students seemed to struggle with word
production. They quite often took a long time to utter a word. It could be speculated
that sentence stress and fluency were, hence, negatively affected. When the students
had to struggle with words, the VARA system seemed to pose no benefit on the
reading aloud task. Some research (Foster & Skehan, 1996; Lennon, 1990; Skehan &
Foster, 1997; VanPatten, 1990) suggested that, in second language production, people
cannot process too much information at the same time. For example, Skehan and
Foster (1997) found that second language learners could not focus on fluency,
accuracy and syntactic complexity equally. Lennon (1990) pointed out that, when
syntactic complexity increases, fluency will be compromised. When the elementary
students tried to figure out how to say the words (spending their cognitive resources
on the segmental), they would have difficulty drawing attention to the suprasegmental
aspect (i.e. sentence stress in this study) even though there were visual cues.

Besides the fact that the text could have been too difficult for the students, it could be
that the experimental group did not receive explicit instruction on sentence stress. The
students were just provided with the reading aloud text with the VARA system and a
brief description of the VARA system (i.e. the bigger and bold parts should be
stressed). The students might not have realized what it was really about. Research
found that when teachers explicitly taught suprasegmentals (Derwing, Munro &
Wiebe, 1998) or sentence stress (Pennington & Ellis, 2000), this brought
improvement to students. Therefore, to help students relate sentence stress with the
VARA system in written text, teachers can explicitly demonstrate in class and have
students practice using the system to guide them to read aoud. Teachers can give
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corrective feedback when necessary. When students are more aware of and more
familiar with sentence stress, it is more likely for them to make this skill automatic.
As a result, students will need less effort when using the system (McLaughlin,
Rossman & McLeod, 1983). After students understand how the VARA system works,
they may be able to work on their own to practice sentence stress.

The fact that this study did not show significant differences between the experimental
and control groups could be due to some limitations in this study. This present
research can be improved in some ways:

increase sample size;

adjust the reading aloud task to match students’ level;

provide sufficient segmental practices before the task;

expose the experimental group to the suprasegmental aspect, i.e. sentence
stress, using the VARA system in the reading aloud text for a longer
period of time and

e change the experimental design to between group and within group
designs.

This study implied that, in order for EFL elementary students, who are beginners of
English, to apply sentence stress, teachers should make sure that they are familiar
with the words and have confidence in word production first. Teachers can use both
the bottom-up and top-down approaches to teach pronunciation. In this way, when the
students are learning about English sounds, they can also get a broader sense of what
English is like. Furthermore, more research should be done to investigate the effect of
the VARA system on learning English pronunciation, and the potential to useit in the
ESL/EFL classroom as a self-study aid.
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Abstract

The purpose of this study is to examine bi-directional language transfer between
Mandarin Chinese and English from a cognitive approach. While previous studies
mostly focused on “transfer” from habit of L1 (Kleinmann, 1977) or avoid to use the
form of L1-L2 difference (Laufer and Eliasson, 1993), our research questions are:
Does bidirectional language transfer exist? And how is it correlated with L1 and L2
proficiency. We conducted a cognition-based experiment with 33 participants using
picture description task (Isurin, 2005) to test the ‘figure-ground’ relationship in L1
Mandarin and L2 English.

The results interestingly showed that transfer occurred especially in learners of higher
L2 proficiency level. We provided explanation through cognition and Krashen
(1982)’s Monitor Model. As an example: advanced L2 English learners displayed
much higher tendency of cognition pattern shift from L1 Mandarin since they had
sufficient knowledge to create an English sentence reflecting the Mandarin pattern but
at the same time grammatical according to their L2 interlanguage.

As conclusion, language habits are strong. That is why L1 transfer to L2. However,

with the increased L2 experience, the L2 pattern will also influence one’s cognitive
system, resulting in bi-directional transfer.

Keywords: Bidirectional language transfer, Cognition, Chinese, English
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I ntroduction

This study is motivated by the interaction between Mandarin and the worldwide
lingua franca English. Along with the increased usage of English, learners may go
through transfer effect. It is traditionally expected that L2 will be influenced by L1
but recent research also studied the opposite direction that L1 is influenced by L2. In
our study, we examine bi-directional language transfer between Mandarin Chinese
and English through a cognitive approach to avoid the influence of experimental
factors such as syntax complexity.

Our research questions are: 1) Does bidirectional language transfer exist? 2) Is the
language transfer from L1 negatively correlated with L2 language proficiency
(L1->L2, the lower the proficiency of L2, the higher possibility of influence from L1
to L2)? 3) Isthe language transfer from L2 positively correlated with the L2 language
proficiency (L2->L1, the higher the proficiency of L2, the higher possibility of
influence from L2 to L1)? The content is divided as follow: Section 2 includes the
literature review and section 3 represents the method of our study, while section 4
provides our results followed by discussion and limitations in Section 5 and 6.
Finally, the conclusion is drawn in section 7.

Literaturereview

Since behaviorism, the notion of “transfer” (Lado, 1957) or “cross linguistic
influence” (Kellerman & Sharwood Smith, 1986) has been widely discussed in the
linguistic field. Generally, it states that “the learning of task A will influence the
learning of task B” (Gass and Selinker, 2008), therefore leading to positive or
negative results in Second language acquisition (SLA). Within this direction, it has
been a subject of controversy sinceit is hard to determine if the error or unusual usage
produced is being transferred from L1, citing as an example Fries (1957) and Postman
(1971) highlighting the role of L1. However, George (1972), Dulay and Burt (1975)
or Richard and Sampson (1974) among others had more skeptical opinion. They
argued that fewer than 5% of errors were due to native language interferences while
most of errors were developmental. This divergence was mainly caused by different
interpretation of experimental results. This is also why we propose in our study a
novel method to exclude this issue.

On the side where transfer is supported, previous studies first relied on the contrastive
analysis hypothesis (CAH), such as Hakuta (1974b) and Larsen-Freeman (19753,
1975b) who focused on the different learning result process of Japanese. Also,
Schachter (1974) and Sjoholm (1976) demonstrated that Finnish speakers learning
English made errors traced back to their L2 (Swedish) rather than to their L1 because
it was more similar to English, which supported that transfer did occur. Another
approach among others was Avoidance: Kleinmann (1977) showed that participants
chose to use certain structures over others depending on their habit of L1. And as
Laufer and Eliasson (1993) concluded also, the best predictor of avoidance is the
L1-L2 difference: in their experiment Hebrew speakers avoided phrasal verbs (ex:
back up, come down) and used single-verb synonyms since their own language did
not have the first category. These results being in concordance with semantics studies
of Slobin (2004) toward expression of motion events, which proved that indeed:
language habits are strong. As a summary, the traditional approaches did have their
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advantages but aso weaknesses in explaining transfer. Due to this reason, within
recent studies, two novel perspectives have been appearing: L2 to L1 transfer and
cognitive approach.

The first is investigating the influence of L2 on L1. Thisis quite new since previous
studies were mainly assuming that only L1 could be strong enough to affect L2. From
syntactic point of view, Hsu (1994) and Gao (2005) demonstrated that
“Englishization” of Mandarin Chinese was occurring in offline and online context,
symbolizing the impact from English on Chinese in computer-mediated
communication. As an example in (1), on the syntactic level part of speech or word
order can be affected, in a), the noun (&5, telephone) is used as a verb. In b), the
adverbial time phrase (FH4, next year) is moved from before the verb phrases (3%
5, to America) to after it.

(1) L2 English affecting L1 Mandarin

af ZEEREKR, (Mandarin)
You kong dian huawo

Have time telephone me

‘Call me if you have time.’

b. e R BB, (Mandarin)
Wo qu mei guo ming nian

| go Americanextyear

‘I am going to the US the next year.’

In the field of phonology, similar results were obtained by Jiang (2008), who
demonstrated that English learning lead to Mandarin-English bilinguals carrying some
English characteristicsin their L1 Mandarin vowel production.

The second new subject is the cognitive approach, where researchers assume that
human cognition is driving our language, and provides new methodologies in
experiment. This direction mainly focuses on the speech style related to cognition.
Larrafiaga, Treffers-Daller, Tidball, Ortega (2011) studied the longitudinal influence
of L1 on L2 within English speakers learning Spanish. The important point is that
they realized that path was acquired easily for its presence in both languages but the
encoding manner did pose difficulties to learners due to its much lower frequency in
Spanish. GarciasMayo (2012) also provided an analysis of L3 acquisition study
through a cognitive point of view. And Snape et a. (2013) demonstrated through an
analysis of generic noun phrases (NPs) in four different languages including English,
Spanish, Turkish and Japanese, that L2 speech style was influenced by L 1.

Finally, some linguists combined the two novel approaches, Isurin (2005) studied the
effect of L2 English on L1 Russian through an analysis of speech style, demonstrating
that L2 learners tend to adapt the syntactic structure of a new language to that of their
native language and/or avoid redundancies by generaizing the rule where
irregularities are minimized. As a summary, novel approaches including transfer from
L2 to L1 and cognitive-based methodology provided a new insight for second
language acquisition studies. Nevertheless since it emerged recently, we still have
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some space to conduct a more detailed analysis. This will be the main direction of our
research.

Method

We followed the research of Schachter and Rutherford (1979). They analyzed written
output of Chinese and Japanese speakers learning English, observing a high
appearance of topic related forms, such as a high presence of “there is” or “there are”
sentence pattern, e.g “there is a small restaurant near my house in my country”. This
was supposed to come from a particular discourse function from L1. Also, based on
Isurin’s (2005) research containing three tasks, semi-spontaneous speech, picture
description, and story-telling to test the possible syntactic changes (e.g. word order)
between Russian and English, we adopted the picture description task, to test where
the cognitive “focus” is in a sentence.

Our study differed in the way that: First we chose speech form rather than written
form. Second, we included the two directions of possible influence combinations
(English to Mandarin & Mandarin to English). Third, according to Dagut and Laufer
(1985), certain forms of L2 may be dispreferred by learners due to the complexity.
Thus we adopted a cognitive approach and did not target structure details but “focus
ordering” within it. We were then able to narrow down the influence of other factors
such as context or grammar complexity since they were unified on a basis of
cognition. In our research we made identical the parameters other than L1, as an
example: we involved a picture description task representing a book on a table. From
semantics point of view, the cognitive image schema composed of figure and ground
is identical between different languages, only their ordering could vary, as explained
by the principle of Gestalt and Pragnanz.

The main scope for determining language transfer was by where the Figure would be
positioned in the sentence. Nevertheless, to avoid the expression difficulty on
learner’s side and at the same time the weak point of previous studies, complex or
detailed syntactic forms would not be considered in our analysis. According to Li and
Thompson (1981), Mandarin was termed as a topic-prominent language since in
addition to the grammatical relations of “subject” and “direct object” the description
of Mandarin also included the element “topic”. That is why we chose to examine the
focus of topic in a speaker’s language behavior. It may however be arguable that this
would cause a problem to this experiment since we rely on word ordering but thanks
to Slobin (2003), we avoided this issue. He proposed the concept of “thinking for
speaking” in which cognition plays a dynamic role within the framework of linguistic
expression. In other words, when constructing utterances in discourse, one would fit
his thoughts into available linguistic forms. As a result, in our study, we simply
examined what our subjects first chose in their speech as the proof of one’s cognitive
preference and excluded the influence of context.

We did not investigate the detailed variation of phonological transfer processes and
results because it would be too difficult to measure the interaction between various
factors. And it did not influence our data since we only focused on topic position in
sentence. Morphology was not intervening either, due to the fact that there was no
obvious morphological transfer between L1 and L2. On the pragmatic side, Odlin &
Alson-Vazquez (2006) and Odlin (2008) demonstrated that conceptua transfer may
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occur between L1 and L2, this is why we chose the cognitive level of figure and
ground as the parameter to avoid too complicated factors in the equation.
Interlanguage transfer (L2 influencing L3) has also been the target of previous studies
such as de Groot and Hoeks (1995), where different proficiency resulted in various
lexical-semantic organizations in our mind (e.g. mind-L1-L2 or mind-L1&L2). We
did not examine this dimension here to prevent from discussing too many issues at
once; moreover, this kind of interference could be easily excluded by filtering
participant background. Young (1991) and Hyltenstam (1977) also demonstrated the
importance of systematic variation within the learning process and the influence of L2
proficiency in their studies. This is why we had different proficiency groups in our
experiment.

Participants

In total, 33 people who learned English in formal educational system were chosen and
divided into three experimental groups conforming to different levels of English
proficiency. The proficiency level was decided in terms of most common English
standard test in Taiwan, such as GEPT, TOEIC, and TOFEL, in agreement with CEF
(Common European Framework) announced by Ministry of Education. For basic
level, participants are beyond intermediate level in GEPT, under 550 pointsin TOEIC,
or beyond 57 in TOFEL. For intermediate level, participants are between intermediate
and advanced in GEPT, from 551 to 780 points in TOEIC, or from 58 to 87 in
TOFEL. For advanced level, participants are over advanced level in GEPT, more than
781 pointsin TOEIC, or higher than 87 in TOFEL . We assumed that the production of
these 33 people could represent the interference of L1 and L2 from two directions.
Groups were shown respectively in Table 1.

Speaking Speaking English
Mandarin (L1) | English (L2) Proficiency (L2)
10 Basic
10 Intermediate
12 Advanced
10 Basic
11 Intermediate
12 Advanced

Tablel. Source of datafor participants
An important point needing explanation is that we did not gather control groups, since
previous studies such as Chan (2004) already proved the prominent pattern of
existential functions within English and Mandarin. As shownin (2).

(2) Existentia clause prominent pattern

aThereisabook on thetable (English)
b.e FH—AKZE (Mandarin)

zhuo shang you yi bén shii
Table on have one CL book
‘On the table is a book’
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Experiment

Participants were asked to describe what they observed in the picture (a book on a
table) as in (3a) during 1 minute in L1 (Mandarin) and three days later, participants
were asked to describe another picture (also a book on a table) in L2 (English), as
shown in (3b).

(da b.

4
M
We used different pictures to avoid direct trandlation from our participants.
Participants would be hinted before they described. The clues were consisted of filters
such as the color of items, the number of items, and the target topic: the position of
items to make sure that the target topic could be extracted without being penetrated by
participants. All the production was recorded and the figure-ground sentences were
identified and transcribed into Pinyin and English trandation respectively. The data

were separated into two categories: L1 transferring to L2 and L2 transferring to L1,
then analyzed.

Results

As a reminder, our research is composed of three questions: 1) Does bidirectional
language transfer exist? 2) Is the language transfer from L1 negatively correlated with
L2 language proficiency? 3) Is the language transfer from L2 positively correlated
with the L2 language proficiency? Through one on one interview, our experiment
gathered a total of 65 tokens instead of 66 (1 token in English spoken data was
damaged), each one representing a spoken description in English or Mandarin of the
“book on the table” and lasting 1 minute in average. Within these results, we first
analyzed the positioning of the figure (the book) and ground (the table) inside the
utterance to verify the existence of transfer.

For the first research question, we refer to Figure 1 and 2. In Figure 1 we can see that
in Mandarin speech, the occurrence of shifting between figure and ground is
increasing along with the English proficiency. In other words, the more evolved the
English ability, the higher amount of participants who changed from preferred
mandarin pattern of “first table then book” (ground-figure) to transferred English
pattern of “first book then table” (figure-ground). Basic level of L2 |learners did have
half less appearance of the phenomenon, only 30%, but increasing to 50% in their
intermediate or advanced level counterparts. A sample of Mandarin speech with
English pattern is also provided in (4).
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Speaking Mandarin

80%

70%
- \—/

50%

40% /\
30%
20%
10%
0% English
ST TR nglish-
English-Basic English-Mid Advancad
-  English pattern
(First book then table) 205 (3] Ashis) el
—— Mandarin pattern 70%(7) 55%(6) 58%(7)

(First table then book)

Figurel. Participants speaking Mandarin

(4) Transfer from L2 English to L1 Mandarin

EMA —AERELE T L (Mandarin)
zhe 1i you yi bén shi fang zai zhud zi shang

Here have a CL book put table on

‘There is a book on the table’

A similar effect is observed in Figure 2, but in a different direction. We can see that in
English speech, beginners and mid-level learners did not show a strong tendency of
figure-ground shifting, only 20% and 0%. However, high-proficiency English learners
displayed 50% of shifting. Showing that before reaching a high level of proficiency,
the learners respected the preferred pattern of English with “first book then table”
(figure-ground), but at a higher level, they came back to the prominent manner of
their mother tongue, reflected by “first table then book” (ground-figure). The levels of
representation were however different between both directions. This part will be
explained by our two other research questions. A sampleisdisplayed in (5).

Speaking English
120%
100%
80%
60%
40%
20%
0%

. . . . English-
English-Basic English-Mid Pl
——  English pattern
(First book then table) 80%(8) 100%(10) 50% (6)
== Mandarin pattern 20%(2) 0% (0) 50% (6)

(First table then book)

Figure2. Participants speaking English

(5) Transfer from L1 Mandarin to L2 English
Thereis a green table with a green book on it. (English)

For our second research question, we supposed that the language transfer from L1
would be negatively correlated with L2 language proficiency. Through Figure2 we
anayzed the transfer frequency from Mandarin to English. Results displayed that the
phenomenon of pattern switching from Mandarin increased aong with the English
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level of participants. As an example: lower than 20% of learners displayed transfer
within English basic level and intermediate level groups. However, the ratio
augmented to 50% in the participants of advanced-level English proficiency. This
result turned out to be in contradiction with our expectations. Nevertheless, it is still
supporting our main hypothesis. More details will be explained in the discussion
section.

For our third research question, we expected that the stronger the L2, the higher the
possibility that it invades L1. The result of Figurel shows that in basic level of
English, the L1 cognitive pattern is still strong, keeping a 70% of the frequency.
However, when reaching intermediate and advanced levels of English, our second
language has higher tendency (50%) to influence speech. This seems to be in
accordance with our suppositions but still requires further explanations, which will be
provided in the next section. Moreover, another step was made to increase the
significance of our analysis. After comparing the priority ranking between figure and
ground (book and table) within learners’ cognition, we extended the scope to the
speech pattern of our subjects to check if this figure-ground relation was aso applied
within the entire description manner. The analysis showed that in 85% (55/65) of the
time, the describing manner between figure and ground was similar to the speech
pattern of the participant, whether in English or Mandarin. As an example, if the
speaker described first the ground then the figure (first table then book) in his main
utterance, the entire speech followed the same “from big to small” logic of pattern.
The speaker described first the ground (the big things) then narrowed its sight to
smaller elements, as demonstrated in (6). The speaker started from the entire room,
went through the description of wall and floor, reached the table and finally arrived at
the book and its cover.

(6) Pattern from ground to figure (English)
In a room with yellow and green wall and a dark red floor, there is a table. On the
table you can find a book which has a green cover.

The similar pattern was observed in Mandarin also, as demonstrated through (7).
Where the speaker started by describing the book then extended his view to bigger
elements, such astable, and finally reached the entire room.

(7) Pattern from ground to figure (Mandarin)

A AR KRR F A E T I S 7 LG sR DU R B9 s TRk B 2 A
OSSN

you bén hén hou hu shui 1ii de shii fang zai si zhi jido de zhuo zi shang, zhé zhang si
zhi jido de zhuo zi gan jué jiu shi fang zai fang jian de zhong (Pinyin)

have CL very thick lake water green book put at four leg of table on, this CL four leg
of table seem is put at room of middle

‘There is a very thick, lake-green colored book on a four-legged table, this
four-legged table seems to be in the middle of the room.

Sl

By narrowing down the scope to speech in Mandarin, we can see in Table 3 and
Figure 4 that the mgjority displayed the mandarin pattern (55%) of big to small (table
to book). The English pattern is taking more shares according to the proficiency of
learners in intermediate-level (45%), but at advanced level, they aso tended to use
both approaches for description.
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English-basic Earr]r%: g a|t r; Engl r|1 ihedadva Total

Big to small 60%(6) 55%(6) 50%(6) 55%(18)

Small tobig|  30%(3) 45%(5) 33%(4) 36%(12)
Both 10%(1) 0%(0) 17%(2) 9%(3)
Total 100%(10) |100%(11)| 100%(12) | 100%(33)

Table3. Cognitive Direction Pattern When Speaking Mandarin

100%

90%
80%
70%
Both
60%
50% m Small to big
(English pattern)
40%
mBig to small
30% (Mandarin pattern)
20%
10%
0% T T 1

English-basic English-int English-adv

Figured. Ratio of Cognitive Direction Pattern When Speaking Mandarin

On the other hand in Table 4 and Figure 5, English speech also had higher rate from
its own pattern of small to big (50%). However we can see that along with the
increase of English proficiency: first, the number of speakers using Mandarin pattern
increased steadily from 0%, 10% to 25%. Second, more learners used both Mandarin
and English pattern at the same time during their description, growing from 20% to
70% between basic and intermediate-level.

English-basi c|English-intermediate English-advanced| Total
Big to small 0%(0) 10%(1) 25%(3) 13%(4)
Small tobig| 80%(8) 20%(2) 50%(6) 50%(16)
Both 20%(2) 70%(7) 25%(3) 37%(12)
Tota 100%(10) 100%(10) 100%(12) 100%(32)

Tabled. Cognitive Direction Pattern When Speaking English

87



The Asian Conference on Language Learning 2015

100%
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60% Both
40%
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Figureb. Ratio of Cognitive Direction Pattern When Speaking English

As a conclusion for the result part, our predictions toward the existence of
bi-directiona language transfer turned out to be correct, but an interesting unexpected
point was the fact that higher proficiency L2 English speakers underwent more
transfer from their L1 Mandarin. Detailed explanations are provided in the following
section.

Discussion

In this part, we will discuss our three research guestions with use the obtained data.
As previously mentioned in our method, each explanation will be divided into two
steps. the first one being discussion through the scope of figure and ground, the
second being extended to the range of speech pattern (from small to big or the
opposite way.)

Research question 1

Following the results displayed in Figure 1 & 2, we realized that language transfer did
occur in both directions. In Figure 1, native speakers of mandarin applied the
cognition pattern of English when speaking Mandarin. In other words, the preferred
concept in mandarin existential clause should be ground first then figure (table first
then book); however speakers with higher proficiency of English as L2 showed an
increasing usage of English existential clause pattern, composed of figure first then
ground (book first then table). We could see from the statistics that 50% of mid and
advanced level learners displayed the English pattern, in contrast with only 30% in
basic level. On the other hand, transfer was also noted in Figure 2 by the opposite
direction. Mandarin native speakers used their mother tongue pattern of ground first
then figure (tabl e first then book) when speaking English.

When enlarging our scope to the entire speech level, we analyzed the data in Table 3
& 4. The output supported our result on the figure-ground level: bidirectional transfer
did occur. In Table 3, 40% of the speakers adopted English pattern (from small to big)
in Mandarin speech. This ratio is nearly identical with the ground-figure percentage.
Similar case is observed in Table 4, where 50% of English learners used Mandarin
pattern (from big to small) in their English speech. As a resume, we can assume that
the evidence is strong enough to support our expectations toward language transfer.
However, further details need investigation through our two other research questions.
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Research question 2

Our second research question was. Is the language transfer from L1 negatively
correlated with L2 language proficiency (L1->L2, the lower the proficiency of L2, the
higher possibility of influence from L1 to L2)? Through the analysis of Figure 1 & 2
we found that our prediction turned out to be incorrect: Basic and mid-level learners
only had 20% and 0% of transfer, but advanced level learners used Mandarin pattern
(table first then book) during English speech 50% of the time. Our explanation toward
this anomaly is based on the Monitor Model of Krashen (1982), as displayed in (8). In
this view, the learned system of L2 will serve as a controller and alter the output of the
acquired system. In other words, the Monitor filters out the ungrammatical sentences
and disallows them to surface out in speech output. This model has been the subject of
controversy during previous studies, especially toward the definition of appliance and
acquisition VS. learning differences. However, since it is not the main theme of our
analysis, it does not affect our research.

(8) Krashen’s Monitor Model

Learned competence

(The monitor)
Acquired ’ \

Output
competence P

Explaining our data in Figure 2 based on Krashen’s approach, we assume that in basic
and mid-level, learners did not have sufficient knowledge as the monitor to
excluded the output with mandarin pattern (table first then book) and could not create
a sentence reflecting the Mandarin cognition pattern but at the same time grammatical
according to their interlanguage. However, when learners reached advanced level,
they found a way to fulfill these two criteria as demonstrated in (9). It resulted in a
high tendency of Mandarin pattern in English speech.

(9) Advanced English learner L1 transfer (English)
It isatable and there is a green book onit.

This explanation is also supported when we enlarge the scope of analysis to the entire
speech in Table 4. The ratio of speakers using the mandarin pattern of big to small in
English speech is increasing from 0% to 25% aong with the English proficiency. As
demonstrated in (10). The more capacity they had, the easier English learners could
reflect the pattern of their native language in speech.

(10) Advanced English learner L1 pattern (English)
| can see aroom with red floor and green wall and | seea table... anda  green
book.

Our hypothesis is further supported by previous study of Pienemann and Johnston
(1987), where they supposed that the learning process of a new language is
constrained by specific steps, which cannot be bypassed. It mainly starts with a
canonical order such as SVO: ‘You are student?’. Only few stages later will it evolve
into the capacity of complex movement within the sentence, such as ‘You are not a
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student, are you?’. In our point of view, this is exactly what is limiting the production
of basic and mid-level learners in their English speech. They did not reach the
advanced stages of development yet, therefore they don’t acknowledge the
possibilities of movement to express the Mandarin cognition pattern through English.
Due to this reason they are left with only one option: following the English pattern.
This situation is changed when they arrived at advanced level where their
interlanguages allow complex movement within the clause. As a resume, for our
second research question, even if our prediction turned out to be wrong, the result still
supports our main hypothesis. Moreover, the observed phenomenon can be explained
though the monitor and word order development constraint. However, did the same
situation occur in both directions? This is explained through our third research
guestion.

Research question 3

Our third research question was. Is the language transfer from L2 positively correlated
with the L2 language proficiency? Based on the results in Figure 1 we can
acknowledge that our prediction was correct: The higher L2 proficiency, the stronger
transfer from L2 when speaking L1. In learners of Basic English level, only 30%
displayed the usage of English pattern (figure first then ground), but this ratio
augmented to 50% in mid and advanced level. Similar variation is obtained by
enlarging the scope of analysis to the speech level, where more speakers tend to use
the English pattern (Small to Big) when having higher English level.

Nevertheless, one question may arise: if by research question 2 we acknowledged that
language transfer was stronger from L1 Mandarin to L2 English with advanced
learners, how come similar situation is encountered in the other direction? This
implicates that when learners have a high proficiency of L2, both L1 and L2 have a
strong transfer influence on the other language. This result could be viewed as
contradiction but can be explained through our cognitive approach. From the
cognitive view, it is proposed that the distance between grammar and cognition may
vary between languages (Langacker, 1987 & 2008). In our case, English is alanguage
with deeper grammar, meaning that the grammar is more formalize, therefore
constraints on syntax will also be stronger. On the other hand, Mandarin has more
connection with cognition, meaning that it will directly reflect the cognitive
experience of the speaker rather than being dependent on fixed grammar. As a
summary, the common ground between languages is the universal cognition of their
speakers. This could explain why the pattern seems stronger when transferring from
L2 English to L1 Mandarin: it is due to the fact that English is deeper in grammatical
domain. English has a stronger influence compared to Mandarin, which is based on
cognition.

Limitations

Since only 33 subjects participated in our study and 65 tokens was not enough to
show an obvious tendency, more subjects for each proficiency levels and for the two
control groups are needed in order to increase both reliability and validity. However,
in this study we only examine the bi-directional transfer in Mandarin learners of
English. As aresult, we recommend further studies to examine the paralel questions
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of L1 English speakers learning L2 Mandarin. If the results show the same pattern, it
can support that cognitive transfer effect is a universal phenomenon.

Conclusion

First, 50% of advanced level learners used the Mandarin focus pattern (ground first
then figure) of existential clause during their English speech and 50% of mid and
advanced level learners applied the cognition pattern of English (figure first then
ground) when speaking Mandarin. This pattern was supported when analyzing the
speech pattern as a whole. As a result, bi-directiona transfer did exist in different
context.

Second, the higher L2 proficiency, the stronger transfer from L2 when speaking L1,
but L1 transfer to L2 occurred in higher frequency within advanced level learners of
L2. It could be explained by Krashen’s theory. Advanced level learners displayed a
much higher tendency of cognition pattern shift since their proficiency provided
sufficient knowledge to create a sentence not only reflecting the Mandarin cognition
pattern but also grammatical according to their interlanguage. On the other hand, the
output of basic and mid-levels learners was filtered by the Monitor. Last but not least,
the contradiction when learners have a high proficiency of L2, both L1 and L2
transfer on the other language can be explained through cognitive approach.
Langacker (1987 & 2008) proposed that the distance between grammar and cognition
might vary between languages. In our cases, English grammar has stronger constraints
on Syntax while Mandarin directly reflects the cognitive experience of the speaker
rather than being dependent on grammar.

In conclusion, language habits are strong. That is why L1 transfer to L2. However,
from cognitive view, language is based on cognition and cognition itself is based on
one’s experience. Along with the increasing L2 experience, the L2 pattern will also
influence one’s cognitive system, resulting in bi-directiona transfer.
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Abstract

The research delved into evaluation as central to curriculum planning, designing, and
implementation in the teacher-initiated negotiated curriculum. What seemed to be a
reverse approach in the process was explored in a quantitative-qualitative approach in
data collection. Three (3) ESL classes in the tertiary level participated in the study
utilizing a survey questionnaire and focus groups for analysis and interpretation of
obtained results. Given the empowered learners’ weekly evaluation of class activities
and tasks, significant results produced an enhanced ESL curriculum open to ongoing
assessment and evaluation.
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I ntroduction

Where relevant, meaningful, and productive instruction is facilitated, thereis learning.
Old school of thought had the teacher solely credited for this. Paradigm shifts in
education, however, debunk the misconception, acknowledging that a learner-centred
yields far better and more viable results than the teacher-dominated instruction.

In today’s outcomes-based education for the 21% century learners, the same
philosophy is advocated with the teacher and students’ co-production in the setting of
learning objectives, tasks, activities, and socially-constructed events inside the
classroom. The global-oriented teacher adheres to the belief that getting the learners
engaged in the collaborative process creates genuine and enhanced learning. Learner
empowerment allows that ‘voice’ to get involved in all the activities that take place in
and outside the classroom that pertain to delving into uncharted paths of discovering
and learning and mastering one’s way through it. Each and every learner is consulted
from lesson planning to lesson evaluation. In concrete macroscopic pedagogical
terms, that would be from curriculum planning, curriculum designing, curriculum
implementation, curriculum assessment to curriculum evaluation.

In this negotiated curriculum, too, while a teacher has a certain amount of power in

the classroom, learners clearly influence the pace and direction of the on-going
interaction (Allwright, 1984). Teacher-leadership does not diminish for teacher
support is still one of the scaffolds (Vygostky, 1983) needed to assist the learners in
the process. The learners, on the other hand, reciprocate through peripheral
participation in everything set in the educational programme, the most crucia of
which is evaluation.

It is in evaluation that collaborative-inquiry reaches its penultimate, when the
participants, teacher and students, realistically reflect on what may have transpired in
a learning session that culminated in real learning. Rooted in first-hand experiences,
students’ reflections empower them to be insightful on their own learning process
(Greene, 1978). An interactive decision-making initiated by the teacher once feedback
is taken then becomes the core of possible revisions in the previous or existing or the
basis before adopting a new programme.

Since the heart of an implemented curriculum is the conduct of series of tasks and
activities in learning sessions, a task-based curriculum evaluation is certain to reveal
significant feedback crucial to the evaluators. In second language learning (LL>),
results would indeed be vital to the ESL teacher aware that first language interference
has for years been a struggle to the equall y-challenged ESL |earners.

Veered to this direction, the research focused on the active collaboration between the
teacher and students empowered and engaged in a teacher-designed task-based
curriculum evaluation. Meant to serve as a guide to maximize second language
learning in successive sessions, it lends itself likewise to a serious quantitative-
qualitative approach to continuously finding ways to improve the effectiveness of a
second language programme. With teacher-leadership and learner empowerment in
full active force, the expected main participants are the teacher and the learners.
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Objectives of the Study
The study is aimed to answer the following:
General Problem:

What are the perceptions and preferences of ESL learners on tasks given in language
learning sessions?

Sub-Problems:

How do ESL leaners rate teacher-given tasks in alanguage class?
How do ESL learners rank teacher-given tasksin alanguage class?

Significance of the Study

The research undertaking, in pursuit of optimizing the results of ESL (English as a
Second Language) teaching-learning in a typical classroom, recognizes that learner
interaction with the teacher through the years has been limited to class discussions
and participation in teacher-designed students’ tasks and activities. The concept of
the learner-centred instruction already in practice, with the teacher as the facilitator, it
seems, is short yet of the ideal which the study attempted to prove.

The negotiated curriculum which transcends the familiar understanding of learner-
centeredness is a step further to eliciting simply the involvement of the learners in
curriculum implementation of said classroom events. The study, therefore, engaged
the selected research participants in an after-session evaluation of the tasks asked of
them to perform. In an interactive decision-making, through feedback forms (pen and
paper), validated by focussed-group discussions, each participant had the equal
chance to share his perceptions about the subject, and to rate and rank every task he
was asked to do. In part, thisis learner empowerment.

In such collaborative sharing, all learners are treated as individually unique; thus
explains the dynamic and unpredictable the nature of the typical classroom. Needs,
desires, and wants vary which are to be accounted for in the holistic view of
curriculum management. In addition, the realization that the ESL millennium learners
are digital learners, quite advanced in access to information with their sophisticated
gadgets and technological knowhow, somehow makes it more compelling to truly
determine their personal views on learning. With different personal experiences or
“baggage” which they bring to the classroom (Gabbrielli, 2012), to create a
stimulating learning environment may be overwhelming to an ESL teacher schooled
in a different period. To empower and engage them as learners will foster trust in
mutual concern to guarantee tangible and intangible fruits of education.

Literature Review
Anchored on Vygotsky’s Sociocultural Theory (1978), stressing the psychological
and social planes as bases for a child’s cultural development, the research correlated

second language learning to the socia activity in which knowledge is constructed by
the learner, together with his constant exposure to it.
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With a humanistic view of students (Roger, 1974), and aware that language learning
is a social process and personalized to be able to find meaning in it (Poplin & Sato,
Henison, 2006), a committed ESL teacher builds a positive, mutual learning
relationship, engaging the learners in interactive classes. Students and teachers are
partners then in the teaching-learning relationship. Eventually, the teacher just serves
as a scaffold (Vygotsky, 1983) with the learners owning and managing their own
learning (Krashen, 1981, 1985).

In an ESL curriculum, the framework for its communicative feature is a set of
learning opportunities set in tasks (Crabbe, 2007). Skehan (1998) contended that
what matters in task-based approaches is the way meaning is brought into prominence
by the emphasis on goals and activities. The tasks need outcomes to motivate learners
into participation. Learning opportunities are the means available to learners at al
times, self-directed and managed to be considered as products of learning. While
tasks are procedural, learning opportunities are potential.

A task-based evaluation must have one for its intentions the greater probability that
the potential have become rea learning opportunities. The evaluators’ responses to
guestions are an invaluable feedback for reflection, further inquiry, decision-making,
and action. Identified phenomena in the here-and-now (Maley, 1994) while lessons
are in progress must be considered in the formulation of items in the evaluation.
Richards & Lockhart (1994) included in their own list questions on clarity of
instructions in the accomplishment of tasks, relevance and level of difficulty of the
tasks, time constraints, suitability of materials used, getting and sustaining the
students’ attention, acquisition of information, acquired language to perform the tasks,
use and mastery of the language in order, and fun and enjoyment in doing the tasks.

The gap between the teacher and the learners narrows in the equal dialogue as teacher
and learners evaluate the course together (Stewart, 2007). Teacher-students and
students-students interactions are negotiated (Morgan & Wendy, 1997). With
solidarity in place of teacher’s full authority, equality in place of hierarchy, intimacy
in place of socia distance between teacher and students (Wood & Kroger, 2000), the
language of power relationsisinitsrightful place. Asteacher-student talk progresses,
there is interaction with teacher’s guidance on students’ learning (Barnes et al., 1969,
1976; Christie et al., 1991). This discourse on interaction is jointly constructed by the
teacher and students as contributors (Alderson & Beretta, ed., 1992).

M ethodology

The quantitative-qualitative method was employed to achieve the objectives of the
study. The researcher wanted to be certain that statistical results be supported by
forming focus groups after ratings and rankings had comein.

Three (3) ESL classes in the tertiary level from three (3) colleges participated in the
study. ENGN 11A (Study and Thinking Skills), areading class, comprising Bachelor
of Arts in Multimedia Arts magor students from the College of Arts and Sciences;
ENGN 12A (Writing in the Discipling), a writing class, comprising Hotel and
Restaurant Administration mgor students from the College of International Travel
and Hotel Management; and ENGL 13A (Speech Communication), a speech class,
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comprising International Trade and Diplomacy students from the College of
International Relations.

Session dates for evaluation for each class were based on assigned schedules with a
varied number of student evaluators dependent on the attendance on the said days.
Evaluation came in the Feedback Form using the Likert Scale of Rating in two parts.
Part | concentrated on Perceptions of Students on English as a Subject. Part Il
covered the Assessment and Evaluation of Given Tasks in Class, with ratings and
rankings for data interpretation. In the three classes, questions were standardized for
Part 1. In Part 11, slight deviations were made to conform to the tasks given in each
class, unique in the sense that these were based on the content or coverage of the
lessonsin each class.

Copies of the Feedback Form were distributed immediately after each session by class
monitors to the respondents for completion within a ten-minute period, and collected
by the same class beadles. Instructions as to honesty in filling out the form and
guarantee of confidentiality of answers were stated beforehand to ensure a high
degree of validity. Demographic profile requested was limited to course, year and
section of the respondent, English subject taken, and date of evaluation.

ENGN 11A turned to be the only class among the three (3) classes available for the
focus group session with the researcher as the facilitator. Vaidation of the statistical
results and answers to open-ended questions missed in the Feedback Form were
discussed. Tackled, in particular, were tasks that could have increased and enhanced
learning and motivated students to participate more.

Presentation and Analysis of Resultsand Findings

Getting the grand mean scores and using the standard deviation for statistical
interpretations of results, Part | of the study showed the following:

4.37 0684
4.06 0.814
4.89 0.315
4.44

Table 1: Perception of the ESL Learners of English
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Problem 1: What is the perception of the ESL learners on English as a subject?
Likert Scale

4.20-5.00 Very Highly Perceived
3.40 - 4.19 Highly

2.60 — 3.39 Moderately
1.80-2.59 Fairly

1.00-1.79 Not

The overall perception of the ESL learners on English as a subject is described as very
highly perceived by the three (3) groups of learners as evident by the grand mean of
4.44. The English 13A group’s perception on English as a subject is the most diverse
compared to the other two (2) groups of learners as indicated in the group’s standard
deviation and mean: 0.315 and 4.89 respectively.

Table 2. Classroom as a Venue for Language Learning
Likert Scale

4.20-5.00 Very Highly Conducive
3.40 - 4.19 Highly

2.60 — 3.39 Moderately

1.80-2.59 Fairly

1.00-1.79 Not

With a grand mean of 4.25, the classroom is very highly conducive to learning, with
the ENGL 13A group giving the highest rating among the three.

4.37 0.597
3.97 0.547
4.54 0.576
4.29

Table3
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Problem 3: How is the content viewed for the topics covered during the period?
Likert Scale

4.20-5.00 Very Highly Suitable
3.40 - 4.19 Highly

2.60 — 3.39 Moderately
1.80-2.59 Fairly

1.00-1.79 Not

The content is viewed very highly suitable and appropriate for the topics covered
during the period as indicated with the grand mean of 4.29. English 13A learners gave
the highest scale of 4.54 while the English 12A learners gave the lowest scale of 3.97.

LCD 1 2 1

WHITE 2 3 2
BOARD
TEXTBOOK 3 1 3
Table4

Problem 4: In what order of preference do the learning materials used in the sessions
come?

Significant differences were evident in the use of textbook by the three groups as
described in the p — value (0.000 < 0.05). This indicates that the use of textbook may
or may not improve the insights, and comprehension of the three groups about the
topics covered. The use of the white board and LCD do not show significant

differences between the groups.

DYAD 2

ROLE- 1 1 2
PLAYING

INDIVIDUAL 2 3
SHARING

GAMES 1
PPT 3 3

Table5
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Problem 5: In what order of preference do students’ tasks in the session come?

PERSONAL
SHARING

PROCESSING 2
CLASS TASKS

LECTURE 3 3 1

INTERACTIVE 2 3
DISCUSSION

Table 6
Problem 6: In what order of preference do the teacher’s tasks come?

Among the four teachers’ tasks, the interactive class discussions (p — value: 0.002)
and personal sharing of experiences (p — vaue: 0.000) confirmed significant
differences in the median achievements of the learners.

Problem 7: How do the students evaluate their learning in and out of the classroom?

Evaluation of the learning inside and outside the classroom was outstanding with a
grand mean score of 4.30 — inside the classroom and 4.26 - learning outside the
classroom. Learners truly understood the topics covered during the sessions which
they properly applied outside the classroom.

Part 11 of the study covered the rating and ranking of the tasks by the evaluators in the
three classes, the results of which are the following:

Problem 1: How agreeable to the students were the tasks and activities given in class?
For English 11A, with an average scale of 4.27 and a highly agreeable rating, the
tasks and activities were appropriate to assess the learning facilitated to the ESL
learners. Tasks and activities found significant in the evaluation for Session | were
‘The Paradox’ for the springboard before the lesson proper, paired sharing with visual
interpretation for an output, class discussion of “Bangkok™; Session 2 with group
analysis of the reading selection; and for Session 3, drills and class processing of the
group activity. Tasks and activities matched the learners’ styles in acquiring
knowledge and skillsin English.

For the English 12A, Session 2 registered the highest scale of 4.05 and Session 1 the
least scale with 3.55 with an average scale of 3.87 for the three sessions. Tasks and
activities governed were therefore suitable to measure what is learned in the
classroom. Session 1 had areview of past lesson, powerpoint presentation, and group
contest for the tasks. Session 2 had processing results of the group contest, thesis
statement formulation for agroup output and a review of past lesson as tasks in the
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order of ranking. Session 3 had review of past lesson, powerpoint presentation, class
discussion, video clip of an interview and a quiz for the students to attend to.

The English 13A class rated Session 2 as very highly agreeable with 4.78 for the
mean; Session 3 as very highly agreeable with 4.5 as the mean; and Session 1 as
highly agreeable with 4.10 as a mean.The overall average of 4.46 with a descriptive
equivalent of very highly agreeable was registered. Session 1 had the Alphabet Song
for the springboard for the main lesson, review of vowel sounds, lecture discussion,
drills, and oral interpretation of a poem for the tasks. Session 2 was spent for review
of vowel sounds, tongue twisters for the group activity, and processing of the group
activity. Session 3 had the students’ review of consonant sounds, and composing of
riddles for the group activity.

Conclusion

What obviously surfaced in the analyses of results appeared in every class evaluation
of tasks given is the significance of the class composition taking the three English
subjects. Perceptions, ratings, and rankings varied, dependent on the class profile of
the student evaluators. Reflections and insights shared during the focus group
discussion with the ENGL 11A volunteer members justified the statistical results.

ENGL 11A, the reading class whose members are multimedia maor students
appreciated and suggested more drawings with posters for an output, comics-making,
games, film watching, and role-playing to be incorporated in the planned tasks for
future sessions.

ENGN 12A, the writing class, comprising hotel and restaurant administration major
students expressed the desire for PREZI in addition to powerpoint presentations, and
teacher’s guidance in questions addressed to the class for their recommendations.

ENGL 13A, the speech class, consisting of international trade and diplomacy major
students wanted more of group activities for application of acquired knowledge and a
longer period for the conduct of sessions.

In retrospection, empowering and engaging the ESL learners in the task-based
curriculum evaluation did play a major role in actualizing the negotiated curriculum
which calls for interactive and collaborative relations between the teacher and the
students. The teacher-researcher realized which tasks and activities led to subject
appreciation and task appreciation of the students. Perceptions, ratings, and rankings
of tasks and activities produced significant results for the teacher and students to
continuously keep the communication lines open for enhanced, meaningful, relevant,
and productive learning.
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Abstract

This paper demonstrated how E-learning has been effectively incorporated at two
universities in Japan: St. Marianna University School of Medicine and Aoyama
Gakuin Women’s Junior College. It includes discussion of (1) computer resources to
set up an E-learning platform, (2) useful software to develop E-learning materials, (3)
effective use of online forums to exchange messages and ideas, (4) types of learning
activities which can be developed with the use of computer technology, (5) students’
online participation, (5) evaluation methods, and (6) future goals to improve learning
activities.

Keywords: E-learning, vocabulary, learner & teacher autonomy

|af or
The International Academic Forum
www.iafor.org

103



The Asian Conference on Language Learning 2015

I ntroduction

There is a growing trend in the use of e-learning technology for the support of
learning and teaching in universities worldwide. At St. Marianna University School of
Medicine, E-learning was incorporated into ESL courses for first- and second-year
students in 2013. E-learning materials are mainly used to supplement in-class
activities and to build academic vocabulary as well asto learn medical vocabulary.

At Aoyama Gakuin Women’s Junior College, the author of this paper started to use E-
learning at two linguistics courses for third-year students in 2014. In one of the
courses (Introduction to Language Acquisition), E-learning is used to supplement in-
class lecture and discussion. In the other course (Lecture on Teaching Vocabulary),
students learned how to use software Hot Potatoes and developed exercises for
learning English vocabulary while discussing ESL materials.

St. Marianna University School of Medicine

St. Marianna University School of Medicine islocated in Kawasaki, Kanagawa, Japan.
It is aprivate university offering an undergraduate program in Medicine. The program
lasts for six years. English courses at the university are given in the curriculum of
General Education as an integral part of the overall educational experience. English is
arequired course for students from the first- to fourth-year. The first- and second-year
students attend two English classes each week, one on Wednesday, the other on
Friday. Each classis instructed by different native Japanese instructors. The third- and
fourth-year students attend one English class per week. The class size is between 25
and 30 students in each of the classes. Since E-learning is incorporated into the fist-
and second-year, the discussion will henceforth be limited to these courses.

The major objective of the first- and second-year English program is to serve the
needs of medical students, that is developing academic English, in this case, English
for Medicine and Bioscience. In the Wednesday class, the primary focuses are to
develop genera reading skills, grammar, and academic vocabulary. Reading materials
include excerpts from newspapers, magazines and journa articles. The students are
required to submit assignments, such as outlines and summaries on about a bi-weekly
basis. In the Friday class, the content is more about the students’ specialty - Medicine.
With the use of an illustrated guide as a textbook, students learn medical terminology
in the major fields of medicine, such as the digestive system, the respiratory system,
the cardiovascular system, blood and immunity, and so on. Most of the reading texts
used in class are clinical case studies, such as short stories from ‘Vital Signs,” a
popular column featured in Discover Magazine.

St. Marianna’s English program adopted Moodle, a free software platform and a
learning management system. As of October 2013, 406 universities (68 national or
public universities and 338 private universities) are using Moodle (Shirai and Harada,
2014). The URL for the St. Marianna University E-learning page is
http://moodle.marianna-u.ac.jp/moodle/ .

Most of the exercises are made with the use of the software Hot Potatoes which is a
suite of programs published by Victoria University and Half-Baked Software. It
includes six applications which enable users to create interactive multiple-choice,
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short-answer, jumbled-sentence, crossword, matching/ordering and gap-fill exercises
for the World Wide Web. Online exercises of the English course include exercises
which deal with in-class content, exercises to build vocabulary, mainly words from
Academic Word lists (AWL) (Coxhead 2000), medical vocabulary and combining
forms. Below are samples of the online exercises for the first year students learning
imaging techniques (Figure 1), the blood system (Figure 2), and immunity (Figure 3).

See Miyakoshi (2015) for more details about exercises made with Hot Potatoes.

ROBEZEEOIGRIHE T 5L OEBULEL,

Check

‘ (BESHIBMEE ‘ computed tomography |
‘ XIFHERY (%) ’ radiography }
[ LURF U (XER)BE () | fluoroscopy ‘
| ?Bﬁ@ﬁﬁ}ﬁﬁ ‘ cineradiography ‘
‘ aAVE2A—SEIRE( I scintigraphy ‘
l SFFGI— ’ magnetic resonance imaging ’
| BEOERE |positron emission tomographyl

Figure 1: Trandation matching exercises for learning imaging techniques.

ROBVICEZ AL,

Show all questions
=| ers =]

[blood cells| IZ&FN5E0D%, TATRULEIL,

a | platelets / thrombocytes
s Cleukocytes

« Cialbumin

¢ electrolytes

= Lerythrocytes

Figure 2: Multiple-choice exercises for learning the blood system.

ROBNEZGEL,

Show all questions

<=| $ig =

EFICASREBYGEZERUGEL,

The function of leukocytes is to defend the body against_____ and destroy foreign matter and debris
» o | antibodies

s | antigens

¢ |pathogens

Figure 3: Fill-in-the-blank exercises for learning immunity.
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Exercises are not the only tools in Moodle. From the course page, such resources as
course syllabi, class schedules, study guides, and in-class worksheets are available for
downloading. There is also a ‘news forum’ section where instructors can make a class
announcement, or students can initiate discussion forums. When a user creates a
‘news forum’, the posted message is automatically sent to all the registered users of
the course by email. The forum was initiated severa times by instructors, such as,
when there was a change in the quiz schedule. In addition, students can send a
message to instructors through the forum site to ask questions regarding class or
online exercises.

The grading methods employed for online exercises are weekly quizzes, midterm and
fina examinations. The students are instructed to study not only the words in
questions but the entire sentences used in the exercises. Thus, the format of questions
of quizzes, midterms and final examinations is not aways the same as online
exercises. For example, a sentence from a multiple-choice question of an online
exercise may appear as a scrambled-sentence question on a quiz as shown in Figure 4.

Online Exercise:
The feedback will be used to modify the course for next year.

A ? retake
B. ? evaluate
C ? adapt

Quiz: Put the words in the correct order to make a sentence.

be / modify / the course / used / to / the feedback / will

Figure 4: An online exercise and a question on a quiz.

The students’ access rate to the Moodle page is reasonably high. 94.74% of the second
year students accessed the Moodle page at least once. However, their average
completion rate of online exercises was relatively low, being only 47.68%. It is
probable that many students prefer to print out the exercises and do them manually
with pencil and paper rather than do them online. They may then check the answers
with other students.

The students’ performance improved as they practiced exercises over and over. Table
1 shows the numbers of times second year students completed one of the exercises,
and Figure 5 shows the improved performance in relation to their repeated practice.
When they completed the exercise for the first time, their average score was 71.9%,
their score reaches 100% at their fifth completion. When students practice exercises
online, the order of questions and the answers are shuffled each time the page loads.
This result suggests the positive effects of the repetitive practice of exercises.

# of completion | 1 2 3 4 5 6 7 8 total
# of students 42 | 14 |1 18 | 5 2 0 0 1 82

Table 1. Numbers of trials attempted by students.
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Figure 5: Average scores of the exercise.
Aoyama Gakuin Women’s Junior College

Aoyama Gakuin Women’s Junior College is located in Tokyo, Japan. The college
offers two-year associate degree programs to female students to develop their positive
human qualities under a system of two departments consisting of the Department of
Contemporary Liberal Arts and Department of Childhood Studies. After completing
the program, the students may enter a third-year program (which just started in 2014)
to continue their study one or two more years. Upon completion of the third-year
program, they may be able to earn a degree equivaent to abachelor’s degree.

The author of this paper is teaching linguistics courses at the third-year program as a
part-time instructor. E-learning was incorporated in two of the courses. (1)
Introduction to Language Acquisition, and (2) Lecture on Teaching Vocabulary in
2014-2015.

The software platform used at Aoyama Gakuin is Course Power. Course Power is
another popular learning management system which was developed by Fujitsu, a
Japanese leading eectronics company. The Aoyama Gakuin Course Power portal
page can be found at https.//cp.aim.aoyama.ac.jp/Ims/lginLgir/. Figure 6 is a course
page for Introduction to Language Acquisition.

[ — bad #
M n I . oCl A d 1
T Gour P |
| uone RN [ Stusent VIEW

| Couse Open ail || Close all Manage Copy || Manage Lecture || Copy Caursa | Add Lecture
Edit Courao ] sawa £43) K%

Locture Stae
R TMELOUE R

Maneee Atterdsnce

Finol Grade Defete || Move [ Gopy

Momer Stadonte

Sylins

Figure 6: A course page for Introduction to Language Acquisition.
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“Introduction to Language Acquisition” is a lecture-based course designed to provide
an introduction to basic theories in child language development and adult second
language learning, and to explore relevant research in the field of language acquisition
and language pedagogy.

Supplementary reading materials are uploaded in PDF format from the course page.
Much of the reading material consists of journa articles dealing with empirical
research on Japanese language acquisition, and studies on Japanese students’
acquisition of English as a second language. The textbook for the course (Patsy and
Spada’s “How languages are learned” the fourth edition) mainly discusses research on
children acquiring English as a first language, or adults learning English as a second
language. Since al the students registered for the course are Japanese, they are
curious to know if the results found in the research on the acquisition of English can
also be found in the acquisition of Japanese. So, when students learn about the
developmental sequence of negation acquisition by English children in the textbook,
for example, they are instructed to download and look though at home part of an
article of Clancy (1986) to learn about the developmental sequence of negation
acquisition by Japanese children. During the class, | briefly explain Clancy’s study
and encourage the students to find out similarities and differences in developmental
patterns between Japanese and English children. When students learn about
developmental sequence of wh-words in English, they also read Miyata (1991), one of
the supplementary articles, to learn about developmental sequence of wh-words in
Japanese. This way, online material helps the students deepen their knowledge and
cultivate their interest in the field of language acquisition.

“Lecture on Teaching Vocabulary” is a lecture and practicum-based course that
introduces the basic concepts of teaching and learning vocabulary in another language,
and fosters skills to develop effective ESL materials for learning and teaching
vocabulary.

In this course, students learn how to use the software Hot Potatoes as part of the
practicum of developing ESL materials. First, the students are given the tutoria
manual (http://www.marshalladulteducation.org/pdf/Hot_Potatoes Tutorial.pdf) and |
briefly explain about the software in class. Then creating six types of exercises
(multiple-choice, short-answer, jumbled-sentence, crossword, matching/ordering and
gap-fill exercises) is demonstrated on a laptop computer. After that, the students are
given excerpts of exercises from vocabulary books, TOEIC preparation workbooks,
high school textbooks, and so forth, and then are asked to make up Hot Potatoes
versions of these exercises.

The students quickly become familiarized with the software and have little difficulty
creating exercises, except that they typically need some assistance with the use of
monolingual dictionaries, dictionaries of synonyms and antonyms, and other
resources useful for creating exercises. After this, the students are asked to make up
their own exercises of vocabulary of their choice. They often bring a small laptop to
class when they would like to ask questions or when in-class discussion requires the
use of the computer program. Around the end of the semester, the students give a
presentation on their vocabulary exercises and submit a short paper on their project.
As acourse instructor, | have been very pleased with the students” work. Figures 7-10
are some of the exercises made by the students.
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Fill in the blank in each sentence below with one of these key words from this lesson's essay.

accelerate, absorb, coincidentally, deprive, emit, overwhelming, skeptic, trap,

1. An I:] victory is one where the winner wins by a large margin, that is, by many points.

2.To I:I a person of his freedom, is to take his freedom away.

3.A I:I tends to doubt what he or she reads or hears.

4.To |:| a car, you step down on the gas pedal.

5. Ifyou ]:l run into an old friend at a museum, say, you didn't expect to see her there.
6.To |:| a mouse or cockroach is to catch it.

7. When you \:’ information, you learn it and don't forget it.

8. Most flowers I:] or give off a pleasant odor.

Figure 7: Fill-in-the-blank exercises created by a student.

Match these expressions from the text with the items closest in meaning in the box below.

_ichack |

group of companions

| peform in turn

refuse to obey

treating some people better than

hugely successful

stroke of genius a brilliant idea

avoritism keep changing

Figure 8: Definition-matching exercises created by a student.

ROESEZ,. HEEXOTEBOEGKEET LSICHTB LI,
FEB. [ TavH—hOF4rybESE{LELT,

yesterday.

e [vay e e soncert ke on

Figure 9: A jumbled-sentence exercise created by a student.

109



The Asian Conference on Language Learning 2015

Quiz

ZERICADRERLFDELOERVEIL,

Shew all questions |
= s >
It's completely - Itwasn't as if | was shouting outside while drunk.
a | logical
s 7 |illogical

c. 2 |logically

Figure 10: A fill-in-the blank question for learning word families created by a student.

After creating the exercises, the students comment on their experience with the Hot
Potatoes software. Overall, they provide positive remarks on their experience. They
also give comments on how the Hot Potatoes software can be improved to facilitate
vocabulary learning. Excerpts of the students’ comments are as follows:

Creating exercises gave me a great opportunity to learn about word families which
were not very familiar to me.

| learned that there are many words derived from a single word.

By creating exercises, | learned more words and understand them more deeply. |
don’t think I could study vocabulary as deeply as I did if I was simply solving
exer cises on wor kbooks.

| think learning adjective forms and negative adjective forms is challenging for
Japanese learners of English because there are often more than one adjective and
negative adjective forms on English, and there are differences in meaning.

Some of the sentences which | used in my exercises seem a little difficult. | wish the
Hot Potatoes had a trandation tool where Japanese translation would be given when
learners mouse over a sentence. This would help learners answer the question.

| think that one of the possible improvements the Hot Potatoes can make is that when
learners make a mistake while doing exercises online, the same question should come
up over and over so they can work on the questions they couldn’t answer correctly.
Thisway, the learners would learn the words better.

Conclusion

In this paper, | have discussed how E-learning has been incorporated into the first and
second year ESL courses at St. Marianna University, and the linguistics courses of the
third-year program at Aoyama Gakuin Women’s Junior College. E-learning has
brought about a positive change in both universities. Since E-learning is student
centered, content can be created to meet the learners’ needs and interests. In addition,
E-learning is flexible. Learning can take place anytime and anywhere, as long as the
necessary equipment is available. E-leaning also provides consistent and effective
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training. All the students may receive the same information, and their learning
experience is positively reinforced.

The future goas for St. Marianna University are to improve the quality of the
exercises in away that would be more attractive to the students. It would be possible
to include such materials as video scripts and audio-visual aids. It would also be
possible to improve the feedback systems so that students can get appropriate
feedback while doing the exercises. Another point which can be worked on is to make
the system more interactive between students and instructors. The students should
receive more encouragement to make use of the program’s ‘forum’ to discuss any
topic related to the course with other students and instructors. Increasing student
involvement would lead to reinforcement of their learning experience.

At Aoyama Gakuin Women’s Junior College, teaching how to use the Hot Potatoes
software as part of a course is an innovative approach to train students to integrate
their theoretical knowledge and practical skills. One of my immediate goals is to
provide students with opportunities to present their work more easily and openly. It
would be possible to start a course homepage where students can freely upload
exercises they have created. Other students in the class can browse the exercises and
give comments on them. This method would lead to an increase in students’
awareness of the subject matters. It would aso cultivate critical thinking skills in a
supportive academic environment.
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Abstract

This study presents a step-by-step approach to an effective way to acquire English
vocabulary for students (including those with special needs). Directed focus on
vocabulary learning was conducted using pictures displaying the target word without
English spelling or Japanese meaning assistance. Four days of experimental lessons
were conducted on 87 seventh graders at a Japanese public junior high school. Their
pronunciation skills were assessed by a native English speaker. The students in the
experimental lessons using pictures achieved higher scores than those who no picture
lessons. It was also found that even students without special needs have difficulty
learning word pronunciation, spelling and meaning simultaneously. The results
clearly indicate the important need for a step-by-step approach to effectively teach
English vocabulary to students in the public school classroom.

Keywords: language teaching, vocabulary learning, English education
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I ntroduction

In spring 2007, the Japanese Ministry of Education, Culture, Sports, Science and
Technology (MEXT) special needs education into Japan’s education program. The
percentage of students with learning disabilities (LD) and attention deficit
hyperactivity disorder (ADHD) is 6.3%. According to this, number is expected to
increase. Schools must create an environment where all the students have the
opportunity to receive the same education. This includes students with specia
learning disabilities. These students experience great difficulty in learning when
using standard teaching approaches. It should be noted that the pedagogy in Japan has
remained mostly unchanged for decades, especially in English as a Foreign Language
(EFL).

Background of the study

Elementary school 5th and 6th graders have started to acquire 35 credits (about 26
hours) throughout the school year since 2011 in Japan. Prior to 2011, students only
received formal English classes beginning in grade seven. MEXT recommended that
elementary school students become familiar with English. Students are not required to
learn English aphabet, phonics, and words (MEXT 2008): they begin learning the
alphabet as 7th graders (junior high school). Normally, thisis called the 7th graders’
gap (shock) in English learning. Pronunciation of the aphabet leads to the first major
stumble for beginner Japanese EFL students. Furthermore, the pedagogy for
pronunciation instruction has remained basically unchanged since 1970 (Tejima 2011).
There are differences between Japanese and English pronunciation. Each character
has one sound in Japanese making it easier to recognize sounds and to master
pronunciations. On the other hand, English has a variety of sounds per letter. It is
therefore more difficult to learn how to read and write. Japanese students are greatly
affected by how individual English letters are pronounced. However, many of the
spellings and pronunciation of basic English words do not match the way they are
read when spelling out individual |etters.

Thefirst language acquisition and the second language learning

What does it mean when “we know a word”? A language has a sound and the sound
has a meaning. In written languages, individual letters or characters can symbolize
the sound and meaning. When we say we know a word, the connection of the word to
its sound and meaning is an essential part of the word acquisition. When we learn the
word “chair” for example, a mother is pointing to the chair, she says /t[¢ar/ to her
child. First, the child connects sound with meaning. The child later pronounces word,
and then learns the word’s spelling.
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The first language (mother language)
1. Connect - sound with meaning .

2. Pronounce the word i
3. Spell theword

The second language (foreign language).

1. Connect three actions at the same
time (sound, meaning, and text).

2. Ableto writethe spelling

The ordinary approach for learning new
English wordsin Japan is as follows:

1. Theteacher shows flashcards to students.

(one side displays English word, while the other side displays Japanese trandlation).
2. Students repests after the teacher’s pronunciation.
3. Students have a spelling test in the next lesson.

The problem with learning words using the ordinary approach is that students have to
learn an English word’s sound, spelling, and meaning at the same time.

Purpose of this study

EFL teachers in Japan try to teach new vocabulary without using Japanese. Validity
assessment without using Japanese trandations in English lessons has not been
previously studied. The purpose of this study is to verify the effectiveness of learning
English words step by step with three connective actions (sound, meaning, and text)
without using Japanese trandlations.

1. Connect the meaning to the sound.

2. Connect the meaning to the spelling.
3. Connecting the three actions.

4. Acquiring the ability - to spell aword

M ethod of research

The target students in the experimental lessons are used 87 seventh grade students at a
public junior high school in Tokyo. The students were divided into two levels based
on their mid-term test scores, with 43 advanced students and 44 average students.
There were six classes (three advanced classes and three average classes). Of the six
classes, two advanced and two average level classes underwent four experimental
lessons with picture patterns and no-picture patterns.”

1. Goalsof experimental lessons

A: Goals of the picture pattern without Japanese translations

The first goal: Pronounce a English word correctly by looking at its image picture
The second goal: Spell an English word correctly by looking at its image picture
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B: Goals of the no-picture pattern with Japanese transl ations

The first goal: Pronounce each word correctly by looking at its Japanese translations
The second goal: Spell each word correctly by looking at its Japanese trandlations

2. Procedure of the step-by-step approach

Table 1. The target words

Lesson 1 pictures sad angry excited tired sleepy sleepy

Lesson 2 | no-pictures bad happy | nervous bored scared scared

Lesson 3 pictures oil radio judge stone patient | patient

Lesson 4 | no-pictures sea hotel blood river parent parent
Step 1

A Picture pattern without Japanese trandlations

Students repeat after a teacher while looking at a picture .The teacher pronounces a
target word twice, including it in seven rounds. Students pronounce each word 14
times all together.

B: No-picture pattern with Japanese translations

Students repeat after a teacher while looking at the flash cards, which contain English
words and their Japanese trandlation. The teacher pronounces a connecting word twice
including it in seven rounds. Students pronounce each word 14 times al together.

Step 2
A: Picture pattern without Japanese translations
Students pronounce each word while looking at the picture.

B: No-picture pattern with Japanese trandations
Students pronounce each word while looking at a flashcard.

A native English speaker then assesses their pronunciation one on one. The
assessment criterion is as follows:

A. (3points) Very good

B. (2 points) Good

C. (1 point) Need more practice
Step 3

A: Picture pattern without Japanese translations
Remembering the spelling of the target words is homework. The teacher gives
students a worksheet with pictures and their associated spellings.

B: No-picture pattern with Japanese translations
Remembering the spelling of the target words is homework. The teacher gives
students a worksheet with the English words and their associated spellings.

Step 4

A: Picture pattern without Japanese trand ations
Students have the spelling test. They spell the word while looking at the picture.
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B: No-picture pattern with Japanese tranglation
Students have the spelling test. They spell the word while looking at the Japanese
trangd ations.

Results of pronunciation assessment

The test results for the Shapiro-Wilk showed that both the picture pattern and the no-
picture pattern did not conform to normal distribution (P<.01).

Therefore, the median scores in both groups were compared via a Mann-Whitney U
test. The result showed that the scores of the pictures group were significantly higher
than no-picture pattern (P<.05).

Table 2: The size, median, standard deviation and Mann-Whitney U test result of each
group.

n M SD 2 score

pictures 87 13,21 1,449
-2,566*

no-pictures 87 13,97 1,476

Results of spelling test

Table 3 shows the percentage of target words spelled correctly. We see from Table 3
that thereis little difference between the pictures pattern and the no-pictures pattern
tasks.

Table3: The percentage of target words spelled correctly

All students | Advanced students | Average students
pictures 72.16% 89.77% 54.62%
no-picutres 72.08% 90% 54.15%

Results of questionnaire

1. Which approach do you think is better —, the pictures patterns or the no-pictures
patterns approach?

Graph 1

We see from the graph 1 that 69% of the
students prefer the picture pattern. If we
look at graphs 2 and 3, we will see that
the average level students prefer the
picture pattern more than the advanced
students.

Whole class
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Graph 2

Advanced class

Graph 3

Average class

I don'tknow
7%

2. Would you like to continue studying English using this approach ?

6: Strongly desireto do so
5: Desireto do so

4: Would like to do so
3: Not to do so

2: Would prefer not to do so
1: Never

Whole class

By studying graph 4, 83% of students
have positive feedback to the picture
pattern approach. We can see the
difference between the advanced and
average level students in the graph 5 and
graph 6. More specifically 92% of
average level students are in favor of this
approach as compared with the advanced
level students.

Graph 5 Graph 6
Advanced class 2&10:50 Average class nel\;er
2:notto do so much 3%
much 6 strongly 3:not to do so 3%
0% d Zz%d 2%
3:notto do so
12%
3. Isit easier to remember the spelling when you can pronounce the word?

6: | strongly agree.
5: | agree.

4: More likely than not
3: | disagree.

2: | strongly disagree.
1: Never
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Graph 7

1: never
8%

The graph 7 shows that 85% students in
6: 1 strongly al fed that it is easier to remember the
15% spelling when they can pronounce the
word. When we look at each class (graph
8 & 9), 80% of the students in the
advanced class and 90% of the students
in average class stated that pronunciation
leads to better spelling recall.

Whole class

disagree.
0%

3: 1 disagree.
7%

Graph 8 Graph 9

Advanced class Lnever—__Average class

1: never 6: | strongly
10% agree. .
12% disagree.

0%

2:1 strongly
disagree.
0%

3:1 disagree.
5%

3: 1 disagree.
10%

Conclusion

Lessons using images could achieve the same vocabulary learning results as using
Japanese trandations. Students can guess a word’s meaning without using Japanese
by using the picture. We could say the target words used in the experimental lessons
were easy to show pictorially. A future study can be conducted on the efficacy of this
pictorial approach with the use of abstract words. However, using pictures to learn
words in a second language is useful for beginners. Students can focus on
pronunciation when using a picture and are not influenced by the pronunciation of
individual alphabet letters. Pronunciation practice before the spelling tests could
soften the resistance to learning English words. There was little difference between
both patterns but most of the students agree that it is easier to remember the spelling
when they can pronounce the word. Furthermore, students can be more proactive in
learning English word spellings this step by step technique. This approach is seen to
be effective for students with and without special needs. The results indicate the
importance of a step-by-step approach to effectively teach English vocabulary to
students in the Japanese public school system. My future work is to develop a
computer system that will allow students to acquire pronunciation through self-study.
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Abstract

This paper discusses the fundamental principles involved in case-based teaching
method applied in an ESP course; the implementation of meta-level intervention
(metadiscourse) for developing technical writing skills and fostering learner
autonomy among students at the university level. Most students were reluctant and
were not interested in taking supplementary but compulsory English language
courses. However, through the implementation of meta-level approach in case-based
teaching, improvement has been observed to be evident in the student’s performance
and motivation in learning. Detailed findings and implications shall be elaborated
further throughout the remainder of this paper.

Keywords: Case-based teaching; meta-level intervention; ESP writing class; learner’s
autonomy.
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1. A Complex Proficiency: Learning How to Write Technical Text in Esp Course

While writing is an act of discovery — one of learning by doing — it is also a thinking
process. This is no-new concept and Craik (1943) stated that thinking involves
translation of some aspect of the world into a schema, which can be called as ‘mental
model’ (cited in Oatley and Djikic 2008). Thinking is as manipulation of such model
where a new state of the world is produced into a schema. Then retranslation can
occur of the derived state of the model back into terms of the world, for instance into
words as in writing (Oatley and Djikic 2008). However, in an ESP course, the writing
tasks set for students who are second language speaker of English involved many
different dimensions than most educators would let on. For example, it entails the
process of retrandating the model into words (1) within a specific frame — a format
for technical text — and (2) channelling second language faculty for English in the
mind with a high possibility of interference from the mother tongue’s. Silva and
Matsuda (2001) dubbed it as a complex web of relationships, which involves constant
interaction between writers, reader, the text and reality. Hence, it is imperative to
create ‘learning medium’ that would make it possible for students to transform all of
these differing-components of mental -processes into one proficient capacity — a ‘skill’
in writing good technical text.

Additionally, according to Rose (1985:7), skill is a ‘complex interweaving of
sophisticated activity and rich knowledge’. In order to write a technical text, it
involves a lot of other factors in its decision-makings such as the purpose of the text,
the academic and cultural context of the text, the extent to which the writer is given
advice on the positioning and organization of the text (Prior 1995). In addition, for
learners who are second language speaker of English (ESL), research into English for
Specific Purposes (ESP) has shown that they need to be competent as well, in certain
language areas and skills, let aone to produce good technical text, but to be able to
cope with academic demands that come with it (Cumming, 1994; Ferris & Tagg,
1996). Thus, it seems for ESL speakers particularly, technical writing tasks can be
more demanding than it is for students who are native speaker.

Despite the complex skills and processes it entails, not to mention cognitively taxing,
learning of skills such as technical English writing skills is usually separated from
subject content and knowledge. This separation suggests ‘that there is a difference
between studying successfully and learning, and that if certain techniques are
required, students can study successfully without deep engagement with the subject’
(Wingate, 2006: 459). Later, it will foster a surface approach to learning among
students due to higher education predominant method of assessment (Wingate, 2006)
which should be avoided at all cost. Consequently, by teaching the students the skills
without linking them to subject content encourages the undesirable epistemol ogical
belief that knowledge is an ‘external, objective body of facts’ which can be acquired
with certain tricks and techniques (Gamache, 2002: 277), whereas writing is,
following Rose (1997: 348), “...intimately involved in the nature of their inquiry.
Writing is not just a skill with which one can present or analyze knowledge. It is
essential to the very existence of certain kinds of knowledge”.

Furthermore, with reference to the concept of metadiscourse, means of

conceptualizing communication is seen as social engagement. It illuminates some
aspect of how individuals project themselves into their discourses by signalling their
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own attitude towards both the content and the audience of the text (Hyland and Tse,
2004). Therefore, writers do not simply produce texts that plausibly represent an
external reality, but use language to offer a credible representation of themselves and
their work, and to acknowledge and negotiate social relations with readers. Therefore,
it should not have come as a shock when Pecorari (2008) found that Asian ESL
Students begin their academic writing from ‘copying’ which implies a lack of training
in academic writing, when tertiary institutions hardly organize a solid platform for the
students to acquire and learn such skills in the first place. Not only do the students
struggle to familiarize themselves with the conventions and expectations of technical
writing in English medium universities (Ballard & Clanchy, 1997) and to develop the
linguistic competency it demands, they have to have the necessary subject mastery,
critical thinking skills as well as know how to transfer or form a link between what
they know into an acceptable technical text.

Hence, if this topic was to be pushed to its extreme logical point — discarding all
dimensions to its most basic components — then, cognition and metacognition are at
its centre, linking writing to thinking in an amost interchangeable state of
relationship. With that said, while the name of the course portrays a limiting linguistic
scope of possible teaching content, the teaching instructions or approaches however,
should not be as limited and separated from thinking skills it requires.

1.1 Writing/ Thinkingin ESP

Furthermore according to Bean (2011; 4), writing is “both a process of doing critical
thinking and a product that communicates the results of critical thinking”. He asserts
that students are able to learn more of the subject content if more of critical thinking
components and writing are integrated into a particular course (Bean, 2011). The ESP
course offered by the local engineering university in questioned isin fact, an English
Language course combined with a surface introduction into research methodology
course. Students are required to write a proposal report as an assignment in order to be
granted a passing grade. Thus, it is irrelevant to detach thinking skill components
from the writing components in the course. The key is in improving student’s
performance through the adaptation and manipulation of teaching methodology and
pedagogy. The teaching approaches apply in class should complies with the necessary
skills students need in order to acquire and apply new knowledge, as expected of them
to learn at the end of every semester. Therefore, it is more of an urgent matter to re-
address the teaching method applied and focus emphasized by the educatorsin class.

Therefore, considering the complexity as well as the intricacy of variety of aspects
involved when learning and applying ESP writing skills, students should be nurtured
to become independent thinkers in their own learning process and that they be taught
that writing is only one of the ways to retrandate their thinking products into the
world. Moreover, they should be made aware of their own thinking processes and
strategies used when learning and writing English academic text as away, not only to
improve academic writing skills but also their overal linguistic capacities as well as
thinking and applying it to other possible situations.
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2. The context: Learner diversity

Additionally, the obstacles do not lie in just the complexity of the skills involved nor
in the effort in improving the student’s basic English language and technical writing
skills; their low motivation in learning the subject is also a cause for worry. Hence, it
is vital to consider the aspect of learner diversity in this discussion. Not only do the
students have different level of intrinsic and extrinsic motivation, they also have
differing level of English proficiency and they come from a diverse socio-economic
background.

Therefore, in order to cater to each student’s needs as well as to address identified
factors that might contribute to student’s improved performance, meta-level
intervention integrated in case-based teaching method has been observed to be
effective in such context. Not only does it improved the students’ overall performance
and motivation to learn, it has also created an atmosphere in the learning environment
that fosters and nurtures the development of their learner’s autonomy.

3. Key Principles: Meta-L evel Approach in Case-Based Teaching
3.1 Understanding the I ntelligence System behind the L ear ning Process

Zull (2002) explains how learners build new knowledge on existing neurona
networks, “these existing networks must be partially dismantled if the learners are to
create new networks that embrace fuller, more detailed knowledge”, in other word or
in the context of language learning, a specified-domain intelligence for that particular
language. Most of the time, effective learning process failed to take place due to
discrepancies between what is being teach in class, what students are expected to
learn and how the students process new information during learning. It isimportant to
recognize the process before appropriate planning should take place to reach the
learning outcomes.

In the context of cognition and metacognition as the main operatives behind
intelligence, it is advisable to take into account, their nature, functions and
characteristics, and that this understanding should be well incorporated and applied in
devising the appropriate instructional design for an ESP course. Furthermore, in a
documented study involving selected gifted students in Malaysia; it has been found
that they have the tendency to tap into their general intelligence in the absence of a
specified-domain intelligence in situations where they need to cope with new lessons
and unfamiliar territory of information (Wan Safuraa Wan Oman €t. al., 2011). On the
contrary, in reality, the course is presented in such a way that it gives an impression
that to be able to channel into specified-domain intelligence (in this case, a linguistic
domain for English language) is all that matters. Due to the demands made by future
employers, most educators hasten to design a curriculum to cater to this specia
request, believing on the basis that it is to achieve a specific goa using a specific
branch of English language. However, this notion runs opposite to the actual and
natural process of learning that takes place in the student’s intelligence system.
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3.3General Intelligence, Specified-domain Intelligence and Emotional
Intelligence
Roles in Student’s Learning

Functional neuro-imaging findings support the hypothesis that intelligent brain
process information efficiently (use fewer brain resources when performing cognitive
tasks) than less intelligent brain (Deary et. a. 2010). This evidence marks the
existence of a network of higher cognitive operations (thinking about thinking —
metacognitive) that oversees and supervises other cognitive ability, that is — genera
intelligence (henceforth, as Gl). However, upon encountering new information and
unfamiliar concepts and problems, while general intelligence is responsible for all
learning processes — input and output — but after the brain has stored sufficient
information, in a sense reached its threshold and is ready to establish a specialized
department (specified-domain intelligence, henceforth as, SDI), then, the responsible
will be handed over to the department so that the situation can be handle more
effectively and efficiently. Emotional intelligence (henceforth, as El) on the other
hand, concerns the ability to carry out accurate reasoning about emotions, and the
ability to use emotions and emotional knowledge to enhance thoughts (Mayer,
Roberts & Barsade 2007).

All three components — GI, SDI and ElI — forms the intelligence system behind
student’s learning process. Internalization of new information falls under the
jurisdiction of Gl before it is ready to be passed down to SDI, a much specialized
department or faculty. El, in most circumstances and context involves emotion and
emotional knowledge to enhance thoughts and facilitate thinking. The process of
learning makes it possible for an individual to become an expert in acertain field. The
cognitive ability that facilitates that process seems to be of higher intelligence — since
it is able to cope up with any situation provided there is new information to be
internalized. Once enough information and experience is gained, an individual is able
to make better judgment and is able to come up with better product as the outcome.
This is where he or she has crossed the threshold — a point of conversion — where
most of the cognitive processes are now being transferred to specified-domain
intelligence from genera intelligence system.

3.3 Building SDI through Writing and Thinking Integrated L essons

In meta-level approach in case-based teaching, the development of SDI following Gl
through writing and thinking integrated lessons, not only improves student’s
proficiency and motivation to learn the English language but also encourage the
development of their learner autonomy. Critical thinking skills incorporated in ESP
writing tasks, for instance, requires students to use their expanding knowledge of a
subject matter to address disciplinary problems will “motivate better study habits by
helping students see their learning as purposeful and interesting” (Bean 2011: 11).
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It is imperative that students are able to internalize the skills needed, not only in
knowing what to write about but also how to go about knowing what and how to
write. In other words, writing is leaning towards cultivating the mental processes
involved when a person writes. This entails to the concept of metacognition and
cognition processes involved in thinking skills. While composing, students seem to
exhibit avariety of behaviours, al of which indicated the non-linear nature of writing
but teachers tend to under-conceptualize and oversimplify the process of writing to
students (Zamel 2007). As Shaughnessy (1977 as cited in Zamel 2007) has put it,
rather than being the development of some pre-conceived or well-formed idea, writing
is the “record of an idea developing”. Thus, writing is a task that evokes such
necessity for mental processes to transpire in the mind, making it a suitable medium
for meta-level intervention in case-based teaching to improve student’s performance.

Metacognition acts as an agent for monitoring as well as agent for learning and re-
learning. The student perceives some stimuli from environment and acts rationally to
achieve its goals by selecting some action from its set of competencies. An important
dimension of writing involves the period before the actual writing begins, that is how
writers get and form ideas before putting pen to paper. Given that everybody is
granted with a form of intelligence, it is a basic tendency for the human minds when
confronted with problems; they will first try to remember a case in which they faced a
similar situation (Schank 1999). They will reuse information they have in their
repertoire and if it is inadequate, they are conditioned to be receptive towards other
solution through listening or reading stories that have shown how experienced people
have dealt with smilar problems (Edelson 1993). In away, case-based teaching has
provided an excellent platform where students are not only improving their ESP
writing skills but also their metacognitive skills and learner autonomy devel opment.
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4. Componentsin Meta-Level Approach in Case-Based Curriculum
A. Preparation (Beforeentering class)

[A1] Student’s Profile

It is a normal practise to use the first class as a platform to collect data on the
student’s profile, such as their English language proficiency level, their opinions with
regard to English language in general, what do they expect to learn from the course,
their behaviours and attitudes, intrinsic/ extrinsic motivation, interests, etc. In other
words, it isin order to get a ‘sense’ on what kind of students they are and what are the
possible ways to plan the lectures/ lessons in order to cater to their needs. Having such
information proves to be an advantage when deciding the best ‘x-factor’ to be used in
class in order to attract their attention. In addition, their profile data facilitates the
marking process of their progress and devel opment throughout the semester.

[A2] Topic

Based on the discussion about general and specified-domain intelligence, topicy
syllabus are arranged accordingly from general to more specific ones. With each
completed topic covered in class, the students will acquire the skills and knowledge
they need in order to finish their main assignment at the end of the semester.

[A3] Theme: Themefor aparticular lecture/ class.

It helps to have a particular theme for a particular lecture/ topic. It brings the topic
into focus and it also helps eiminate distraction or irrelevant details that might
interfere with the students learning process. In addition, theme proves to be beneficial
in aiding students with low English proficiency level. It serves by providing a
coherent flow as the topic unfolds itself during discussion. It aso functions as an
‘analogy’; supplying the connection to better internalized the information presented.

[A4] ‘X-factor’: It can be a teaching aid, educational game or video, €etc.

The ‘X-factor’ is the bridge that connects the course content and the student’s world
together. It could be a current, hit music video or excerpts of famous adverts or even
snippets from hit movies; all of them can be used as an effective ‘x-factor’. The main
purposes are to attract the students’ attention and arouse their curiosity, stimulate
retention and formation of long-term memory, inspire motivation and to show the
students that the lesson is connected to them in many ways. Additionally, as
mentioned earlier, it isimportant that the lesson is designed to help ease the transition
from general intelligence to specified-domain intelligence.

[A5] Activities

Apart from lecture/ class, having hands-on activities encourage students to be better
engaged in their own learning process. Such activities attract their attention more
effectively when compared to a monotone lecture. It is very important for them to see
and acknowledge their learning process as a meaningful, purposeful and interesting
development in order to encourage the growth of improved study and thinking habits.
It helps to get them thinking and to be involved in class. It encourages them to be
independent learners and it also ensures effective learning process.
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B. EXECUTION (In class)

[B6] Introduction

Similar to the concept of having a theme for a particular class, introduction section
enables the teacher/ lecturer to bring into focus the topic at hand as well as feel freeto
appreciate and discuss the topic in it general form.

[B7] Content: Conducting the class/ delivering the lecture.

[B8] ‘X-factor’/ Extra activities

Depending on the situation, if it calls for a further discussion or explanation, it is
advisable to have an open dlot for any extra activity. It could be another ‘x-factor’ or
just simply, another activity.

[B9] Discussion

It is better to arrange to have several phases in adiscussion. It might started off with a
big group discussion and then, shift to smaller groups and finaly, if appropriate, a
discussion between individual students. Moreover, it is aso good to provide
opportunities at the end of every discussion, for the students to share their ideas/
answers gained from the discussion, with the rest of the class.

Such activities can be used as a method to facilitate and monitor their thinking/
learning process by continuously assessing their depths of understanding, progress,
etc. It also creates a good platform for the students to see how different individuals
have different ideas and perspectives. It helps nurture empathetic values and
awareness towards different people which is highly valued in a writer in order to
negotiate meanings with the readers. Through interaction with other people, it helps
create a chance for them to see themselves;, to be aware of their own learning
tendencies, thinking habits, attitudes, perspectives, etc.

[B10] Conclusion

C. RE-ASSESSMENT (After leaving class)
It includes evaluation on the effectiveness of the lesson plan, student’s progress, etc.
Either directly or indirectly conducted, these assessments influence the kind of plans
and changes to be applied in the next class.
[C11] Feedbacks
[C12] Cataloguing Student’s Works (Progress)
In order to keep track of each student’s progress, it is advisable to have all of their
works along with their profilesin asinglefile.
[C13] Next action plan & [C14] Important ‘points’

As mentioned above, depending on the results of the re-assessment, the next class will
be planned and arranged accordingly.
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4. EXAMPLE: CASE 1 (15T WEEK OF LECTURE)

During the first week of lecture, the content was planned to include some basic
concepts and ideas about the course. It is always good to include as many ‘x-factor’ as
possible in order to attract the students’ attention.

Below isthe activity sequence for Week 1:

i. Introduction (first 15 minutes): Course description and requirements
(assignments and assessments), class rules, etc.

ii. A short ice-breaking session where students introduced themselves to the
rest of the class (e.g. name, age, program, hometown, etc). All these
information serves as the general data for their profiles too.

iii.  Activity 1: ‘Technical Communication’.

- A picture was used to elicit the student’s understanding of the
concept of communication in general.

- Relation to the communication model.

iv.  The ‘X-factors’: several videos were used to introduce the students to
some important key points in technical communication and technical
writing.

- There were three sets of videos; students were asked to make
comparison between them.

- Each video serves as an example of the application of the
communication principles.

v. Activity 2: “Why’ section.

- With reference to the videos, questions were asked and answers
were dicited from the students on why it is important to
communicate.

- This section was elaborated further to include a topic on different
types of communication.

vi. Activity 3: again, the usage of videos to show the impact of different
communication presentation can have on the audience/ readers.

- After they have made the comparison between the two videos, the
students were asked to choose one with a stronger impact and they
were also asked to explain the reason why.

vii.  Activity 4: A short introduction for the following week’s class, through a
short activity; an overview of the topic on ‘Technical Writing’ was
presented.

viii.  Conclusion

4.1.1 Narative Observation: Key Pointsin Case 1

There are severa important key points that | would like to highlight in detailed
explanation concerning activity 1 (in Case 1); introduction of the concept of
‘Technical Communication’. For this particular activity, the picture of a red heart
stowed away in a corner was used. The picture was shown on slides following a
discussion on the genera concept of communication. Students were asked the
question; “What do you ‘see’? The picture serves as an analogy — an outlet to
introduce and explain the components in a communication model. Rather than
presenting the model directly to the students, by using the picture and eliciting
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answers from them, | was able to build or add in information based on what they
know. My intention was to state and convey very clearly that this course is everything
but boring, foreign and difficult — it is something that they do every day and it is
everywhere around us.

Based on the variety of answers that | received from the students on what the picture
might mean; | was able to highlight how each individual have different interpretation,
background or even other factors that might influence how people perceives their
environments. These factors might act as barriers in communication and most
importantly, to consider how vital it is to weigh in all of these differing aspects in
communication. Then, | explained using the communication model to further
enhance their understanding and to provide a concrete platform for their initial idea on
what the concept of communication is.

In addition to the picture and the communication model, | showed them several more
videos to strengthen and further facilitate their understanding. These videos were my
main ‘X-factors’ for the day. The first set was downloaded from Youtube.com;
popular independent singers (Sam Tsui, Christina Grimmie, Jake Bruene and Kirk)
singing their version of other artist’s hit song.

Students were asked to make comparison between Video 1 and 2, and later, choose
one that they prefer and explain why they are different. From these two videos, | was
able to highlight and made references to the communication model; giving them hard-
evidence how it is applied in the real world. They learned how different people have
different interpretation of a certain thing, how it will affect the end product and its
importance when communicating and writing to ensure our intended meaning was
conveyed successfully.

The next set of videos is Japanese music videos. None of the students could converse
and understand Japanese; to them, it is aforeign language. Without divulging the title
of the song or the artists’ names, I asked them to try and make sense of the stories
presented in the music videos. Later, we had a short discussion in which they
confessed that Video 3 was much harder to understand compared to Video 4.

Then, I guided the discussion by posing another question, ‘What makes Video 4
easier to understand?’ By having this Q & A session with the students, | was able to
highlight the importance of taking into consideration the kind of readers audience
involved in one particular communication process. They found Video 3 particularly
hard to understand because they lack the linguistic ability as well as the knowledge of
Japanese culture in order to be able to make sense of the symbols and context
presented in the video (e.g. Rain Gods, etc). For Video 4, it was easier for them to
understand since the topic of wedding is common in al culture and the video did not
require prior knowledge on certain topics to be understood. In addition, the
arrangement of scenes and facia expressions has made it easier for the students to
guess the meaning behind the Japanese lyrics. All of these points were successfully
concluded by my students on their own — all | did was prodded them with question
into the right direction.

Moreover, another reason as to why | chose Japanese music videos instead of English
is because | want my students to see the possibility to learn something from
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everything there is in our surrounding. It is one of my man goals to foster this
learning habit in my students — to encourage them to see the endless possibilities in
learning opportunities. | hope this in time will inspire lifelong learning process in
many years to come, post-university. In addition, by stripping or eliminating the
‘language barrier’ so often the reason behind students’ feeling unconfident and
inferior as well as their reluctance in expressing their opinions, we were able to
conduct the discussion at its earnest in a safe learning environment. Creating such
atmosphere is very important in a classroom involving ESL speaker students.

Video 5 and 6 (downloaded from Y outube.com) serves as support to give concrete
evidences to what the students had already understood from watching Video 3 and 4;
how a clear storyline helps readers/ audiences to understand better. Video 5 has no
storyline whatsoever when compared to Video 6; only the singer’s face can be seen
throughout the whole music video.

Last but not least, the last two videos (Video 7 and 8) — are an advert and a video-
letter addressed to ‘Mom and Dad’ (downloaded from Y outube.com). Prior showing
the videos to the students, | asked them to decide on which they think will have more
impact. Will it be the advert or a video-letter with just words? As expected, they
chose the advert and they were more convinced that they have made the right choice
after watching it. However, they started crying only seconds into the video-letter. My
‘X-factors had served its purpose and my students learned never ‘to judge a book by
its cover’, ever again.

As usual, we discussed and compared the two videos together. Through the videos
(Video 7 and 8), | wanted to instil within my students that as the writer or the sender
in a particular communication process, they hold all the key to ensure its success — to
create impact and to make sure that the intended meaning is being conveyed
successfully to the receiver/ reader. 1 wanted them to remember that ‘a great
calligrapher does not blame his brush’.

4.1.2 Conceptual Framework for CASE 1

As shown in Figure 1, there are three important aspects that need to be considered
when deciding the content, process and product of a lesson as well as the learning
environment suitable for the growth and learning of students; the ‘Heart’, the ‘Mind’
and the ‘Soul’.

It is important to ‘tackle’ all three simultaneously in order to create strong and lasting
impact on the students to ensure effective teaching and learning processes are taking
place. Frank (2006, as cited in Tomlinson, 2003) said that intelligence is about the
ability to solve problems, but over-excitability is about the passion for solving them.
When the emotional and mental energies meet, the mind supplies the energy of
sustained concentration while emotional energy drives interest (passion). Interest is
one of the basic emotions (I1zard 1971).
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General Specified-domain communication
Intelligence Intelligence

Figure 1: Conceptual Framework of CASE 1

i.  The ‘Heart’

Emotions can have a powerful impact on memory. Past research has shown that most
vivid autobiographical memories tend to be of emotional events, which are likely to
be recalled more often and with more clarity and detail than neutral events. In
addition, it helps students who are more prone to absorb lesson through experiences
and relations to real-life events to understand the lesson better — nothing works best,
apart from comprehensive understanding of the lesson content, than to create a
meaningful lesson by tackling the students’ hearts.

It is at the ‘Heart’, that educators could stage the ‘x-factor’ in a lesson to attract the
students’ attention and interests. While it is important to develop their creative and
critical thinking skills, it is vital too, to help them develop their emotional maturity to
rival their cognitive as well as to develop emotional intelligence. Therefore, it iswise
to start alesson by first, ‘touching’ their ‘Hearts’.

ii.  The ‘Mind’
Intellectual energy has certain consequences: relentless questioning, critical thinking,
and evaluation (Piechowsky 2009). While keeping in mind of their thinking ‘habits’
and tendencies, the lesson should be designed to cater to the needs of their general and
specified-domain intelligence as well. In another word, follows closely after the
‘Heart’ is the ‘Mind’.

When deciding the content of a particular lesson, it is easier to separate it into two

sections; one that would be internalized as sets of generative skills and knowledge
(ones that the students have accepted as part of their own thinking repertoire) and the
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other one is information related to the topic being taught (‘raw materials’ or facts
which have yet become knowledge for the students, pending learning and
internalization of the content). According to Wan Safuraa et. al. (2011), thereis three
most important components of intelligences that form the basis of a person’s universal
thinking repertoire as well as his or her higher-order thinking skills and that is general
intelligence, specified-domain intelligence and emotional intelligence.

The findings have shown that genera intelligence functions as a substitute in the
absence of specified-domain intelligence, when a person is undergoing a learning
process. Therefore, while the content of the process is rich with new information and
introduction to new sets of perspectives and skills, it is important to include as well,
‘spaces’ or guidance where a more general sets of skills and realization are made
available for the students. Therefore, the teacher needs to always be several steps
ahead when dealing with students — to a point that she or he is ‘omniscient’ when it
comes to the students’ needs. Hence, it is learning inside of a learning process. While
the lesson provide the information which later becomes knowledge to be stored as
part of the specified-domain intelligence for a particular faculty or field of specialty,
the lesson (or rather the teacher) needs to bridge the ‘link’ as well in order for
internalization process to occur (to form parts of the genera intelligence). For
examples, to form a genera overview of the topic and the process that it took to come
to that conclusion and to be able to be critical in deciding the real meaning, self-
opinions regarding the topic and lastly, to come to a consensus where does it stand in
the student’s personal and world-view (how does that piece of knowledge affect the
students).

iii.  The ‘Soul’

The last ‘pit-stop’ is the ‘Soul’. It can be deemed as the highest level of internalization
where it no longer just influence your thoughts and your world-view, it colours your
personality, habits and preferences. Life-long learning is a good example of goal-
achieved when an educator has successfully tackled the ‘Soul’. If at the ‘Mind’ stage,
the ‘fuel’ is made out of ‘information’, but at the level of the ‘Soul’, the fuel is made
of insight and inspiration. This could as well be one of the toughest hurdles in
educating the students for educators in general.

At this stage, there is no immediate results to see whether the objectives were
successfully achieved or not — it will only become apparent several years later. It
takes the sincerity and honesty on the teacher’s part to be able to inspire a student to
do or to become somebody in the future. Hence, the combination between the ‘Heart’
and the ‘Mind’ will inspire the ‘Soul’ to have ever-lasting effect on the student.

4.1.3 Ever -evolving Conceptual Framework

It is high time that a spiritual and emotional element is considered as an important
part in creating the best possible teaching approach for the students. Tomlison (2005)
stated that curriculum (what students learn) and instruction (how students learn it)
should work in tandem to ensure that each student is consistently engaged with high-
quality ideas and processes and that “curriculum and instruction should also be
responsive to a student’s affective needs as well as to his or her cognitive needs”
(2005: 161). After they have completed the course, maority of the students claimed to
have changed their perceptions towards learning technical English.
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“I have really enjoyed the classes especially the video sessions; added

more understanding”.
Student 1A

“The classes were interesting; no stress and I was able to learn in a
relax way. | think it is the best approach for me to learn the subject. The
part that | like the best is during the video-watching. There were many
motivational aspects to it besides content related to the subject”.

Student 1B

“The lecturer’s way of teaching is different compared to the others”.
Student 1C

“It helps to have other activities when we are learning — like games and
videos — because it makes it easier to understand than when the lecturer

uses only slides”.
Student 1D

“The classes have given me the motivation to learn English. | used to
hate attending English classes but after | met my current lecturer, | have
been enjoying it since. | have enjoyed the games, videos and songs used
in class!”

Student 2A

“I like the part when she explained details in the lecture using technical
aids such as posters, advertisements etc., related to the topics.”
Student 2B

“My personal opinion is to please ask the other lecturers to use the same
teaching approach because boring teaching style only makes boring
subjects worse!”

Student 2C

The key is in it being flexible, not rigid as what we al are accustomed too in the
Malaysian mainstream education system. Like in one fluid movement, teachers need
to be able to imagine the syllabuses/ curriculum framework as something of a stacked
multi-dimensional, multifaceted, intricately woven on every level and of evolving/
metamorphic in nature. They have to form this mental framework in mind in order to
be able to make sudden modifications when needs be — when a time came that a
student does not or no longer respond to the original framework.

5. Meta-Level Approach in Case-Based Teaching Fosters L earner Autonomy

Based on experientia learning theory, teaching strategies should encourage students
to reflect upon and evaluate their own experiences, to develop and articulate
appropriate generalizations. In case-based teaching on the other hand, Schank stated
that “when confronted with problems, people first try to remember a case in which
they faced similar situation (1990: 1999).
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Therefore, it appears that the concept of case-based teaching compliments meta-level
approach in so many ways. Particularly in this context where ESP writing and
thinking skills are combined to serve as the medium for students to learn effectively
and thus, helps improved their performance as well as foster learner’s autonomy. The
idea of adding on information to already existing prior knowledge is similar to the
concept of general intelligence while assimilation and adaptation of new information
resembles the formation of specified-domain intelligence. While emotional
intelligence is a new added factor presented in this chapter to be incorporated as part
of case-based teaching method, its effects nonetheless, in enhancing and facilitating
students’ thought proved to be valuable in increasing the students’ motivation to
learn.

Thus, it can be concluded that a curriculum comprising case-based teaching should be
built on the basis of promoting thinking skills and this paper has only highlighted one
of the ways on how it can be done; through ESP writing class. By incorporating
thinking skills (metacognitive and cognitive) into presentation of case examples —
where students can be made aware of their own tendencies and learning styles
compared to those of professionals — not only will it improves student’s performance
and thinking skills, it will also foster learner’s autonomy within the students.

Apart from the integration of meta-level intervention in case-based teaching method,
there are several key principles that have been incorporated into the overall
methodology as well and they are;

i.  Writing equals thinking.

ii.  The need to tap into the use of general intelligence in the absence of
specified-domain intelligence for English.

iii.  Emotional intelligence functions in facilitating thoughts.

iv.  Tackling the ‘heart’, ‘mind’ and ‘soul’ of students ensures effective
learning in diversified classroom.

v. Case-base teaching with meta-level intervention fosters learner’s
autonomy.

6. The Importance Of Nurturing L earner Autonomy

University students should be nurtured to be the pilot of their own thinking. They
should be groomed to pursue life-long learning with a clear understanding of their
own learning tendencies, nature and the process it entails, certainly not just to pass a
grade and to be to graduate. In the case of the course in questioned, upon completion,
the students should be able to write a good proposal report, conduct survey, apply
technical communication skills, and improve their soft skills. However, as had been
discussed throughout this paper, with meta-level intervention in case-based teaching,
teaching and learning can be taken up to a whole new level and that is, in fostering
learner autonomy within the students.

This is made possible through case-based teaching. It provides the learning
environment/ medium that caters to the needs of the students. Through the
combination of writing and thinking medium in case-based teaching, it is possible to
tackle all three components of intelligence system behind the student’s learning
process, the general intelligence, specified-domain intelligence and emotional
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intelligence. The presentation of different models or problems allows the students to
contemplate on their own thinking nature/ habits. Such teaching not only provides the
necessary information to increase their knowledge, but it also helps build tools for
students to use in order to learn and function well in the society.

7. Conclusion

Three components — thinking skills and writing skills as well as English language as
the medium of communication; all three has become an integral part of today’s
education scene; one cannot survive mainly on ‘memorizing’ in today’s classroom,
one cannot complain of disliking writing since it is now one of the main assessment
tools used at the university level and one cannot dispense of the advantages of
acquiring English language with its status as the language of knowledge. By bridging
al three components as highlighted in this paper, | believe that it will improve
students’ learning process and experience altogether for a better prospect in the future
as a whole. Thus, even when its medium is a second language, through case-based
teaching, a meta-level intervention in both of the individual’s process of learning
writing and when writing brings about the cohesion needed between something
persona and impersonal, to make learning fun and meaningful.
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Abstract

Drama activities in foreign language classrooms provide great opportunities for
students to activate all language skills in a contextualized situation. By meaningfully
integrating al language skills in a socially interactive context, a whole language
approach was thus adopted in the current study. Specifically, this paper explores the
process of implementing drama-based projects in an EFL classroom and examines its
effectiveness in language learning from learners’ perspective. Thirty-six EFL learners,
aged from 22 to 50, with mixed English proficiency enrolled in this class. In groups,
activities such as watching films, reading movie critics, writing feedbacks in reaction
to the critics, giving oral presentation for the selected movies, choosing movie plots,
adapting and editing the script, and finally performing the plots were enacted in their
group projects throughout the class for a semester. Reflection and evaluation sheets
were provided for each group to observe and evaluate their peers’ group work. Finally,
questionnaires and semi-structured interviews were conducted to explore, from
students’ perspective, on what they perceived as the most gains from the drama-based
language projects. The results revealed students’ positive feedback not only on the
part of their improved linguistic ability, but on their enhanced awareness of the
pragmatic aspect of the target language use. In addition, positive responses such as
boosted confidence, enhanced motivation and learner autonomy, and gains from
cooperative learning were also reported. Other findings, suggestions, and pedagogical
implications will be discussed in the paper.

Key words: drama-based activities, a whole language approach
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I ntroduction

The concept of communicative competence, according to Hymes (1972), should be
viewed as “the overall underlying knowledge and ability for language which the
speaker-listener possesses” (p.13). It entails the language user not only can produce
the grammatically correct utterance but he/she needs to use it in an appropriate
context. A whole language approach, which aims at integrating and applying students’
language skills in an authentic context can be effective and should be at the heart of
the language classroom. In an EFL environment, where the opportunities for authentic
language use is limited for learners, creating an authentic context for language use is
thus essential for EFL language teachers. Applying drama activitiesin EFL classroom,
where students are learning language structures in concrete situations and through
integrated tasks, can help students fully contexulize the language use, consolidate
what they’ve learned, and thus help acquire communicative competence. In addition,
drama can be fun and motivating since it is creative, collaborative, interactive, and
expressive, while students assume other identities and thus were able to free
themselves from the inhibition of speaking aforeign language.

In Taiwan, as most of the English classrooms are teacher-centered and lecture-based,
language is often broken down into pieces and taught in discrete manners. Much
effort is still placed on explaining the structure of language and the memorization of
word usages and phrases. As for the language skills, they are not treated as a whole
but often are taught discretely and placed with different degree of emphases. Reading
and writing are still the main skills to be tested in the exams, resulting in the lack of
training in oral abilities in language classrooms. With the newly added English
listening comprehension test in the university entrance exams, the training of listening
skills is beginning to receive attention in the classroom, yet its effectivenessis diluted
due to limited authentic input in the EFL context. As each language skill is taught
separately, is test-driven and is learned in a decontextualized manner, the
effectiveness of students’ English learning is often undermined and students are
frustrated by their limited competence in actually communicating with the language
after years of English learning.

In realizing the whole language approach via drama activities, this paper aims to
explore the process of implementing drama-based group projectsin an EFL classroom
and examine its effectiveness in language learning from learners’ perspective.
Project-based learning has been advocated for its effectiveness in promoting content
knowledge and enhancing language proficiency. According to Stoller (2007), its many
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advantages also arise from increased motivation, improved learner autonomy to
enhanced learners’ confidence. In continuing the success of implementing the
project-based learning in an ESP setting, and in raising pragmatic awareness (Tseng,
2007, 2013), this study further taps into the area of using drama-based projects to
enhance students’ overall English learning. Specifically, from students’ perspective, it
intends to find answers to the following questions:

1) Does the project help promote students’ general English language abilities? If
so, which aspect(s) of English language skills do students perceive to have
improved?

2) Do students perceive the activities designed in the project engage them in the
natural use of English language and promote their awareness in the pragmatic
aspect of language use (proper use of language)?

3) Do students perceive themselves as less inhibited in communicating with
English? If so, how have they been benefited from the project?

Theoretical Background

A Whole Language Approach (WLA)

A Whole Language Approach (WLA) believes that the communication of meaning is
essential for any successful language activity (Goodman,1986). For WLA, learning
happens best when there is authentic use of language where all skills are used in an
integrated manner, rather than in a decontexulized context where only individual
skills are separately trained. Thus, in the whole language classroom, language
learning should encompass all four language skills in an integrated manner (Goodman,
1986). The principles of the WLA, when applied in ESL/EFL setting, can be
summarized by Freeman and Freeman (1992) as follows:

(1) Lessons should proceed from whole to part.

(2) Lessons should be learner-centered.

(3) Lessons should have authentic meaning and purpose for learners.

(4) Learning should take place in social interactions.

(5) Both oral and written language should be devel oped simultaneously

(6) Lessons should include all four modes of language skills. Learning should
involve he whole person, embracing learners’ first and second language and
identity.
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To summarize, the WLA is a holistic approach. It treats language as a whole, and
stresses that language is meaningless when teaching only the isolated parts
(pronunciation, spelling, grammar, etc.). Language learning begins with the whole
which all skills are ssmultaneoudly activated in contextually meaningful, purposeful,
and collaborative activities. Language teaching in WLA takes students as the core. It
emphasizes the importance that activities should take care of students’ needs and
interests, which allows students to be less inhibited and more confident to bring out
their full potentials in language learning. Thus, WLA is whole and holistic in the
sense that it involves the whole person, the whole language, and the whole context for
authentic learning (Goodman, Goodman, & Hood, 1989).

Drama in Foreign Language Teaching and L earning

Holden (1981) defines drama as any activity which asks the student to portray
him/herself in an imaginary situation, or to portray another person in an imaginary
situation. In accordance with this definition, drama can be applied to any format of
“let’s pretend” situation in the language classroom, including role-play, and provides
an opportunity for students to express him/herself through verba and non-verbal
expressions.

A number of articles outline the benefits of incorporating drama in the language
learning classroom. Its many advantages include contextulizing language by letting
students experience the language in concrete situations, making learning holistic and
memorable (Giebert, 2014). Drama can aso be fun and motivating, and the fictional
personais often felt as an protection where learners are less afraid in making mistakes
(Giebert, 2014). In addition, it is reported that while drama activities involved learners
physicaly and emotionally, it helped improve retention of language structures and
vocabularies (O’Gara, 2008; Kao& O’Neill, 1998). Other advantages such as
increasing students’ self-confidence (Chauhan,2004; Culham,2002) and socid
competence as a result of collaborative learning were also reported. Drama activities
also contribute to improving students’ integrated linguistic competence, when students
are required to read and write scripts, and to enact on the scripts in an actua
performance. In other words, drama activities develop students’ communicative
ability naturally, which all language skills are activated to communicate real meaning
(Hamrmer, 2007).
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Features and Benefits of Project-based L earning

A great deal of literature work has proven the usefulness and efficacy of project-based
learning in promoting both language and content learning in the EFL classrooms
(Becket, 2005; Beckett &Miller, 2006; Haines, 1989; Hedge, 2000; Tseng, 2007,
2013). The project-based learning proposed by Stoller (2007, p.143) included features
such as having a process and product orientation, encouraging students’ ownership of
the project, extending over a period of time, encouraging the natural integration of
skills, maintaining a commitment to both language and content learning, encouraging
both collaboration and individual work, assigning work which results in a find
product, and concluding the project with students’ reflection on the process and
product of their project.

As for the benefits of project-based learning, Stoller reported that the most widely
espoused advantages included “improved language abilities, content knowledge,
authenticity of experience, motivation and crestivity, ability to work collaboratively
and independently, improved decision making and critical thinking abilities and
enhanced self-confidence” (2002, pp.143-145). In addition, project-based learning is
student-centered. The teacher acts as a facilitator and advisor rather than dominates
the class. Students are encouraged to take on their own learning responsibilities to
work with their team members. At the same time, each student aso needs to
independently accomplish their won negotiated tasks. In other words, both
“cooperative learning” (Crandall, 1999) and ‘“‘autonomous learning” (Benson, 2001)
are involved in students’ progress towards the concrete outcome, and by nature, this
process |leads to enhanced motivation, and encourages the ownership of the project
among students.

The Study

The context

The study was carried out in an English drama course in atechnological University in
Northern Taiwan. Thirty-five students enrolled in this class were from School of
Continuing Education and were all majored in AFL (Applied Foreign Languages).
The class met once aweek for 18 weeks, and each class lasted for two hours.

Participants

Thirty-six participants were al adult Taiwanese learners aged from 22 to 50 years ol d.
Sixteen were males and twenty were females. Some of the students never took any
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proficiency test, and for those who did, the scores indicate students’ proficiency level
varied from low-intermediate (i.e., TOEIC410) to high-intermediate (i.e., TOEIC 880).
Students have had at least 8-10 years of experience studying English when
participated in this study.

The Course/Project Design

Following the principle of WLA, this course aims to enhance students’ overall English
language proficiency, particularly in the area of communicative abilities. In order to
have students integrate and apply all language skills, including speaking, listening,
reading, and writing in the meaningful context, a drama-based project is actualized in
this course. Inheriting the advantages of project-based work, the specific ams of the
drama-based project designed for this course are:

(1) To develop a context in which students can acquire useful expressions and
use them in meaningful communication.

(2) To help studentsimprove listening, speaking, reading, writing skills

(3) To enhance collaboration among group members.

(4) To develop evaluation skills which foster critical thinking abilities.

(5) To enhance pragmatic awareness which students learn proper use of
expressions in context

(6) To help students be less anxious and more confident language learners and
users.

Methods and Procedures:
The methods and procedures followed in the project take on the framework of

sequence of activities for project work proposed by Stoller (1997, pp.112-117). The
steps and the responding themes are specified as follows:
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Steps

Agenda

Objectives

Agree on the
theme for the
project

Students were free to choose the type of films (either
classic or contemporary) to work with. After discussion as
a class and in groups, students all preferred the
contemporary films as the main themes to be explored.

Determine the
final outcome
of the project

(). The midterm presentation for two selected films
encompasses reporting on the casts, movie plots, movie
reviews, and their own feedbacks. Students chose the
preferred film for the adaptation of their own final drama
play.

(2). The final drama-play includes adapting the original
film scripts into a 20-25 minute drama play. Thus,
deciding on the plots, modifying and editing the script,
choosing the cast, working on the background scenes
were al inclusive for the final performance.

Structure  the
proj ect

(1) For midterm presentation, students work in groups
to:

A.) Discuss on the selection of two films, and closely
watch the films.

B.) Read the movie critics from authentic material (i.e.,
rotten tomatoes).

C.) Prepare for the oral presentation for the selected
films, including reporting on the cast, plots, critics,
feedback, and finally decide on the preferred film for
the adaptation of their final drama play.

(2) For final drama performance, students were
instructed and advised on how to:
A.) Decide on the plots and modify and adapt the
original script.
B.) Decide on the cast, and edit the adapted script.
C.) Work on the accuracy, fluency, and intonation of
their verbal expressions.
D.)Work on the non-verbal parts of the play such as
gestures and facial expressions.
E.) Prepare for the costumes, props, and background
music, and etc.,
F.) Rehearsal, self-evaluation and final performance

Prepare

(1). Give clear instruction on how to read authentic movie
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students for the reviews such as rotten tomatoes.

language (2). Provide clear guidelines and examples for midterm

demands on presentation.

the process of | (3). Conduct group discussion on the selected films,

the project monitor their understanding for the movie reviews
and, and check on students’ language problems in their
written work.

(4). Give clear instruction on the criteria being evaluated
for the final drama play.

(5). Help students edit original script, and work on the
language problems.

(6). Supervise students’ drama play practice, including
their language accuracy, intonation, fluency, and
nonverbal expressions.

Prepare (2). Give instruction on how to conduct a forma ora
students for the presentation, including outlining and preparing slides,
language proofreading, and performing with proper eye-contact
demands on and right tone of voice.

the final | (2). The adapted scripts were monitored for repeated

product of the
proj ect

editing and adjustment for final play.
(3). Conduct and videotape rehearsals. Have students

watch their own performance and reflect on their
strength and problematic aress.

6 | Evaluate the

proj ect

(). Both midterm and final project were evauated by the
teacher and their peers via evaluation forms.
(2). Students and instructor evaluated their learning
process and effectiveness via a questionnaire and
semi-structured interviews.

Final Drama Perfor mances

In total, there were six final drama performances acting on the adapted script from the
original films “English Vinglish”, “Click”, “How to lose a guy in 10 days”, “Terminal,
Hair Spray”, and “Three Idiots”. The final drama plays were all filmed, recorded, and
made into discs.

Data Collection and Analysis
The questionnaire and semi-structured interviews were employed to help students
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reflect upon their own learning process and outcome, and aso help the researcher tap
into the effectiveness of applying drama-based project in helping students’ with their
overall communicative abilities. Specifically, it aims to understand if the project work
helps improve students’ linguistic and critical thinking skills, provide students with
meaningful context for actual language use and pragmatic awareness, and decrease
their anxiety and enhance their confidence as language learners and users. Through
the 5-point likert scale questions (1. Strongly disagree, 2. Disagree, 3. Neutral, 4.
Agree. 5. Strongly agree), and the follow-up semi-structured interviews, the results
are analyzed and discussed in the next session.

Results and Discussion

Enhancing Students’ Linguistic and Critical Thinking Skills

Students’ perspectives on if and how they have improved in their English and critical
thinking skills through the project were examined. The frequency statistics on mean
and standard deviation were illustrated in Table 1.

Table 1: Mean distribution on students’ perspectives regarding their improvement in
English and critical thinking skills.

ltem Mean | S.D.
(1) My English listening ability has improved because of watching | 4.47 | .696
films.

(2). My English speaking ability has improved because of ora | 450 |.737
presentation and acting on the drama play.
(3). My English reading ability has improved because of reading the | 4.00 | .828
movie reviews from rotten tomatoes and other related sources.
(4). My English writing ability has improved as | need to write | 3.83 | .845
feedback for midterm presentation, adapt and edit the scripts for

the final play.
(5). Overdl, | think | have improved in al four skills of English | 4.39 |.728
from this group project.

(6). Evaluating other group’s presentation and performance helps | 4.75 | .439
me think of my own advantages and weaknesses.

As displayed in Table 1, positive responses can be found on most items. In general,
students perceived their ability in all four skills have improved (M=4.39). Specificaly,
speaking ability was perceived to have improved the most (M=4.50), followed by
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listening (M=4.47), reading (M=4.00), and finally writing (M=3.83).As for the part of
critical thinking ability, the mean score on item six (M=4.75) reveds that students
strongly believe the evaluation of others’ performance help them reflect upon their
own strength and problems, which helps with their performances.

In the follow-up semi-structured interviews, some students indicated that from
watching films repeatedly, their listening ability has been enhanced. Other students
pointed out that practicing their lines in the play, and giving ora presentations helped
greatly with their speaking skills. In addition, students reported that by reading
authentic movie critics, writing feedback for the selected films, and aso editing the
original scripts, their reading and writing skills have improved. Overall, aura abilities
perceived to receive most gains, whereas reading and writing abilities were aso
reported to be enhanced.

Regarding critical thinking abilities, students pointed out that from watching their
own taped rehearsals, they became aware of their own problems in word
pronunciation, intonation, and the fluency of their utterances. They were then able to
work on these problems with the help from either more linguistic advanced peers in
the group or from their instructor. In addition, students reported while given the
opportunities to evauate their peers’ work through provided evaluation forms, they
were more focused in evaluating their peers’” work and in giving constructive
comments. And in turn, these observations would work as guidelines when they work
on their own project in the final drama play.

It is obvious that by integrating al language skills needed for different holistic tasks,
students perceived that all aspects of their language skills were improved. While
being given the opportunities for evaluation, students were able reflect upon their own
work and then take necessary action to work individually (i.e., working on their own
pronunciations in their lines) and collaboratively with their group members (i.e,
discuss on the plots, help or get help with the language problems). Echoed from the
benefits of project-based learning proposed by Stoller (2002), this project has allowed
students to integrate all language skills to accomplish a purposeful final product
which resulted in improving students’ language skills as well as developing their
critical thinking abilities. When students are given opportunities to simultaneous use
al language skills in contextually meaningful, purposeful, intriguing, and
collaborative activities, their whole performance would outweigh the sum of its
separate linguistic parts and thus enhance the overall language learning success.
(Carrasguillo, 1993; Freeman and Freeman, 1992; Goodman,1986).
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Learning English in a Meaningful Context

Students’ perspectives on contextualized learning through the drama project were also
examined via questionnaire. The frequency statistics on mean and standard deviation
wereillustrated in Table 2.

Table 2: Mean distribution on students’ perspectives regarding contextualized
language learning

Item Mean | S.D.
(2). I have learned some useful English expressions from watching | 4.31 .668
the Films.

(2). Learning English from films allows me to learn how different | 4.33 | .676
English expressions are used in real communication.
(3).Performing the drama allows me to use what I’ve learned from | 4.25 | .649
the movie in actual practice.
(4). Learning English from films help me understand different | 453 | .654
cultures.
(5). Learning English from films make me aware of different | 4.39 | .645
usages in English and Chinese.
(6). I think I know better about how to speak English in amore | 3.56 | 1.297
proper manner.

From Table 2, students believed that they have picked up some useful English
expressions from the films (M=4.31), and have learned how to use them in red
context (M=4.33). They were also able to actually use these expressions in the
designated role in the drama performance (M=4.25), which helped enhance their
understanding of these usages. In addition, since students chose different kinds of
movies varied from Hollywood to Bollywood, they were not only learning language
but also learning different culture (M=4.53). Besides, students responded positively in
becoming aware of the different usages in English and in Chinese (M=4.39). It’s
worth noting that students’ written feedback for movies contained direct translation
from Chinese (L1) which syntacticaly and semantically failed to address their
intended meaning. This part of the problem was worked on while the instructor
preparing students for their project. Thus, students became more aware of the
different usages between their mother tongue and the target language.

Finally, in the part of pragmatics (proper usages in context), students’ responses for
item six (M=3.56) seemed to be less positive in relation to other aspects of contextual
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learning. From the semi-structured interviews, some students revealed that when it
came to different speech acts such as the proper ways to make request or refusals,
they were still not very certain in performing these acts properly in English. It is thus
suggested more work can be done in directing students’ attention to different speech
acts displayed in the films to enhance their awareness of different pragmatics used
across languages and to allow better production of proper language use.

Apparently, results from the questionnaire and interviews confirmed the effectiveness
of meaningful use of language in real context. The drama-based project in this study
thus created the context from which language was not just mechanically practiced but
was activated to communicate real meaning (Harmer, 2007). This has developed
students’ communicative ability in a natural and dynamic manner, using gestures,
pauses, different intonation of voice, showing emotions, and through which these
practical hands-on skills can all be applied in the real-life situation (Banerjee, 2014).

Enhancing Mativation, L owering anxiety, and Boosting confidence

Students’ perspectives on the psychological aspects such as the effect on their anxiety,
self-esteem, and learning motivation via doing this project were also examined. The
frequency statistics on mean and standard deviation of the survey were illustrated in
Table 3.

Table 3: Mean distribution on students’ perspectives regarding effects on learning
anxiety, self-esteem and motivation

ltem Mean S.D.
(2). I think learning English from watching films and performing | 4.69 467
dramaisfun.
(2). After doing this project, | am now not afraid to speak | 4.44 .652
Englishin general.
(3). | do not fed as anxious when | have to present publicly with | 4.17 175
Englishin class.
(4). | start to speak English without thinking too much in | 3.72 1.003
Chinese.

(5). I am now more confident to speak English in general. 4.50 561

From Table 3, the result indicated that students believed learning English via this
project is motivating (M=4.69). It was aso found that this project has helped them be
less afraid to speak English in general (M=4.44), and less anxious in doing oral
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presentations (M=4.17). Overall, students became more confident in speaking English
(M=4.50) after doing the project. However, it is obvious that students still perceive
their first language overrides the target language from time to time and thus, the
relative lower mean score (M=3.72) is shown, indicating students still experience
strong L1 transfer while partaking activitiesin this project.

In fact, from students’ production of written and spoken tasks, students’ interlanguage
displayed a great deal of litera trandation from their first language. This often leads
to problematic language which linguistically and/or pragmatically fails to address
students’ intended meaning. In this regard, some “focus-on-form”, rather than
“focus-on-forms™ activities can be conducted to “draw students’ attention to linguistic
elements as they arise incidentally in lessons whose overriding focus is on meaning or
communication” (Long, pp.45-46). That is, teachers’ feedback on linguistic elements
will mainly focus on the problematic elements which interfere with meaning. In
addition, differences in pragmatics such as varied ways to address different speech
acts can also be introduced, particularly in students’ edited drama script. This will
help solve students’ linguistic problems as well as make aware of the differences in
the pragmatic aspects between the two languages.

Many learners experience anxiety and distress when learning a new language (Price,
1991; Hewitt & Stepheson, 2012). Studies have reveded that students experience
higher levels of anxiety as a result of speaking a foreign language. (Hewitt &
Stephenson, 2012; Young, 1991). By incorporating creative dramato alleviate foreign
language anxiety, Saglamel and Kayaoglu (2013) found positive feedback from
learners in gaining confidence, overcoming stage fright, and fear in speaking English.
In line with Saglamel and Kayaoglu’s study, this study further confirmed the
usefulness of employing a drama-based project to help learners overcome anxiety and
enhance confidence. As nearly all students found this drama project fun, motivating,
and self and group empowering, a non-threatening situation for language production
has been created. The enacting of play, according to Banerjee (2014, p.82), allows “a
healthy release of emotions of the learners in a safe setting which can work to relieve
the tension of learning in a second language”. Thus, this project work has allowed
students involved in “a total physical, mental, and emotional activity” (Banerjee, 2014,
p.82) which help them come out of their inhibition, overcome their fear, and boost
their confidence in foreign language learning.
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Conclusion and Suggestions

This study examines the effectiveness of drama-based group projects in a whole
language EFL classroom. Specifically, it aims to develop students’ language skills and
communicative abilities through a series of integrated drama-based activities. It is
evident that by providing a meaningful and authentic context for students to work on a
collaborative fina project-drama play, the engaging learning process alows students
to be motivated in taking initiatives to work independently and cooperative in groups.
This enhances learner autonomy (Skehan, 1998), and promotes collaborative learning
(Crandall, 1999). In building a safe and creative environment for students to freely
express themselves physically and emotionally through drama activities, students
demonstrated increased self-esteem, self-confidence (Stoller, 2006) and lowered
anxiety and inhibition in language learning. With the components of “comprehensible
input, meaningful output, and negotiation of meaning” via project work (Stoller, 2007,
p.143), students have perceived (and demonstrated) all aspects of their linguistic skills
are improved, their critical thinking ability is developed and their overall
communicative competence is enhanced.

More drama-based projects should be incorporated in EFL classroom. As this study
demonstrates, the project work activates students’ interest and naturally integrate all
language skills and thus develop students’ communicative competence. Since this
study is examined from the learners’ perspective, it is suggested that future studies
which include some pre- and post assessment on measuring students’ actual language
enhancement can be included. The methods and procedures employed in this study
can be further tested in larger samples, and in different EFL context to further validate
the findingsin this study.
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Abstract

This study examines, from the perspective of language socialization, how EFL
learners’ first culture knowledge plays a role in Japanese EFL classrooms. Research
on language socialization has focused on the integrated acquisition of first culture
knowledge and first language (Schieffelin and Ochs, 1986). However, as the theory of
second language socidization (Duff, 2007) suggests, acquisition of additional
language and the associated cultural knowledge, can also be the target of language
socialization. The present study sheds light on a third possibility: one where the first
culture interacts with a foreign language in the classroom. The data for this research
were recorded in a Japanese public junior high school and a private junior high school.
Additionally, data from Anderson (1995) is used for contexting. As a result of the
analysis, it was found that first culture knowledge supported and encouraged learners’
foreign language acquisition and use. In addition, learners’ first culture competence
was reinforced through foreign language learning. Finally, | suggest a new framework
to explain this process, foreign language socialization.

Keywords: Language socialization, Culture knowledge, Classroom Discourse,
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I ntroduction

This article examines the role of students’ first culture knowledge in the context of
foreign language socialization, and how it helps them study and acquire the foreign
language. In addition, the present study shows how a target language can conversely
contribute to the reinforcement of their first-culture knowledge in a classroom.
According to Schieffelin & Ochs (1986), the paradigm of language socialization is
defined as having two aspects: “socialization through the use of language” and
“socialization to use language” (p.163). During both types of socialization, first-
culture knowledge is generally the target material transmitted though socialization and
language use, in the course of enacting culturaly relevant events. Following this, a
more recent theory of “second language sociaization” (e.g. Duff, 2007, 2010, 2012)
has emphasized how second language learners are socialized into the cultural context
of a second language through learning the second or foreign language. As a point of
difference from the original definition of language socialization, in second language
socialization, participants including both adults and children have already had
experience with the culture and discourse of their native language. It is this aspect of
language sociadization that the present study will focus on: specificaly how
participants’ original cultural knowledge, particularly the use of routines in the
classroom, complements and contributes to the foreign language learning process.

The data used in this article are mainly from the author’s database. One set is from a
junior high English classroom managed by a Japanese teacher of English. The other is
from another junior high school English classroom taught mainly by an Australian
teacher of English together with two Japanese teachers. In addition to these, to
contextualize these extracted data in a wider context, | shall refer to data excerpted
from Anderson’s ethnographic study (1995) of an elementary school classroom in
Japan.

The analysis of the data, | will argue, throws light on the dynamic relationship
between the role of culture knowledge, language acquisition and socialization in
discursive practicel. In the discussion section, I propose “foreign language
socialization” as a new approach in language socialization studies, following from the
general theory of “language socialization” (e.g. Schieffelin and Ochs, 1986; Ochs and
Schieffelin, 2008, 2012) and “second language socialization” (e.g. Duff, 2007, 2010,
2012) as mentioned above.

L anguage Socialization

Language socialization is defined as the process of how participants such as children,
students, novices, newcomers or others acquire cultural knowledge, including how,
when, and where to act in culturally expected ways, and become matured members of
community through language acquisition and language use. Through this process
they acquire cultura habits, values, thoughts, rituals and so on at deeper and deeper
levels. The interpretation can be particularly seen in the early studies, which focused
on how children are socialized through the interaction with caregivers, or with other
older members in their community (e.g. Schieffelin, 1990; Ochs, 1988). Following
this early definition and orientation, language socialization study concentrates on not
only child’s cultural and linguistic development but also on “the ways in which

160



The Asian Conference on Language Learning 2015

culture influences all aspects of human development as a lifelong process” (Garrett
and Baguedano-Lopez, 2002, p. 340). Here it is noted that if we recognize the
language socialization process as a development across the lifespan, participants
experience socialization not only as first-language learners.

In language socialization studies, culture is seen as the mgjor factor defining what is
transmitted through the process of language sociaization. Participants are seen as
acting according to cultural knowledge and being enculturalated through language.
Anthropologists such as Mead (e.g. 1930, 1954), cited in Kulick & Schieffelin (2004),
did not consider language as a factor when children were growing up and acquiring
knowledge. Such anthropologists are interested in how children acquire cultural
knowledge and become community members, similar to researchers in language
socialization. However, most of these anthropologists focus only on “enculturation”,
ignoring any role that language may have in the acquisition of cultural knowledge; it
“is disregarded as an aspect of social life” (Kulick & Schieffelin, 2004). In contrast,
language socialization regards language as having an influence and a facilitating role
in cultura events and knowledge development in children and other language learners.

Second language socialization focuses on many points similar to first-language
socidization in its framework and objectives (Duff, 1995, 2007, 2010). However,
participants generally differ from first-language socialization participants in that the
L2 learners entering a L2 context have already experienced and had some ...
repertoire of linguistic, discursive, and cultural traditions and community affiliations
when encountering new ones” (Duff, 2007, p. 310). Added to this, however,
participants keep being socialized in their first culture and through their first language,
in paralel with the additional language and its culture, during this second phase of
sociadization (Duff, 2012).

There are two main approaches to language socialization for al types of language
socialization studies. One is from psychology, and the other is the perspective from
anthropology and sociology (Ochs & Schieffelin, 2008; Garrett, 2008). The former
approach can be seen in earlier studies which focus on language acquisition. This
research approach focuses on explicit sociaization, which is one of the goals of
language acquisition. The latter is based on anthropologica and sociological
perspectives. This approach sheds light on how participants acquire cultural values
more generally through implicit or explicit language socialization.? This process
through which participants are socialized aims for them to acquire culturally expected
norms of language use and behavioral competence; in other words, what Dell Hymes
would call “communicative competence” (Hymes, 1972).

Communicative Competence

In the study of language socialization, in addition to acquisition of language, cultural
factors and cultural knowledge related to verbal and non-verbal communication are
considered. In the 1960s and 1970s, Hymes (e.g. 1968, 1972, 1974) proposed the
notion of “communicative competence”. As opposed to Chomsky’s (1965) “linguistic
competence” which focuses on a speaker’s grammatical development and the innate
system behind it, Hymes emphasized that we acquire and use language in particular
contexts which have an influence on our ways of using the language, and moreover,
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we are required to act according to the context. Then, we need to know and
understand “what to say to whom and how to say it appropriately in any given
situation” (Saville-Troike, 2003, p.18). Linguistic activity is thus framed as a part of
cultural and social knowledge in situations which have an effect on communicative
language use.

Language and Culture

As one part of the framework, | would like to discuss theoretical views of the
relationship between language and culture. In language socialization studies, culture
knowledge and cultural behavior generally tend to be targets of socialization together
with language. These targets also create contexts within which socialization occurs.
However, it is not necessarily the case that the second culture plays a significant role
in second language learning. There is flexibility in how cultural factors contribute to
various types of language acquisition in different contexts.

The connection between language and culture has been taken as one of
interrelatedness, which suggests that features of each influence the other. However, as
suggested by Risager (2006), culture and language can exist and function even as
separated from particular linguistic and cultural contexts. As a general principle,
Risager (2006) notes “...that languages spread across cultures, and cultures spread
across languages. Linguistic and cultural practices change and spread through social
networks along partialy different routes...” (p.2). This relates to my assertion in this
paper that first culture knowledge can be learnt through a foreign language, and can
contribute to foreign language learning.

Blommaert (2010) similarly challenges researchers to “rethink” sociolinguistics in
terms of “trans-contextual networks, flows, and movements” (p.1). In this way of
thinking, the relation between language, culture and context in globalization is mobile
and diverse, that is, they are not in afixed structure together. According to Blommaert,
traditional views displace language from the language context which has been seen as
its corresponding context in time and space (ibid.).

In other words, the structure of language, culture and context is not necessarily bound
together but rather the components function independently. Duff (2007) notes that the
definition of additional-language sociaization, “does not necessarily lead to the
reproduction of existing L2 cultural and discursive practice, but may lead to other
outcomes such as hybrid practices, identities, and values...” (p.311). From the
language socialization perspective, it is highly possible that each component —target
language of socialization, culture knowledge, and the context— is mobile and free
from “the language and culture bind”. In other words, the combination of these is
fluid and can only be seen in relation to individua cases. As a short summary, the
relation of language and culture in foreign language socialization depends on
participants’ cultural experience or knowledge over time, rather than a wider socially
fixed structure of language and culture.
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Previous Studies on Japanese L anguage Socialization

Previous studies on Japanese language socialization have been concerned with
interactional routines in Japanese as first, second and foreign language (e.g. Anderson,
1995; Clancy, 1986, 1999; Cook, 1999, 2012: Kanagy, 1999; Ohta, 1999). In the early
socializing process of children, conventionalized routines play an important role and
help to organize the learning context (Anderson, 2008).

Although it is not a study of Japanese language, a seminal study on the role of
interactional routines in language socialization was done by Peters and Boggs (1986).
Socializing contexts consisting of “time, place, participants, and desired outcomes”
(Peters and Boggs, 1986, p.80) facilitate the success of language learning. In
interactional routines and language learning, children can learn how to take part in
activities in early practice, and later acquire social and cultural knowledge. Peters and
Boggs (ibid.) note, 1) from the language learning and acquisition view, in the
interactional sequence, children have ample opportunities to use language skills, and
are connected in their language use as they learn how to adjust their speech according
to situation and participants; 2) related to these rules, children acquire the ways of
culturally communicating, what Peters and Boggs call “modes of speaking” (p.94).

Within the framework of Peters and Boggs (1986), some studies on language
socialization in Japanese schools have been carried out. During interactional routines
children and learners are expected to be good listeners in a classroom as well as at
home. Cook (1999) proposed that in contrast to the idea that good participants in the
western context are actively participating, Japanese children are forced to listen to
others talking until they finish. She examined how students in Japanese elementary
school are implicitly and explicitly socialized to be good listeners in classroom
interaction. Through the interactional routine, particularly when it is focused on
student turns rather than teacher talk, they are given explict instructions to listen
carefully and attend to the class.

In an ethnographic study of a Japanese elementary school over a year research,
Anderson (1995) focused on routines for greeting (Aisatsu, in Japanese) and
presentation (Happyo, in Japanese) from the perspective of the participants’ roles in
the discourse. He showed that in the Japanese classroom, participants are in a multi-
party patterned interactional structure, which he referred as, “interactional umbrella”.
This interactional routine is formulated as “Initiation-Presentation- Reaction-
Evaluation (I-P-Rx-E)”, which differs from the western classroom interactiona
pattern, IRF (Initiation- Response- Feedback) as described by, for example, Sinclair
and Coulthard (1975).

Interactional routines have also played a role in classroom studies of Japanese as a
foreign or second language (Kanagy, 1999; Ohta, 1999). Kanagy focused on children
who were socialized in second language interaction in a kindergarten in the US. This
work shows how children learn initiation and response moves in the process of
immersion into Japanese language. During classroom activities, she found that the
role of repetition and scaffolding by the teacher are important not to question-answer
interaction between teacher and student but to socialization for interactional and
communicative competence in L2 learning. Ohta has applied the framework of
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language socialization to foreign language discourse in a first-year university-level
classroom in the US. She researched the “alignment” which is necessary for learners
in interactional routines. Learners do not need only to listen to what others are saying,
but have to react to teacher-fronted and learner-learner interactions in the context of
Japanese-as-foreign-language acquisition. In this work, she examines how the
routines based on first language socialization of childhood affect and impact their
foreign language learning. These two studies were not conducted in Japan, but they do
help to shed light on the relations among language, culture, and context more
generaly.

Data

The data for the present study are from two sets of the author’s data and one from
Anderson (1995). Thefirst set of the author’s data was recorded with an IC recorder
over 50 minutes, in an English classroom at a public junior high school in the fall of
2010. Students were fixed in the same class over one school year and taught by the
same teacher. Almost all of the students were in the third year and final junior high
(14 and 15 years old) and would be taking an entrance examination for high school a
few months | ater.

The second data set is from the author’s observations in 2010 at a private junior high
school in Osaka. This data was recorded with an IC recorder by the author over 50
minutes, toward the end of the school year. Students were in the first year (12 or 13
years old). This class was shared by three English teachers. two Japanese teachers,
and one Australian teacher. The present excerpted data include one of the Japanese
teachers and the Australi