A STUDY ON THE LECTURER'’S STRATEGIES IN OVERCOMING THE OBSTACLES IN
TEACHING LISTENING AT ENGLISH DEPARTMENT
OF UNIVERSITAS BUMI HIJRAH

Vebiyanti Nasir, Moon Hidayati Otoluwa, Syarifudin Ahmad

Abstract
The result of the research found that the lecturer's obstacles in teaching listening
were in four factors. The first was students factors: the students’ lack in vocabularies
and grammar, and the students’ low motivation in learning listening. The second was
speakers factor: the speakers’ accent especially the native speakers’ accent in
conversation make the students difficult and can not catched the uttarances by the
speakers because they Speak too fast. The third was teaching methods factors: the
lecturer used inappropriate material for the college students. The fourth was
classroom fasilities: unreadiness of listening material books, unreadiness of
language laboratory and unreadiness of listening module for the students.
Furthermore, the strategies used by the lecturer in overcoming the obstacles
consisted of predicting strategy to overcome the students’ low motivation.
Monitoring, evaluating and Clarifying strategy to solve the obstacle with students’
lack in grammar and vocabularies. Responding and monitoring strategy to overcome
the problem about the speakers. The lecturer used material based on students’ level
to solve the teaching method problem about in appropriate listening materials for
college students. The lecturer used material from another resources to taught the
students, the using of language laboratory from other school for teaching listening
and gave materials for the students to independent study to overcome the
unreadiness of listening module. In addition, the result of the research also found
that the students’ motivation in learning listening were in moderate level and the

students’ attitude toward learning listening were in high positive attitude.
Keywords: obstacles, strategies, listening, motivation, attitude

l. INTRODUCTION

In North Maluku, students are
mostly having English as their foreign
language eventhough it has many big
universities which provide them with
English as one of their subjects. Universitas
Bumi Hijrah in Sofifi for example is the only
university which has an English
Department. It is a new university, so that it
has obstacles in many aspects. They
among other are infrastructure and fasilities
in supporting teaching and learning
process. Those aspeclts covers the less
fasilites in the classroom (language
laboratory), the unavailable of tape recorder
and CD player, being demand the lecturers
to apply some good strategles In teaching
listening to increase the students' ability.
Those obstacles above cause the lecturer
restricted in carrying out thelr teaching, As
a matter of fact teaching listening Is
complicated thing because It should be
Support either teaching facllity or basic
students competences.

Because of the cases, the
researcher s interested In exploring what
the obstacles faced by the lecturers In

teaching listening, how the strategies used
by the lecturers to overcome the obstacles
and how the students’ motivation and
attitude during teaching learning listening
process. So, the focus of this research are
the lecturer’s obstacles and its strategies in
teaching listening, and the students’
motivation and attitude in learning listening.
The research proposed three
research questions, they are: (1) What
kinds of the lecturers' obstacles in teaching
listening at English Department of
Universitas Bumi Hijrah?, (2) How are the
lecturers’ strategies used in overcoming the
obstacles of teaching listening at English
Department of Universitas Bumi Hijrah?,
and (3) How are the the students'
motivation and attitude In learning listening
at English Department of Universitas Bumi
Hijrah?, With the objectives are to know the
lecturers' obstacles in teaching listening, to
know the ‘stategies In overcoming the
obstacles of teaching listening, and to know
the students' motivation and attitude in
learning listening in English Department of
Unliversitas Bumi Hijrah.
a. Definition of Listening
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Listening is essentia! element' of
interpersonal  communication  skills.
Listening is the process of engaging the
production of the spoken language, go
together with the aid of someone's previous
knowledge generally and the situation
which she or he listen to. Yet, insteqd of
assuming that listening as one single
process, it is easier to comprehend that
listening as a set of related process which
covers the process of recognizing an
utterance produced by a speaker, a
perception towards any certain focus
information by considering the intonation
patterns, and the process of interpreting
any relevants information about something
being talked toward any certain topic, and
etc.

As Anderson and Lynch (as cited in
Gilakjani and Ahmadi, 2011) argued that a
Successful listening is not meassured from
the way speakers deliver the speech, but it
might rather be involving the listeners to
have  themselves to activate  their
Comprehension in line to what they really
know about something being talked from
moment to moment to understand the
Speakers meant when they hear the
speech (p.978). The listeners have to pay
attention when they are listening someone's
speech, they are also must be able to
connect their knowledge with what speaker
Says and try to understand it.

In addition, Underwood (as cited in
Gilakjani and Ahmadi, 2011) simplified that
listening is a strategy in gathering the
information from the speaker by paying
their  attention (p.978). Furthermore,
Mendelson (as cited in  Gilakjani and

Ahmadi, 2011) added that listening
comprehension is an ability to get the
meaning of the speakers’ speech as g
native speaker (p.978). Moreover, Buck
and Hadley ( as cited in Ratminingsih,
2011) explained that listening
comprehension is the Process when the
listeners activating their knowledge in
understanding the message delivered by
the speakers (p- 67). From the previous
definitions, the researcher can conclude
that listening is an activity to understand
what the speaker meant by activating the

knowledge of the listener. And the listeners

can fasilitate the communication by having
a good listening, the listeners should be
able to understand what they heard and
respond the speakers’ speech by get the
meaning of the speakars meant. -

b. Listening Activities

Hedge (2003) develgpg
stages in listening activities ag followg, u}r&e

The first is pre - Iistening Stag'
pre — listening stage, the Iecture,e' A
choose what types of listening pur Se
suitable with the text the lecturer v, teagy
The students should ‘tune in' to the COnfey;
and the topic of the text, might pe con A
attitude in relation to the topic, deﬂnite|
lead their minds to anything that they knox
about the topic previously, and Perhaps y
attention to and apply some of the [egg
familiar language in the text whick woulq
otherwise divert or make anxiety during
listening. .

Second, while - listening stage,
The acivity in while — listening stage have tg
connect with the same activity in pre -
listening stage. While the Students listen,
they should be able ‘to engage thejr
purpose in listening and ~ have to
concentrate more intensively and more
extensively for gist or detailed information,
The selection of activity in while — listening
stage will depend on the level of response
which is suitable, not only the kind of text
the lecturer teach but also to the level of the
students.

The last is post - listening stage. In
post — listening stage, the students can
apply bottom - Up process of listening
more intensively, the activity such as note
taking, helping students to summarize the
content of lesson. Post - listening stage
also effective include combination of other
skills through development of the topic into,
reading, speaking, and writing.

€. The Concept of Strategy and
Obstacles

1. Definition of strategy.

Suyono and Hariyanto (2011) stated that
learning strategy is “the combination of
activity in teaching learning process
include the organizing of studgn_ts,
teachers, teaching learning actw]ty,
learning environment,  learning
resources, and assessment in order to
teaching and learning to be more
effective and efficient that appropriate
with the aims of Iearnling." p.(20).
ini of obstacles.

. Rgglc;‘rgiir?g to Aunurrahman (2009), jn
teaching and learning process, an
obstacle can occur before learr?mg
activity about organizing the learnlpg,
during learning process about learning
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resources and learning materials and
after learning activity about the
evaluation of learning result. There are
two kind of obstacles that influence the
teachers in teaching, namely internally
and externally. Internally consist of the
students and teaching methods, and the
externally is classroom fasilities (p.177).
. Teaching Listening Strategles

In teaching listening, Rost (as cited in
Nunan, 2003, p.35) Identified some
strategies such as predicting, inferring,
monitoring, clarifying, responding and
evaluating strategy. The first strategy is
predicting. Predicting means that the
listeners suppose and try to predict what
they will hear. In real life situation people
usually have some ideas what they are
going to hear before they begin. The fact
that they can predict what the speaker
will say helps them to understand and to
focus on the information. In classroom
this strategy is useful in beginning of
teaching or always mentioned as pre
listening where the lecturers guide the
the students to predict what will they
hear. This strategy can help the
students to listen effectively if the
lecturer starts with an activity which gets
them to make predictions or guesses
about the content of conversation. This
also a good way to Increase motivation
and gets the students to engage more
actively in listening.

Second, inferring means that the
relationship between two pleces
information may not be direclly stated,
but instead to be figured out by the
listener, from clues. Listener has lo
listen not for only whalt Is said, but how it
is said, where and when It Is sald, why it
is sald. Often, the Information is not
directly stated. In Inferring strategy the
lecturer has to guide the sludents to
infer what the speakers says. The
lecturer help the students how to Infer
the meaning of the conversation spoke
by speakers on the lape recorder, and
how to make a correlation beelween a
message to other message In pelling
the meaning of the message.

Third, in monitoring, lecturers making
sure the talk heard by the students Is
clear and focused. Bocausa llsteners
pay altention lo whal they hear but
somelimes they do not understand the
meaning of message. In order o help
the students ‘comprehend In listening

class, lecturers also making sure that
the students know how to listen, and ask
if they do not understand. Many the
students with language impairment will
have difficulty in ‘keeping on track’ when
listening in classroom. And the lecturers
can overcome the problem by helping
the students to recognise that they have
not understood completely and o
indicate when there is a problem.

Fourth, clarifying means that the listener
asking the other party to provide more
information, to elaborate upon their
statement or answer specific questions.
Sometimes, when the listeners clarifying
what they hear they also seeds an idea
or suggestion. The lecturer in this
strategy let the students to ask about
what they do not know and guide the
students to clarify what they hear to
build their ideas about what the speaker
says.

Fifth, responding is important in listening
because it is the way to share feelings,
inform or control other person. To join a
conversation, the listeners must be able
to express their ideas clearly but it is
also Important the listeners listen
carefully to what the others say so that
they can make a relevant comment or
response. Conversation work well if the
listeners listen carefully to the other
people and try to respond to what others
have said. In this strategy, the lecturer
guide the students to respond what they
hear on the tape recorder by giving a
relevant comment.

The last is evaluating. In evaluating, the
listener  critically assesses he
information they received from the
speakers. They check on how well they
have understood the information. When
the students understand the information,
they can evaluate themselves o
measure how well their listening, and
the lecturers can help them to avaluate
themselves In listening comprehension.

. Teaching Listening Obatacles

According to Yagang (as cited in
Renukadavl, 2014), there are some
obstacles In teaching listening. The
obstacles are belleved to cause the
teaching listening will not successfull,
the obstacles namely: the students'
factor, the speakers (actor, teaching
methods factor and classroom fasilities.
First, students' factors, Ur (2007)
Idontiflied the students' problem In
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listening classroom, such as trouble with
sounds, have to understand every word,
Can not understand fast natural native
Speech, need to hear things more than
One, find the information difficult to keep
ltlp and get tired when the passage is to0
ong.

Second, speakers factor. The sludenls.
are used to listen to their teachers
accents or standard variety of Britis_h
and American English, and thus it is
difficult to listen to other accent of
English (Yagang, as cited in Bennui,
2007, p6). The total speakers in a
conversation on the tape recorder the
Students hear also have to be
considered, such as their speed and the
cleamess of the speaking (Anderson
aI:id) Lynch, as cited in Bennui, 2007,
p.6).

Third, Teaching methods factor. Suk-
kaew et al (as cited in Bennui, 2007,
P.7) described that "most of students in
their educational areas in Bangkok had
low listening proficiency in English due
o the teachers' traditional methods:

grammar translation method (GTM). The -

focus of GTM was more on reading -
writing and grammar practice through L1
instruction than listening speaking via
target language. In other words, the
students have no opportunities in
Practice their listening to the teachers.”
Next, Classroom fasilities or physical
setting includes noises, ausio — visual
aids and time. According to Yagang et
al. (as cited in Bennui, 2007).

Il. METHOD

The researcher used qualitative
research method to conduct the data in this
research. Creswell (2009) stated that
qualitative research is “a means for
exploring and understanding the meaning
individuals or groups ascribe to a social or
human problem. The process of research
involves  emerging  questions  and
procedures, data typically collected In
participant's  setting, data  analysis
inductively building from particulars to
general themes, and the researcher making
interpretations of the meaning of the data”
(p-4). | ,

The researcher site the research at
English Deparment of Universitas Bumi
Hijrah, Sofifi, North Maluku. The researcher

took fourth semester as the subject of the
~ research. The listening subject was taught

o a week on Tuesday anq F

o g
twice N < f this research ay,

ants O ) 1 =omdllh wer
.T'l?ufei”'ﬁ,'ﬁo taught listening in g .18
e

gnt ' ¢ ngligy
of Universitas auml Hijrah
Depanmen:s who took the listening g, o

e studen bject
:: the fourth semester.
In this research, the data colecgy,

procedure c0n§ist of three w3y8, Such 5 '
bservation, interview, —an d(.)c”ment
onalysis' The researcher dig the
abserva“°” twice on Tuesday, 5th ay
2015 and Friday, 12th May 2015, Th
researcher observed a'bout t_he Process
foaching and leaming listening, -
obstacles that appeared in  teach;,
listening, the strategies the lecturer yseq in
overcoming the ~obstacles, and
students’ motivation and attitude toway
ing listening.

|‘%‘mmgln interviewing the p_articipants, the
researcher did the interview after the
lecturer finished her teaching. The intervigy,
did twice, the first was on Tuesdgy, 26th
May 2015 and the second interview wag
interviewed on Friday 29th May 2015 aboy;
the obstacles the lecturer found in teaching
listening and the strategies the lectyrer
used to overcome the obstacles,
Furthermore, the interview for the students
only once on Tuesday, 2nd June 2015
about their motivation and attitude. The
researcher used structure interview in
interviewing the students.

lll. FINDING AND DISCUSSION
a. The lecturer’s obstacles.
1. Students factor.

The first obstacle in teaching
listening was the students, generally the
students should have knowledge when they
were learning listening. However, in the
fact, the students got many troubles when
they were learning listening. They got the
problem when they had to listen to a long
passage. Some of them understood the
uttarances word by word, they were also
late In catching the meaning of the
uttarances. Because of their understanding
to the uttarances was still in word by word,
they had to arrange the worg and translate
It It was finally cayseq by their lateness in
getting the meaning of an uttarances. The

second students factor, The students were
affrald

o' speaking because they thought
that their grammar was wrong. When the
lecturer askeq them to speak they seldom
did It, some of Students were shy and
chosing to e silent. The lecturer stated that
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they were afraid becaug
that their grammar in spea

The last obstacle
was the students’ motivatj
mostly believed that listening was only
listening to the sound, they had not attitude
in how to learn listening. Their low
motivation influenced theijr ability in learning
listening. The students with high ability
were more easy in learning listening
because they had their own way in learning
listening such as listening to the songs
everyday and wacthing the movies, They
also often came into the class because of
their motivation, the low  motivation
influenced the students' ability in learning
listening.  From the fact above, the
researcher could conglude that the
students’ problem in learning listening was
based on their ability in learning listening. If

e they believed
king were wrong.
of the students
on. The students

they had good ability, they could have a - -

good listening and if they had low ability,
they would be low in listening. Vocabulary
was a main point here, the students had to
master the vocabulary to be fluent in
learning listening.

The researcher found the same
obstacles about the students factor in the
listening class same with Ur (2007)
statement. Ur stated that the students
always had trouble with sounds when they
were listening to the sound speaker, and
they also had to understand every word not
the whole of sentence. The students could
not understand fast natural native speech,
they needed to hear things more than one
to catch the meaning of the conversation or
story.

2. Speakers factor.

The speakers on the tape recorder
might be too fast in speaking when the
students were listening to the conversation,
8o the students were difficult in catching the
meaning of the speaker says. The students
unfamiliar with the native speakers' accent
and it make they were difficult In catching
the native speaker's meaning. The
students’ Jack in vocabulary also make they
were more difficult in understanding the
meaning of the native speakers says on the
tape recorder. On the observation, the
students need more times In listening

==conversation or a story.

Anderson and Lynch (as clted In
Bennui, 2007, p.8) explained that the total
speakers in a conversation on the sound
speaker as the students hear also had to be
considered, but in fact the iecturer In

teaching listening did not consider the total
number of speakers. She considered about
the speakers’ fast speaking that influenced
the students’ listening.

3. Teaching methods factor,

Based on the observation the
lecturer taught in bilingual. Sometimes, she
explained the material in Indonesian and
sometimes in English. The method she
used was communicative method, she was
the center of the activity. The students just
sit on their desk and listened to the audio
she played. Sometimes, she asked the
students to read the passage as they heard
before. In the interview, she said that
writing, - - speaking and reading were
supporting her in teaching listening.

The conclusion was teaching
methods factor did not become a problem
for the lecturer and the students. The
lecturer taught listening clustered with
writing and reading, it became her
teaching method in teaching listening. The
teaching listening method by the lecturer
also happened in Bangkok as Suk-kaew
et al (as cited in Bennui, 2007, p.7) found
that teaching learning listening by using
GTM (Grammar Translation Method),
reading and writing more consider than
listening and speaking in target language.

However, the problem came from
the inappropriate materials based on
students’ level for the college students, the
lecturer thought that the students still had
low ability in listening, so she gave
materials based on the sudents' level of
ability. The lecturer is assuming that the
students’ ability made her consider the level
of materials she will gave. In pre - listening
she taught for all the students and she
would repeat if there were some words that
were difficult for the students. She took the
‘narattive” story as material in teaching
listening.

The data from observation and
Interview were supported by data analysis
of the lecturer's lesson plan that the lecturer
gave the students “narrative” story as
material of teaching listening and the
material based on the students' ability in
listening. It could be assumed that the
lecturer might have not enough knowledge
In teaching listening, she might believe that - -
the materials of teaching listening she can
arrange based on the students' ability in
listening but in the fact that the students in
listening 3 should be taught by listening

Volume 01, Nomor 1, Februari 2016



materials that were appropriate with their
level of listening co;;;grehensmn
m facilities.

¢ cussa::d on the observalion, the
lecturer used language laboratory from
other school in teaching listening while the
researcher asked about that the lecturer
stated thal she gol permission from the
headmaster of the school to use the
laboratory. However, she explained that
she had not many references in teaching
listening, only some books she had.
Sometimes she laught the students by
combining the materials from Cambridge
University books for college students and
sometimes she used Junior High School
books.

Yagang et al. (as cited in Bennuli,
2007) stated that classrrom facilities in
teaching listening included noises, audio
visual aids, and time. But in the fact, the
lecturer also needed many listening
matenial books and teaching listening
module for the students' independent study.
The noises in the classroom during the
teaching leaming listening, ausio — visual
awds the lecturer would use, and the time
the lecturer needs to teach listening were
nol became an obslacles in teaching
listening because as she stated that she
never got the problem in her teaching
listening process.

In conclusion, there are many
obstacles in teaching listening faced by the
lecturer. The lecturer had to prepare
appropriale strategies in overcoming those
obstacies 10 make the sludennts are
successfull in listening and to make the
leaching and learning listening more
eflective and successfull,

b. The lecturer’s strategles.
1. Predicting strategy.

Based on the observation, the
researcher found that the lecturer gave the
sludents activities such as listening a story
in pre - listening and let them to predicted
what will happen next on this story, After
that she helped the students in predicting
what they heard in the story. Then thay
would answer together in while listening.
This activity on the class while observation
was supported by the lecturer statement on

the inler_vlow. The lecturer explained that in
the beginning of the class, she played a
story on the tape in English but the students
ever heard the story before in Indonesian,

Then she asked them to predict what will
happen next in the story.
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It could bet asstumts.'dk that b
is strategy to make g

lecturer used tf;l wed hér tesching aUre hay
the students follo Nd the

motivated with the material she o ¥
VRJ?:: (as cited in Nunan, 2003, p.35) St:d
that the llsteners supposed what they
hear and tried to predict what they will e,
In fact, the lecturer aims i using y
strategy were same with Rost's s’.tatern(,nL
This strategy was used to make
students predictable to what will happe
next in a story or in a conversation, T
strategy also increased the studenty
motivation in learning listening becaygq
they would be excited when the lectyrg,
gave them materials and Ie} thefTI to predicy,
they also would good in listening becausg
they are learnt to focus on the information
the speaker says.
2. Monitoring strategy.

During observation in the class the
research found that the lecturer always
monitored the students, how they listen to
the story or conversation and always
helped the students when they got
problems in listening. The lecturer would
repeat the sounds three or more times to
make sure the students understood the
meaning of the words and helped the
students in recognising and indicating their
problems in listening such as their lack in
vocabulary. This activity proved by
checking the lecturer statement in the
interview, the lecturer stated in that she
monitored the students while they were
listening by recognizing the students’
problems and solving the problems by
making them understand. When the
students got problem with the sound, she
would help them by playing the sound three
or more times to make the students
understand.

Rost (as cited in Nunan, 2003
p.35) stated that sometimes the listeners in
listening they pald attention to what they
heard but they did not understand the
meaning. So that, the lecturer had to
monitor the students to make sure they
understood the uttarances they heard.

3. Clarifying Strategy,

On the observation, in the end of
the teaching learning process the lecturer
always clarified the students' listening
process by asking them to read the
conversation or text they completed will
the answer. When the students read the
text for example, she would pay hef
atention to found the mistake whie
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students were reading. If the students make
the mistakes with the words, she would
clarified with the correct answers. The data
from observation was confrmed by
interviewing the lecturer, the lecturer
explained that she always checked the
students’ listening then she asked the
students to read again what they catched
from their listening.

Related to Rost's statement (as
cited in Nunan, 2003, p.35) that clarifying
was meant that listeners asked the lecturer
in order to provide more information, to
elaborate more upon¥their statement or
answer specific questions. In fact, the
lecturer did the clarifying strategy by
checking the students’ listening. This reality
was contradicted with the expert says, the
lecturer did not let the students to ask but
she monitored how to clarify the students's
listening by her own strategy.

4. Responding strategy.

When the students gave feedback,
the lecturer responded with answer the
students’ questions. This activity happen
during the listening activities, when the
students found some difficulty words, they
will asked the lecturer and the lecturer
served the questions.

As Rost (as cited in Nunan, 2003,
p.35) stated that responding is the way to
share feelings, inform or control other

_person. The students just asked what they
did not know, they did not inform and
control the person who speak with them.
The perception was in the teaching learning
listening process, the lecturer did not push
the students to speak each other but only
listen to the conversation on the tape, the
students did not have time to speak and
listen their friends speaking. So, they could
not inform what they know and control the
person when they are speaking.

5. Evaluating strategy.

The lecturer evaluated the students
by asking the students to read the story
they heard from the speakers on the tape
recorder, and then she would check the
pronunciation and the students’ writing. She
pushed the students to read the text with
correct pronunciation. When the researcher
checked the activity in obervation to the

lecturer in the interview, she explained that .

the students’ pronunciauon.writlng and
speaking she evaluated. As a result of the
evaluation, she calculated these skills to
measure the students’ ability in listening..

In evaluating strategy, the students
checked how well they understand the
speaker says and the lecturer helped them
by checking their pronunciation, writing and
reading. Rost (as cited in Nunan, 2003,
p.35) stated that evaluating in learning
listening was the listener critically assessed
the information they received from the
speaker. In fact, the lecturer believed this
strategy could help the students when they
lacked in vocabulary, because when the
lecturer checked the pronunciation, writing
and reading the students would know their
mistake in listening.

c. Students’ motivation and attitude
1. Students' motivation.

The first indicator of motivation was
about learning desire and willing to be
success in learning listening. Most of the

" students had strong desire in learning

listening. It could be assumed that the
students’ learning desire and willing to be
success were in moderate level toward
learning listening. Furthermore, the second
indicator was the needs to learn. In this
indicator, most of the students had strong
need to learn listening. It could be
concluded that all of the students had
strong needs in learning listening.

"~ The third indicator in motivation
was hope for the future. On the

_ observation, all of the participant had hope

in learning listening. It could be assumed
that all of the students had hope in learning
listening, they wanted to be successful in
the future. In fifth indicator about interesting
learning activity. The lecturer built an
interesting learning activity to engage the
students’ motivation in learning listening
and the observation also supported by the
students' statement in the interview. All of
them said that learning activity was
interesting, it could be seen from the
lecturer attitude in the class by serving the
students' questions in every teaching
learning process. The students had strong
interest in learning listening because of the
lecturer knew how to motivate the students
in learning listening. The last indicator was
about condusive learning environment. All
of the students had not condusive learning
environmentto learn listening. .
Based on the data above, there
were some perceptions appeared here. The
first was the students had motivation in
learning listening but they did not have
facilities to improve their listening. The
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fastmgtisdslig otthf:y v?fant to wspr:v\;es trlhe
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Tolefied o Lt ivation because

. e moti
students did not hav that listening was not

e “Lm-’? hItezarning English. The
important in their 1€ J that listening in
students probably be v t important as
learning English Wes: P Tt people
speaking, because 7, al'yhow to speak
thought that learn I:Tnghsh Iisn English we
fluently. However, In !earn cﬁ e listening,
have to master four Sclj(llls'tsiﬁg
i ing, and writing.
speakln%r:')ﬁr‘:d gthe discussion, thP:
researcher concluded that the studentg.
motivation in learning listening was In
moderate level of motivation. Furthermore,
according to Sofyan and Uno (2004, p.23),
there were two factors which were_affectlng
the learning motivation. The first was
intrinsic factors that was covering the
learning desire, willing to be success, the
needs to learn and hope for the future.
Then, the second was extrinsic factors such
as a condusive learning environment and
interesting learning activities. The students’
intrinsic and extrinsic factors were
- balanced, they realized their responsibility
in liearning. :
2. Students’ attitude.

The first attitude was about
students’ attitude toward learning listening.
The students’ attitude in learning listening
was in moderate level. Next, the second
indicator was following the instructional
activity. All of the students were in high

attitude in following the lecturer instruction ,

in learning listening. As Purwanto (2011)
stated that attitude was a way to respond a
stimulus. A tendency for reaction with a
certain way toward a stimulus or situation
that faced. The researcher found that
students had stimulus in reacting the
lecturer’s instructions, they had the good
attitude in learning listening but some of
them did not really like in learning listening
It could be concluded that the stuer e

attitude in learning listening w, S '
positive attitude, 9 Wes a high

IV. CONCLUSION

Some factors that had b
obstacles in teaching listening thgs?: r:::rees t(l';e)a
isnn:fdentg factors;. the.students always |ack
i Ocabulary and grammar while they were
Istening to the conversation or the story

the students also got troubles with thé

sounds and they underst
ood word p
what they heard, (2) Speakers fac%ovr‘fogg

ocess, the speakerg a

.~ listening Pr h
teaching 12 =" fer spoke too fast. It cayg
the tape t problem in listening,

the stgdenrt:e?%ds factors; the studep,!
Teaching T " level, so that the lectyy,
ability v‘;fesm in low level toO. And, it was Not
taught tf e with the students’ leve| ;
approprie’® 1dition, the lecturer pushed g,
college. to be able in reac!mg — Writin
students 10 g - speaking via targy

more that listenin d while the lecturg

t showe .
Iae:c/%l;zgaike:d the students to read and writg

tudents. heard. (4
correctly what_.!he. fhe % of Iisteni(n;
Classroom facilities; tatinkt 97

ials caused the lecturer. aught with
auinne te listening materials for the
inappropria k of teaching listening
students, the lac lack
modules for the students and the lack o
language laboratory for teaching listening.
The strategies used in overcoming
the obstacles mentioned above, namely: (1
predicting; the lecturer used this strategy tc
engage the students’ motivation In learning
listening by giving them materials tha@ made
them enthusiastic and motivated with the
materials they would learn. (2) Monitoring
the lecturer applied this strategy to solve
the students’ problem while they were
listening, the students’ problem was lack ir
vocabulary and grammar. The lecture
would know the problems and handlec
them. (3) Clarifying; by asking the students
read the result of their listening, the lecture
clarified the students’ mistake in gramma
and how to pronounce the words. (4
Responding; the lecturer responded the
students’ feedback such as answering the
questions. (5) Evaluating; the strategy was
used by the lecturer when the lecturer
wanted to evaluate the students’ listening,
by checking the students’ pronounce while
they were reading and the lecturer would
know the students’ problem with vocabulary
gzﬁﬂéhe: words were wrong. Besides, the
overco:n ?g Cop Talegles .SUCh as i
materkl e tti' problem about mappropri?te
materialz athco"ege Students by choosupg
students’ ab'l;'it \Were - appropriate  with
less of list Wty in leaming listening, the
M ening material books by using the
als she toolk from other sources, trr:e
anguage laboratory shé
:SLV:;i .gydused the laboratory from othef
teachi nd-the last was unreadiness ©
2Ng listening modules for the students

Y giving the st . A
their house. udents materials to study



The internal students’
could be determining the stude
in learning listening were m
attitude. In this research,
that the students’ motiy
listening was in moderate
However, the students’ a
positive attitude.

factors that
nts’ success
otivation and
it had been found
ation in learning
Or average level.
ttitude was high

Recommendation

In this context, the lecturer needed
to improve the competencies in teachin
listening in order to they were skillful to -
prepare and to design materia| of teaching
listening based on the relevant references
and more creative in arranging teaching
listening activities, and overcoming the
problems that the students faced. To make
the result of this research more meaningful
in the future, it was necessary to make
further research in the other context and
condition based on this focus in order to
improve teaching listening at university
more successfull. Otherwise, the students’
motivation and attitude should be improved
and analyzed continuously as main factors
in learning listening.
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